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Evaluation of the School Connectivity Program (SCP)
and the Building Respect through Internet Dialogue
and Global Education Program (BRIDGE)

Executive Summary

June 2007

In November 2004, the Department of State’s Burddtducational and Cultural Affairs, Office
of Policy and Evaluation (ECA/P) awarded Aguirréeimational (now the Aguirre Division of
JBS International, Inc.) a contract for an evalhmabf six School Connectivity Programs
operating in 22 countri€sThe structure of the six School Connectivity Pesgs is illustrated in
Figure A.

FIGURE A
Structure of the SCP Programs

Country Programs Regional Program Multi-Regional Program
e Armenia e School + Building Respect through Internet
e Azerbaijan Connectivity for Dialogue and Global Education
« Tajikistan Southeast (BRIDGE) in South Asia, Near
e Uzbekistan Europe (SEE) East Asia and North Africa

All of the School Connectivity Programs are manalgdhe Office of Citizen Exchanges,
Youth Programs Division (ECA/PE/C/PY), in the Depaent of State’s Bureau of Educational
and Cultural Affairs (ECA). It is important to ke@pmind that the School Connectivity
Programs are not one cohesive Program; rather hitreg been funded at vastly different levels,
in various parts of the world, throughultiple pieces of legislationvith different goals and
objectives’ After the start of this evaluation, the Youth Rags Division consolidated its
management of all School Connectivity Programs utiteerubric of the Global Connections

' The twenty-two countries are: Albania, Algeria, Armenia, Azerbaijan, Bosnia and Herzegovina, Bulgaria, Croatia,
Egypt, Kosovo, India, Jordan, Lebanon, Macedonia, Montenegro, Morocco, Pakistan, Romania, Serbia, Syria,
Tajikistan, Tunisia, and Uzbekistan.

% These School Connectivity Programs operate under the mandate of the Fulbright-Hays Act (the Mutual Educational
and Cultural Exchange Act of 1961). Its purpose is to increase mutual understanding between the people of the
United States and the people of other countries, support educational and cultural exchange, and foster linkages
between people and institutions in the United States and overseas. In addition, the School Connectivity Programs in
Eurasia were originally funded under the FREEDOM Support Act (FSA), which supports economic and democratic
reform and development in the independent states of the former Soviet Union. The School Connectivity Program in
Southeast Europe (SEE) was funded through the Support for East European Democracy (SEED) Act, and designated
as a Stability Pact project, with the aim of helping to stimulate the development and use of Information Technology
(IT), to create an enabling IT environment, and to foster the use of IT in education in SEE.

Aguirre Division, JBS International, Inc. Page vi
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and Exchange Program (GCER)ifferences in funding levels and Program goalsyéeer, did
not change.

A. Program Description

The purpose of SCP is to integrate access to teenkt with cutting edge approaches to
teaching, instruction, and learning. These Prognamegide selected schools and new Internet
Learning Centers (ILCs) with computer equipment brternet connectivity, create fora and
arenas for project-based and collaborative learrdng establish online partnerships among
schools within individual countries and regionsthathe United States, and internationally.
They offer intensive technical and educationahirag in several fields. In this way, they serve
as mechanisms for educational reform, foster cco#tsial learning and mutual understanding,
enhance educational capacity and professional denent, and support civic education,
conflict resolution, and English-language instrotiin addition, SCP and BRIDGE Programs
connect schools in the United States with schaofgrticipating countries through limited
physical exchanges that facilitate the exchangdeafs and act as a catalyst for future online,
collaborative activities.

B. Evaluation Purpose and Goals

Specifically, the evaluation examines the followfogr goals common to all School
Connectivity Programs.

1. To determine whether the Program has increasedstadeing between citizens and
communities in the U.S. and citizens and commuibeerseas, as well as among
countries, regionally and internationally.

2. To ascertain whether teachers, students, traiaetsProgram staff have developed
relevant skills and knowledge, and whether a miigtigffect has facilitated both
dissemination of knowledge and skill acquisitionoaig othersot participating in the
Program themselves.

3. To assess the extent to which the Program hag/zathhnd assisted educational reforms,
including the adoption of new teaching pedagogiesy project-based learning (PBL),
collaborative learning, the use of technology i ttassroom, and the development of
new curricula that integrate new technologies.

4. To determine whether the Programs have laid therghawork for sustainability, in terms
of resources, activities, and linkages.

The evaluation also examines those SCP goals emphan particular regional Programs:

1. To determine the effectiveness of SCP in suppodinig education, community
building, and community service in the Programgumasia;

% There are currently 18 countries in the GCEP; Project Harmony is the grantee in Armenia and Azerbaijan. RI-SOL is
the grantee in Afghanistan, Bangladesh, the Palestinian Authorities (West Bank) and Tajikistan. IREX is the grantee
in Turkmenistan and Uzbekistan. iEARN-BRIDGE is the grantee in Bahrain, Egypt, Indonesia, Iraq, Lebanon,
Morocco, Oman, Pakistan, Syria, and United Arab Emirates (UAE). Information on GCEP can be found at
http://exchanges.state.gov/education/students/worldwide/connections.htm.
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2. To ascertain the effectiveness of SCP as a mecehdarsreconciliation and regional
stability in Southeast Europe (SEE); and

3. To determine the effectiveness of the BRIDGE Pnogirasupporting English language
teaching and skills-building in the Middle East,rifioAfrica, and South Asia.

C. Evaluation Methodology

Given the large number of countries in SCP (22 treesin total), ECA/P and Aguirre designed
a methodology that combined the strategic choiaguafitative country case studies with
guantitative surveys of Program participants, nartipipants, and community members (as
feasible), in a select set of countries.

Several criteria served as basis for the countsg study selection:

* Regional and School Connectivity Program represientéi.e., one country from each
regional Program);

* Program history, duration/age, and size;

» Grantee (i.e., four country Programs implementetbly different grantees); and

» Country conditions that enable the Evaluation Téaugain an understanding of the
effectiveness of School Connectivity Programs ffedent economic, political,
institutional, and geographic environments, wittfiedent levels of Internet penetration
and access.

ECA/P and Aguirre decided to conduct case studkwoArmenia, Bosnia and Herzegovina,
Tajikistan, and Lebanon.

Armeniais the oldest SCP Program and has the greatesienwshlLCs and participating
schools (270) in all of the countrysarzs(sub-regional administrative units).

Tajikistan is the newest of the SCP country Programs ingtéduation study. This Program has
benefited from some of the lessons learned in ther@ountry Programs, and thus offers an
interesting context for the evaluation of SCP atéig as they have evolved.

Bosnia and Her zegovina had a small number of participating schools (&ich facilitated site
visit coverage of the participating schools. Thasmtry provided a good context in which to
assess SCP in SEE activities and the effectivarfedbe Program’s conflict resolution strategies,
with respect to Bosnia and Herzegovina’s recertbhjsattempts at reconciliation, and
remaining ethnic tensions and divisions.

L ebanon represents the BRIDGE Program countries. Whileabeln has a history of foreign
language instruction in the schools (French andifimng the use of Internet-based curricula and
online collaborative learning projects is not wigkesad. This provides a solid baseline against
which to evaluate the impacts of Program activities

In addition,eight other countries are represented in tloaline surveys of students, teachers and
Master Trainers, bringing the total number of Pamgicountries assessed to 12: SCP in Albania,
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Armenia, Bosnia and Herzegovina, Croatia, Maced@eabia-Montenegro, Tajikistan, and
Uzbekistan; and BRIDGE Programs in Jordan, Lebaktmpcco, and Pakistah.

In addition, other primary data sources for thialeation included:

* Background, web-based research on individual cguPtograms;

* Open-ended interviews with U.S.-based and in-cquintantee organization staff;

* Open-ended interviews with school principals an@ Htaff;

» Transcripts from focus group and notes from infdrdiscussions with Program
participants (students, teachers, Master Traies,community members);

* An online survey of community members in Tajikistand

» Face-to-face interviews with students from non-Paogschools in Armenia, to obtain
guantitative data for a comparable group of stugleito did not participate in the
Program.

D. Evaluation Findings

The SCP and BRIDGE Programs are achieving mandgmiald, within a varied set of economic,
political, and geographic environments, and edonatisystems.The Program’s multifold
components and activities—relying on virtual exayes) new information and communication
technologies, new pedagogies, innovative curricma, access to the Internet — have been the
catalyst for enhanced mutual understanding, hapaited critical “in-demand” skills and
knowledge, and have set in motion educational ne$pestablishing a “new culture” in the
classroom. The Programs have succeeded in improvéngnglish language skills of
participants, and developing or reinforcing Englehguage instruction capacity in Program
countries. It has also had a significant impacgols’ education, as well as promoted inter-
ethnic dialogue.

1. Building Mutual Understanding

Many of the teachers and students emphasized hHevaations with counterparts and peers from
different countries, through the Program’s virteathanges, online activities and fora, offered
new opportunities for in-depth learning about déeecultures and daily life in other countries
and regions. Even with differences in the partiotfgaprior level of knowledge, involvement in
the Program significantly changed and enhanced timeierstanding of society, culture, and
daily life in the United States. Students now ustind that they live, learn, and function in a
public space that is less confined, its dimensiess limited by national borders, and more
global.

* Albanian, Arabic, Armenian, Bosnian, Croatian, English, Macedonian, Serbian, Russian, Tajik, Urdu and Uzbek.
® Please note: Due to some differences in the School Connectivity Program activities, separate surveys were
administered to participants in the BRIDGE School Connectivity Programs and those in the rest of the School
Connectivity Programs in Southeast Europe and Eurasia. As a result, when findings diverge, analysis of BRIDGE
and other SCP findings are noted accordingly. When they do not, SCP is used in reference to all Programs.
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a. Program Impact: Broader World View

* A majority of the SCP and BRIDGE students indicdteat participation in the Program
has changed their views and increased their kn@eled other cultures.

» Eighty percent or more of the Program teachersthaidjoint projects with partner
schools has helped them to gain a better understaoéitheir partner’s culture.

» Students in Armenia, Bosnia and Herzegovina, Lebaand Tajikistan all reported that
their view of the world has broadened as a reduli@Program and their understanding
of others has increased.

b. Program Impact: Changes in Views on the U.S. a  nd the American People

* Most SCP and BRIDGE students have favorable vidvilseoAmerican people.

* Roughly half of the Program teachers reportedttieit views of U.S. values, culture,
and daily life have changed moderately or subsiliyts a result of the Program.

* Over 90 percent of Master Trainers reported faverai@ws of the American people.

» About 60 percent of Master Trainers said that tlegree of understanding of U.S.
values, culture, and daily life has changed.

2. Assisting in Educational Reform

Change is occurringcross the Program countrieas teachers report actively applying the new
knowledge, new methodologies, and new approachiesthing they have learned from the
Program. In many ways they are the drivers oféfierm process, implementing SCP projects
and participating in activities and fora. Many haveorporated the use of the SCP online fora
into their regular classroom activities. Some s¢ipoimcipals indicated that the SCP has given
them the opportunity to implement changes in thssrloom more quickly than would have been
the case otherwise. As a result, changes in classonlture are also evident, as teachers behave
more as facilitators of the learning process, dadents have more of a voice in their education.

a. Program Impact on Innovation in the Classroom

* A majority of the teachers said they have introduucew ideas and new ways of doing
things at work.

* Roughly 80 percent of the Master Trainers repaitiatl they have introduced new ideas
and new ways of doing things.

* Teachers in Armenia, Bosnia and Herzegovina, Lebaaod Tajikistan have begun to
use the Internet to expand their teaching matesiadsto use new methodologies in
classroom work.

b. Change in Classroom Culture

* The collaborative nature of the Program’s onlingévées has exposed students and
teachers to new, more cooperative ways of doirmgg#hi

» Teachers have introduced collaborative learnind, phciples, and integration of IT
into classroom activities.
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» As a result of the new teaching methodologies thioed by the Program, the locus of
action has changed from the teacher to the student.

» Teachers regard themselves more as facilitatorsaticked that students are becoming
more independent, self-directed, and confidenniea:

» Teachers reported that the new teaching methodedogiroduced by the Program have
made instruction more interesting. Consequentligestts pay attention in class and are
willing to devote more time to schoolwork in gerlera

c. Administrative Change

* More than 74 percent of the teachers reportediiegtreceived support from the school
administration which enabled them to integratenib ithe classroom.

3. Building Skills and Knowledge of Program Partic  ipants

Students in the SCP and BRIDGE Programs said treegieveloping technical skills marketable
in a digital world. Students and teachers repantgtteable improvements in computer skills.
These improvements have had the side effect oftingoself-confidence. As a result, students
and teachers have shown a willingness to try navgshand to share their knowledge and
computer skills with others. The Program’s emphasi using the Internet for educational
purposes has clearly influenced attitudes and hetsgn the part of students and teachers alike.
Both groups of participants reported using therheeto look for information for a class or

online project.

a. Program Impact on New In-demand Skills: Student s

» Students across the Programs have learned a nainbew computer applications;
Internet research, e-mail, word processing/spresgtshand online discussions are the
most commonly cited.

» As a result of the Program, a majority of the stugéndicated that they access the
Internet more frequently now than prior to joinithg Program.

* Over 73 percent of the students rated their compkils as “good” to “excellent.”

» Students also reported learning critical life skiuch as team building and teamwork, as
a result of their participation in the Program.

b. Program Impact on New In-demand Skills: Teacher s

» Teachers’ new and improved computer skills areiqdearly important, as these skills are
strongly associated with a broader participatialmss all the online activities. Teachers
with higher levels of confidence in their computkills engage in more Program
activities.

* A majority of Master Trainers also reported thaititomputer skills have improved.
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c. Secondary Impact of Internet Access

» Teachers noticed that providing access to theretdras had the added benefit of
increasing students’ motivation to learn Engliskie©90 percent of the teachers say that
access to the Internet has had a ‘large impacsane impact’ on their students’
motivation to learn English.

4. Civic Education, Community Service, and Communi ty Outreach

SCP has integrated civic education curriculum wdammunity service activities and has sought
to include local communities in Program activities.

a. Civic Education

The SCP Programs in Eurasia (Armenia and Tajikjdtare designed and implemented wide-
ranging civics education curricula and developélherresources for civic education.

* The Program in Tajikistan developed a Civics Edocatextbook and Teachers’ Guide
in Tajik, Russian, and English. The Program’s wiebisi Armenia hosts an online library
that contains over 20 civics-based resources tararghthe civics curriculum.

* The online project fora reinforced the Programau®on civic education. For example,
the Armenia Student Parliament Project, with stidepresentatives elected in local
schools, exposed students to the political procedsmenia and gave them direct access
to individuals they might not normally meet (e rmenian politicians).

» Participation in the online activities has changtalent attitudes towards corruption;
they have become less accepting and tolerant.

» Participation in the online activities has changealent attitudes towards civic
participation (e.g., democracy).

» Sentiments of a ‘new way of thinking’ were artideid by the students, and a sense of
civic engagement is evident in the students of Betigrams in Eurasia.

» Across_allof the Programs and regions, students indicatkiiey discuss local and
community related issues in the SCP online fora.

» A large number of Master Trainers (87.2%) say 8@P has contributed to greater
community participation in local government andt tihey have hosted or facilitated
community meetings and events to discuss locaégssu

* The ILCs in Tajikistan have enhanced civic engag#rnrelocal communities. Eighty-
three percent of the community members surveyadveethat the ILCs have contributed
to greater participation in local government.

b. Community Service Activities and Outreach

All of the SCP Programs use community service m®ans of teaching students about social
responsibility, collective action, and activismer@ce to the community is an integral part of
each Program and they are often structured sathiaities benefit the local community, though
often these efforts span regions and countriegivifies have included environmental clean-up
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and protection, assisting disadvantaged populatteashing new skills, and volunteering in
community organizations.

» Teachers and students alike indicated that thetjcjgeate in community service
activities, in large numbers.

» Sixty-four percent of the BRIDGE teachers survegeghnized or participated in
community service projects with the Program stusland 76 percent increased their
volunteer and community service activities.

» Fifty-five percent of the SCP teachers surveye@oized community service projects
with the Program students and 66 percent partiegat volunteer or community service
activities.

» Eighty-eight percent of the BRIDGE students repbtteat their community service
activities increased with their participation iretRrogram and 92 percent intend to
continue with these activities in the future, p@dan a leadership role.

» Forty-four percent of the SCP students increaseid tolunteer or community service
activities, and a larger percentage — 67.3 pereantend to either participate in or lead
community service activities in the future.

* A majority of the Master Trainers surveyed (86%aw that their volunteer activities
have increased, that they have provided trainirghtlolren or community members with
special needs (72.4%), and that they have orgamie@edactivities or projects in the
community (64.1%).

5. Conflict Resolution and Reconciliation

Through SCP’s curricula and online activities, Silidents were exposed to peers from
different ethnic and/or religious backgrounds, beithin their own countries, as well as within
the region. One of the unique features of this Rnmgwas its focus on building interpersonal
communication skills among teachers, as a meafaiitating inter-ethnic dialogue. The online
forum for community building, in particular, gaveadents in the region the opportunity to
engage in collaborative projects and collectivéoachcross ethnic groups and boundaries.

a. Inter-ethnic Interaction

* Inthe online fora, the students learned aboudtily life outside their home towns, and
in other countries.

» As a result of the online activities, students osBia and Herzegovina stressed the
commonalities among themselves, as well as wittiestis of different ethnic
backgrounds from neighboring countries (e.g., AlaalKosovo).

b. Cross-cultural Learning

Although conflict resolution, per se, was not fingnary goal of all SCPs, it is clear that the
global emphasis on cross-cultural learning has ptechinter-ethnic interaction and
understanding beyond the SEE region.

* In Lebanon, for example, BRIDGE activities refldoe¢ theme: “United Beyond Our
Diversity.”
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SCP projects in Armenia enabled interaction witldents in Azerbaijan, Russia,
Chechnya, and Turkey.

The organization implementing the Program in Taj#n also took advantage of other
Global Connections and Exchange Program it implésni@nAfghanistan, the Palestinian
territories, and Bangladesh, to foster contactsrenyoung people in these places and in
Tajikistan. The organization has been able to lieset parallel projects to great effect,
designing projects through which students in mbastone country can collaborate.
Likewise, it introduced cross-border fora with SiGRJzbekistan (USCP); these fora
enabled the Tajik participants to know and undedstaeir neighbors.

6. English Language Instruction and English Langua  ge Skills

Enhancing and refining English language instructaord by extension, developing participants’
English language skills, are key goals of the BREDIFogram. The acquisition of English
language skills has enabled teachers to act dystatéor the application of these skills
throughout the school curriculum. Roughly 70 petadrihe BRIDGE online projects are
conducted in English, which means that most oBREDGE students are at some point
communicating online in English. (As noted bel&GP participation in other regions and
countries has also resulted in improved Englishuage skills for participants.)

a. Program Impact on English Skills

Students and teachers reported that their Englisiplage skills have improved.
Program participants (students and teachers) adkdged that improvement in their
English language skills has enabled them to bekpress themselves in the online fora.
Eighty-three percent of BRIDGE students reported their English language abilities
have improved since they began participating inRttagram.

Moreover, 80 percent of BRIDGE students believed the English language skills they
have developed in the Program have improved tlegfopmance in other coursework.
Although English language learning is not an explacus of SCP elsewhere, almost
two-thirds (64%) of those SCP students surveyedrteg that their English language
skills have improved, as a result of participaiimghe Program.

b. Program Impact on English Language Instruction

Almost all of the BRIDGE teachers surveyed (92% slaat they have adopted English

language resources from the Internet.

Close to 70 percent of the teachers surveyed kaydiave integrated English language

materials into classes in other subjects besidgtidn

Approximately 67 percent of BRIDGE teachers haveaied English language curricula.
Fifty-six percent of BRIDGE teachers have develoaed piloted new English language
curriculum.
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7. Impact on Young Women and Girls: from the Taji  kistan Case Study

In Tajikistan, the SCP has been especially beratfior girls and young women. In most
schools, girls are a majority in the Program’s @cogroups and are well-represented among
school ILC users. Frequently, more girls than bagi ILCs during free hours.

* The Program has given a ‘voice’ to girls and sulitslly strengthened their self-
confidence. Teachers reported that young womenpaliicipated in the Program were
more self-confident than those who did not.

* Multiple observers reported that the Program hasvaied young women to remain in
school. Teachers and school directors emphadnegdtts not uncommon, especially in
small towns and rural areas, for girls to leaveosthfter ninth grade. The interest and
excitement engendered by the project reportedlye kapt young women in school until
its completion, at the end of eleventh grade.

* Young women are learning about technology and masgtsignificant computer skills,
skills that will be increasingly in demand in tladbr market. While the status of young
women may have declined in general, since the étftedSoviet Union, the Program
provides many young women with a background théitaxd them in their future careers
and increase their ability to contribute finangiath their families and to Tajikistan’s
development.

8. Multiplier Effects of the Program

While the Program produces multiplier effects imesal areas, crucial multiplier effects are
generated by the significant extent of knowledgarisiy among participants, and between
participants and colleagues, peers, family memiagid,community members. One element of
this is the shearolumeof sharing (i.e., how many people benefit) andadtier iscontent(i.e.,
what new learning, knowledge, and skills are shared

When teachers share new knowledge, pedagogieskélsdwith colleagues in their own schools
and externally, when students share new learnidgshifis with peers and family members, and
when participants transmit new knowledge to membétke community, the multiplier effects
are considerable.

a. Sharing Skills with Others

» Students and teachers alike are enthusiasticayrghwhat they have learned with
colleagues and friends.

» This diffusion of knowledge and skills acquiredagh participation in the Program
occurs both formally and informally — at schooltie community, and at home.

* BRIDGE teachers reported sharing their skills veigproximately 31 people per month.
SCP teachers estimated that they share their skilisroughly 20 people per month.

* BRIDGE students indicated that they share what tiease learned with about 18 people
per month. SCP students reported sharing theisskith approximately 29 people per
month.
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b. Content of the Sharing

* Almost 50 percent of the BRIDGE teachers have shaesv English language curricula
and materials with teachersather schools.

» Slightly more than half of SCP teachers (52.7%pregnl sharing new or revised
curricula with other schools in the Program angtdrools outside of the Program.

» Likewise, approximately 62 percent of Master Trasngurveyed indicated that they also
share new or revised curricula with schools thatigpate in the Program, as well as
those that do not.

» Large numbers of BRIDGE teachers have shared nil& with other teachers: about 57
percent share computer skills, and about 40 pestent collaborative learning skills,
ways of identifying educational resources onlimej &nglish Language training.

» About one-quarter of SCP teachers indicated thegt éhare two critical skills with other
teachers: computer skills and ways of identifyidg@ational resources online.

» Sixty-seven percent of BRIDGE students and 47 peraeSCP students share their
computer skills with other students.

» Fifty-seven percent of BRIDGE students share Ehdlsnguage training with family,
friends, and community members; 37 percent of (BB Students share computer skills
with them, as well.

* In Tajikistan, community members have gained vdkigkills by using the ILC and
interacting with the ILC staff. Eighty-five perceoitthe community members surveyed
indicated that their computer skills have increasiede they began frequenting the ILCs,
and 62 percent report that the center has hadya iexpact on improving their English
language skills.

9. Program Sustainability

The Evaluation Team ascertained numerous stratégissistainability generated by grantees
and participants in Program countries. These gfiegeare deliberate, well-conceived actions and
initiatives designed to underpin and secure Prograstainability, once U.S. funding ceases.
These include: establishing and maintaining schebtlorks; maintaining professional
collaborations and contacts with people met dutiegProgram; collaboration with and support
from other donors in Program countries; informatiissemination; and fundraising and

planning to meet resource needs.

a. Building Networks of Schools and Teachers

* ASCP has done considerable work in establishingnaaidtaining a network of 324
Program schools and computer centers.

* TSCP has built a substantial network of schoolsa@mputer centers. In December
2004, an independent NGO named ‘Internet,” wasigdb serve as an umbrella
organization for all the centers, thus creatingl&network.

* The BRIDGE Program in Lebanon has establishedwaanktof teachers that spans
schools across the country, both in the privateparalic sectors. Over the past 3 years,
the Program network has grown from 30 teacher®t@&chers.
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b. Sustainable Relationships

» Eighty percent of BRIDGE teachers and 62 perce®@® teachers have continued
professional collaborations that grew out of thegeam.

» Fifty-four percent of the Master Trainers surveyepgort that they have continued
professional collaborations with those met durimg Program.

» Substantial proportions of students, teachersMamster Trainers in all of the Programs
have remained in contact with people they havedughg the Program: 76 percent of
BRIDGE teachers; 71 percent of SCP teachers; #d&pt of Master Trainers; 82.4
percent of BRIDGE students; and 56 percent of SGékesits.

c. Leveraging Resources: Collaboration with other Organizations

The synergy established through collaboration witter donors in these countries has been, and
will continue to be, critical to the long-term saistability of these activities and the transition t
local stewardship. The Programs have leveragedires® — and continue to do so — in various
ways. For example:

* ASCP has collaborated with the United Nations Depelent Program (UNDP) to
establish and support four Regional Technology €sn(TeCes).

» TSCP approached CARE (an international NGO), abtlieet, and decided to locate
SCP schools in communities where CARE was alreaatkiwg, in order to leverage the
groundwork CARE had done in promoting communityolvement.

« UNICEF, UNDP, Merliff and Population Services International have alfesged
interest in conducting trainings in Tajikistan’sak.

» TSCP also received some additional funding fromHbw/lett Packard Foundation, the
Global Catalyst Foundation, and the British Embagskajikistan.

* The UNDP funded a BRIDGE classroom project in Lelmgrafter a BRIDGE teacher
established contact with a UNDP representative.

d. Community Fundraising and Action Plans

The sustainability of the SCP and BRIDGE Prograntisdepend — to a significant degree — on
Program awareness among local communities andoigr&mn countries. Awareness can generate
or reinforce local community willingness and alilib raise funds for future activities.

» Approximately 74 percent of Master Trainers sureeywlicated that local funds have
been raised to support Program activities.

» Fifty-seven percent of the Master Trainers anti@pghat Program activities will continue
after the current funding ends.

* Over half (52%) of the SCP teachers indicatedftivads have been raised in the school
or community to support Program activities. Onertpreof the BRIDGE teachers
reported such fundraising activities.

® Merlin is a U.K. based NGO that specializes in health care and medical relief for vulnerable people. They currently
work in fifteen countries.
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* Roughly 60 percent of the SCP teachers and ong-dlithe surveyed BRIDGE teachers
affirmed that parent and communities groups haghaly formed to develop plans and/or
raise funds for future Program activities.

» ASCP has organized approximately 20 one-day reggemainars for school Principals
and ILC staff. Participants received instructiontioa development of short-term action
and promotional plans for the ILCs.

» Approximately 50 percent of SCP students and teaaleported making presentations to
their communities as do 81 percent of BRIDGE tees;l#l percent of BRIDGE
students, and 79 percent of Master Trainers.

E. Conclusion

In addition to the findings above, the evaluatiemdnstrated that Program activities were often
interconnecte@nd mutually reinforcingsuch that they achieved outconaesossmultiple
Program goals. Activities also achieved outcomekteat positive impacts that were either
unintended, in terms of the original Program degigot the primary goals of a particular
country or regional Program) or wareanticipated prior to implementation

1. Select Outcomes Achieved Across Multiple Goals

» Activities designed to promote cross-cultural léagrand mutual understandiggpbally
reinforced those designegecificallyto facilitate reconciliation and inter-ethnic
collaboration in SEE.

* Program activities with different thematic emphased goals dovetailed, and acted as
catalysts for changes in students’ self-perceptttitudes, and behaviors. For example,
civic education activities that exposed studenth¢oidea of activism and political
participation worked in unison with new pedagodres introduced students to critical
thought and independent learning, and with virfaed that allowed for independent
expression of views. Students have been empoweradw knowledge of the
democratic process, the value of social respoityilaihd political participation, and new
skills. They have participated in and initiated reotivities in their communities, regions
and countries, and intend to take on leadershgsral the future.

* Augmenting English language capacity - whether d&sigh, as in the BRIDGE Program,
or less so, as in the other SCP Programs - supptbréegoals of building mutual
understanding and cross-cultural learning. Ind&aglish language skills determittes
extentto which student and teachers are able to takadwantage of the opportunities to
communicate and share insights and learning wilviduals in other countries and
regions, who speak other languages.

» Similarly, improvement in teachers’ computer skiltss enabled them to participate in an
ever increasing number of Program activities argifaeilitated and reinforced
achievement in other goals areas, such as mutdakstanding, civic education, and
educational reform.
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2. Select Unintended and Unanticipated Outcomes

» Activities, designed to promote mutual understagdanoss-cultural exchange and
learning, and the idea of a “global citizenry,” badffered unique opportunities for
dialogue and rapprochement across national boeser€thnic divisions, in regions
where reconciliation was not an explicit Programlgo

» Participation in the SCP in SEE and Eurasia, wherglish language skills development
was not a primary goal of the Program, generatguifggant improvement in students’
and teachers’ English language skills. Additiondilaving access to the Internet, across
all regions, had a considerable impact on studemisivation to learn English.

* The Program has had an unanticipated impact oneggadity in education in Tajikistan.
The Program has made “in-roads," crossed the tagichtechnological divides, and
provided those lacking access to information asdueces new opportunities for
learning and education. The girls’ participatiorPirogram activities and fora, experience
working collaboratively, and new skills have givllem a “voice.” Girls currently in the
Program and its alumnae are relying on these eqpegs and tools as they initiate girls’
literacy projects in their individual communitiesgions, and the country. Experiences
gained from the Program will enable female par#ioig to take their place in the Tajik
economy and polity.

As educational reforms take hold in classroomsth wew pedagogies, new methodologies,
integrating IT into teaching, and collaborativerfeéag, students are increasingly engaged in
independent work, learn critical skills, and ardamger strangers to the benefits and
opportunities afforded by globalization. As a résthlese students recognize that they can be
more autonomous actors, with more say in determgitheir educational and professional
goals and the role they play in society, now anthefuture.

Prepared for: By:

U.S. Department of State Aguirre Division of JB&tnational, Inc.
Bureau of Educational and Cultural Affairs 1156' Hreet N.W., Suite 1000

Office of Policy and Evaluation Washington, D.C. 2000

301 4" Street, S.W., Room 336 (SA-44)
Washington, D.C. 20547

For a complete copy of the report, e-mail pdevaluations@state.gov.
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1 THE SCHOOL CONNECTIVITY PROGRAM/BRIDGE EVALUATION
Chapter One

A. Introduction and Evaluation Overview

In November 2004, the Department of State’s Buaddtducational and Cultural Affairs Office
of Policy and Evaluation (ECA/P) awarded Aguirréehmational (now the Aguirre Division of
JBS International, Inc.) a contract for an evalhatf the six School Connectivity Programs
operating in 22 countries. The structure of theSikool Connectivity Programs is illustrated in
Figure A.

FIGURE A
Structure of the SCP Programs

Country Programs Regional Program Multi-Regional Program
. Afmeniﬁl + School - Building Respect through
Azerbaijan Connectivity for Internet Dialogue and Global
« Tajikistan Southeast Education (BRIDGE) in South
+ Uzbekistan Europe (SEE) Asia, Near East Asia and North
Africa

All of the School Connectivity Programs are manalggthe Office of Citizen Exchanges,
Youth Programs Division (ECA/PE/C/PY), in the Depaent of State’s Bureau of Educational
and Cultural Affairs (ECA).

The School Connectivity Programs are not one cohd3rogram. It is important to note that
they have been funded at vastly different levelsiarious parts of the world, throughultiple
pieces of legislationwith different goals and objectives. After tharsof this evaluation, the
Youth Programs Division consolidated its manageméatl School Connectivity Programs
under the rubric of the Global Connections and Erge Program (GCEPDifferences in
funding levels and Program goals have not chanpediever.

Like all programs in ECA, these School Connectitpgrams operate under the mandate of the
Fulbright Hays Act (the Mutual Educational and Qudil Exchange Act of 1961). Its purpose is
to increase mutual understanding between the pedpie United States and the people of other
countries, support educational and cultural exchaagd foster linkages between people in the

" There are currently 18 countries in GCEP. Project Harmony is the grantee in Armenia and Azerbaijan. Relief
International-Schools Online is the grantee in Afghanistan, Bangladesh, the Palestinian Authorities (West Bank) and
Tajikistan. IREX is the grantee in Turkmenistan and Uzbekistan. iEARN-BRIDGE is the grantee in Bahrain, Egypt,
Indonesia, Iraq, Lebanon, Morocco, Oman, Pakistan, Syria and United Arab Emirates (UAE). Information on GCEP
can be found at http://exchanges.state.gov/education/students/worldwide/connections.htm.
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United States and overseas and between U.S. trmtgland those overseas. In addition, the
School Connectivity Programs in Eurasia were osgtiynfunded under the FREEDOM Support
Act (FSA), which supported economic and democnratiorm and development in the
independent states of the former Soviet Union. Stieool Connectivity Program in Southeast
Europe (SEE) was funded through the Support fot Easopean Democracy (SEED) Act and
designated as a Stability Pact project, to helpudtte the development and use of Information
Technology (IT) in SEE, to create an enabling IViesnment, and to foster the use of IT in
education.

The purpose of the Programs is to integrate adoab® Internet with cutting edge approaches to
teaching, instruction, and learning. The Programside selected schools and new Internet
Learning Centers (ILC) with computer equipment &mdrnet connectivity, create fora and
arenas for project-based and collaborative learrang establish online partnerships among
schools within individual countries and regionsthathe United States, and internationally.
They offer intensive technical, pedagogical, andcational training programs. In this way, they
serve as mechanisms for educational reform, fogtenoss-cultural learning and mutual
understanding, enhancing educational capacity evfégsional development, as well as
supporting civic education, conflict resolutiondaBnglish-language instruction. In addition,
SCP and BRIDGE Programs connect schools in theedi8tates with schools in participating
countries, through online ties and limited physeathanges, to facilitate the exchange of ideas
and act as a catalyst for future online, collabeeadctivities.

This introductory chapter presents:

* The Purpose of the Evaluation;

* An Overview of the Six Connectivity Programs;

« A Brief Overview of the Methodology; and

* A Guide to the Evaluation Report and Its Structure.

B. The Purpose of the Evaluation

Most broadly, this evaluation serves several irgtsgt purposes:

* To assess the effectiveness of ECA School ConrigcBvograms (including the
BRIDGE Program) in meeting Program, ECA, and Stspartment goals;

* To identify which SCP components play essentiagah achieving these goals, both
across Programs and in specific country and Prograritonments;

* To determine the effectiveness of current modelamd approaches to, SCP Program
design, content, and implementation; and

» To ascertain the value of Programs which rely @emétechnological innovations and
emphasize virtual programming, training, activitiparticipation, and exchanges.

Specifically, the evaluation examines the followfogr goals common to all of the School
Connectivity Programs.
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1. To determine whether the Program has increasedstadeing between U.S. citizens
and communities and citizens and communities oesrses well as among countries,
regionally and internationally.

2. To assess the extent to which the Program hag/zathhnd assisted educational reforms,
including the adoption of new teaching pedagogies; project-based learning (PBL),
collaborative learning, the use of technology i tkassroom, and the development of
new curricula that integrate new technologies.

3. To ascertain whether teachers, students, traiardsProgram staff have developed
relevant skills and knowledge, and whether a miigtigffect has facilitated both the
dissemination of knowledge and skill acquisitionoaig othersot participating in the
Program.

4. To determine whether the Programs have laid therghwork for sustainability, in terms
of resources, activities, and linkages.

The evaluation also examines those School Conngclvogram goals emphasized in particular
country Programs:

1. To determine the effectiveness of SCP in suppoxing education, community
building, and community service in the Programkumasia;

2. To ascertain the effectiveness of SCP as a mechdarsreconciliation and regional
stability in SEE; and

3. To determine the effectiveness of BRIDGE Programsupporting English language
teaching in the Middle East, North Africa, and $oAsia.

C. Program Overview

ECA'’s Youth Programs Division provides grants torgstic organizations and agencies to
administer and implement each of the School ComngcPrograms. Project Harmony
implements School Connectivity Programs in Armemd Azerbaijan. Relief International-
Schools Online (RI-SOL) implements the Tajikistandg?am. IEARN is responsible for
implementing the BRIDGE Program in the Middle E&&trth Africa, and South Asia, as well as
the School Connectivity Program in Uzbekistan (aslacontractor to IREX). Until the
conclusion of the project in 2005, Catholic Reledrvices (CRS) administered the Southeast
Europe (SEE) Connectivity Program.

1. Armenia, Azerbaijan, Tajikistan and Uzbekistan ~ School Connectivity Programs

The School Connectivity Programs in Eurasia weitally funded under the FREEDOM
Support Act, which sought to develop democratiomafin the countries of the former Soviet
Union. For this reason, these Programs have agstomus on civic education and share the
following goals:

1. Provide access to the Internet;

2. Provide training and resources to improve the tiegcbf civic education;
3. Generate linkages with schools in the United Statekselsewhere; and
4. Make the Internet Learning Centers self-sustaining.
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Each Program emphasizes the development of tedlskitla among administrators, teachers,
students, and community members and the integrafitimee use of information technology (IT)
into the curriculum. It was and is important to E@¥at the Programs reach a diverse group of
students, including those with special needs. Hiogram establishes an Internet Learning
Center (ILC) at each participating school and sigspghem with computer equipment, an
Internet connection, technical support staff, aathing. Both Programs in Armenia and
Tajikistan have partnered with civic-oriented NG@sheir respective regions to administer
online projects and develop curricula, and withhtecal NGOs to establish and maintain a
network of ILCs in these countries.

2. Armenia Connectivity Program

Established in 1995 and administered by Projecihigal, the Armenian School Connectivity
Program (ASCP) is the oldest and largest of albBtlonnectivity Programs. It has connected
326 schools and has a Mobile Computer Lab, whichese21 remote communities. ASCP
schools have participated in “virtual” exchangethveipproximately 24 U.S. schools on a variety
of civics-related topics.

ASCP is structured so that each region in Armenigerved by a Regional Field Coordinator
team that includes Regional Education CoordinaflRECs§ and Regional Community
Developers (RCD).

* RECs provide training and support to school edusat®lping them to implement online
projects with a civic-education focus.
* RCDs are responsible for projects that build strecigool-community ties.

The ASCP has taken a “train-the-trainer” approagth RECs traveling to the United States to
attend training on the general use of computees|rternet, and how to use the Internet to
gather information related to civic education atiteo themes and topics central to the Program.
The RECs then train teachers, who train studemigcfiers and students work together to create
online projects around civics-related topics, ofterolving a U.S. partner school. ASCP has also
brought Armenian school principals to the Unitedt&s for leadership training. U.S. educators
have been sent to Armenia to conduct workshopsiWiz educators on how to integrate
technology-based activities into their curriculum.

Project Harmony has partnered with an Armenian NB&mony Foundation, for technical
assistance and maintenance of the ASCP school éiank. Harmony Foundation is
responsible for the technical training of the sdhb@ site staff. The ILC site coordinator then
trains both teachers and students at the SCP scimolohsic computer skills.

3. Azerbaijan Connectivity Program

Established in 2001, this School Connectivity Paogtis administered by Project Harmony. It
provides secondary schools in Azerbaijan with Im¢access, technical equipment, training, and
support in maintenance of its ILC. As part of thed?am, Azerbaijani schools partner with high

® The Regional Education Coordinators have been phased out after playing the role described here.
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schools in the United States to develop onlineataltative learning projects, again, on themes
related to civic education. In addition, Caucasigevwproject work and online events explore
regional issues of education reform, democracydmgl, and cross-cultural awareness and
appreciation.

4. Tajikistan Connectivity Program

The Tajikistan School Connectivity Program (TSCBgdmn in 2003. Administered by Relief
International (RI-SOL), the TSCP is much smallesgale than Armenia, with only 24
connected schools. The Program originally begah tem schools, and then quickly added more
(ten in the spring of 2004 and four at the endGfi4). Internet connectivity and use in
Tajikistan are generally low because of the lacktdrnet service providers due to the country’s
low level of economic development and rugged laapgsec Many Tajiks are unfamiliar with the
Internet, which has led the Program to place angtemmphasis on training.

The TSCP trains Master Trainers in the subjectatefnet use and research, American studies,
English language, civics, curriculum and collabesteaching methodologies. The Master
Trainers are then responsible for training teachmetisese subjects. Once a teacher has
concluded his or her training, s/he becomes a Oeather, and is required to provide at least 25
hours per semester of training to teachers anastadt his/her school. Civic education NGOs
also contribute by training teachers on speciffieass of civic education. Each school ILC also
has a site monitor on staff to deal with technprablems and act as a liaison between the school
administration and RI-SOL. TSCP supports recipregahanges of teachers between Tajikistan
and the United States.

5. Uzbekistan Connectivity Program

The School Connectivity Program in Uzbekistan wataldished in 2003 and is administered by
IREX and implemented by its sub-contractor, iEARMNperates in secondary schools in six
targeted regions across Uzbekistan. Providing metesiccess links the students in Uzbekistan
with other students in the region, most notablyikistan, and internationally, and enables them
to participate in structured, online activities amrat promoting mutual understanding and
community building. In addition, the Program asststachers and school administrators in
introducing critical thinking activities and studarentered teaching methodologies into the
classroom. iIEARN facilitates online collaboratiwaigities. The Tashkent Public Education
Center has been involved in elements of curriculievelopment.

6. School Connectivity Project for Southeast Europ e

Begun in 2002 as a Stability Pact Initiative, tli&PSor Southeast Europe (SEE) promoted
further understanding among youth in the regiod,&was supported by the Fulbright-Hays Act
and the SEED (Support for East European Democracty)U.S. funding for the SCP in SEE
ended in 2005.

CRS administered the Program, which was activelliawia, Bosnia and Herzegovina, Bulgaria,
Croatia, Macedonia, Romania, Serbia, Montenegrad Kasovo. Ninety-two schools were
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involved in the project, with almost 1,986 studeantsl 304 teachers participating since its
inception.

CRS designed the country Programs in order to rdese specific goals.

1. To increase inter-ethnic dialogue among schoofoutheast Europe and the United
States via the use of Internet technology; to giuelents critical and analytical skills so
that they can determine for themselves whethemtbd@ia and society portray other
groups with some bias/incorrectly.

2. To develop more fully the mutual understanding leetvAmerican and Southeast
European schools, through multiple linkages.

3. To facilitate joint learning and project work thghucommunication.

4. To generate personal and institutional ties amaundesits, educators, and schools across
borders, through communication technologies.

5. To provide teachers with the tools and support ogtwecessary to continue developing
courses of study that incorporate web-based legiinio other education subjects and
situations.

Celebrating diversity was a major emphasis, gitienconflict resolution orientation of the
Program, and also the topic of many activities unkis project. Activities included building
school partnerships and networks, establishing coengenters in SEE schools, teacher
training, joint student projects relating to StapiPact goals, online exchanges, and youth
seminars.

7. Building Respect through Internet Dialogue and Global Education (BRIDGE)

Since its inception in 2002, the BRIDGE Program ¢trasted nine School Connectivity
Programs in the Middle East, North Africa, and $oMisia’ The goals of the Program are the
following.

1. To build understanding between U.S. citizens/comitraghand citizens/communities
overseas participating in the Program, and amongtdes, regionally and
internationally.
— To generate personal and institutional ties, adnosders, among students, educators,
and their schools.

2. To catalyze and assist educational reforms, inoygroject-based learning,
collaborative learning, and using technology indfsssroom.
— To improve educational tools, resources, and legrtiirough the application of
information technology, complementary teacher tr@jnonline resource
development, school partnerships and student cotiion.

3. To develop skills and knowledge for teachers, sitgjeegional coordinators, trainers
and other participants.

° BRIDGE programs are present in Algeria, Egypt, India, Jordan, Lebanon, Morocco, Pakistan, Syria, and Tunisia.
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4. To support and enhance English instruction.
5. To build sustainability in terms of resources, dtiis and linkages.

Activities include establishing ILCs, provision mfofessional training for teachers, development
of pedagogical materials, regional conferencesalootative student projects, and exchanges
between students and teachers from schools innitedJStates and partner countries.

D. Brief Overview of the Evaluation Methodology

Given the large number of countries, overall, i 8thool Connectivity Programs (22 countries
total), ECA/P and the Aguirre Division of JBS Imational designed a methodology that
combined the strategic choice of qualitative casdiss with quantitative surveys of Program
participants, non-participants and community memsl¢as feasible). The four countries selected
for case studies and site visits were Armenia, Boand Herzegovina, Tajikistan, and Lebanon.

Several criteria served as basis for selection:

* Regional and School Connectivity Program represientéi.e., one country from each
regional Program);

* Program history, duration/age, and size;

» Grantee (i.e., four country Programs implementetbly different grantees); and

» Country conditions that enable the evaluation teagein an understanding of the
effectiveness of the School Connectivity Programdiiferent economic, political,
institutional, and geographic environments, wittfiedent levels of Internet penetration
and access.

Armenia is the oldest SCP Program and has theagteatimber of ILCs and participating
schools (270) in all of the countryrsarzs(sub-regional administrative units). Because the
Program in Armenia is so large, it provides acteshree-quarters of the sites in the Caucasus
region. In addition, the IT infrastructure in Armianvas lacking at the start of the Program, so
this case study serves as a good example of thimdwwrk involved in terms of establishing a
network of schools and ILCs, as well as the chgksnn terms of maintenance after U.S.
funding ceases. Armenia is one of the two countrieghich Project Harmony implements SCP
activities.

Tajikistan is the only country among the Centrailafgepublics chosen for the evaluation and it
was the newest of the SCP country Programs in 200dn the evaluation began. This Program
has benefited from some of the lessons learndtkinther country Programs, and so offers an
interesting context for the evaluation of SCP aiiéig, as they have evolved. The circumstances
in Tajikistan contrast strongly with those in Arnegrin terms of its political openness and
progress of reforms. In Tajikistan, RI-SOL manatiesProgram.

Among the countries of SCP in SEE Program, Bosmibterzegovina had a small number of
participating schools (10), which facilitated stisit coverage of the participating schools. This
country, in particular, provided a good contextnich to assess the SCP in SEE activities and
the effectiveness of its conflict resolution stgads, given Bosnia and Herzegovina’s recent
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history, attempts at reconciliation, and remairetignic tensions and divisions. CRS
administered this SCP Program.

Lebanon represents the BRIDGE Program countriesleMilebanon has a history of foreign
language instruction in the schools (French andigimg the use of Internet-based curriculum
and online collaborative learning projects is nategpread. This provides a solid baseline
against which to evaluate the impacts of Progratiwiges. IEARN is responsible for the
BRIDGE Program in Lebanon, and it has a very stre@ggpnal and country coordinator, who is
specifically trained in online education. She hasrbinstrumental in developing teacher training
workshops that are used throughout the BRIDGE Rragrountry network. Given the strength
of Lebanon’s Program — and the leadership rolasttaken — the Program offers insights into
future possibilities and directions for the BRID@®Eogram within the iEARN network. In
addition, Beirut was the site of a regional iEARdhEerence, which brought together BRIDGE
participants to share their experiences in the ragnd present their online collaborative
projects.

In addition, eight other countries are represeitétde online surveys of students, teachers and
Master Trainers, bringing the total number of Pamgicountries assessed to twelve. The SCP
Program countries in the evaluation are: Albaniaménia, Bosnia and Herzegovina, Croatia,
Macedonia, Serbia-Montenegro, Tajikistan, and Udtak. The BRIDGE Program countries
represented are: Jordan, Lebanon, Morocco, andtBak

The primary data sources for this evaluation are:

* Background, web-based research on individual cguPtograms;

* Open-ended interviews with U.S.-based and in-cquintantee organization staff;

» Site visits to SCP and BRIDGE ILCs and schools iménia, Bosnia and Herzegovina,
Lebanon, and Tajikistan;

* Open-ended interviews with school principals an@ Htaff;

» Transcripts from focus groups and notes from infdrdiscussions with Program
participants (students, teachers, Master Trainetscammunity members);

« Online surveys available in several langudyfss the students, teachers, and Master
Trainers in 12 countries;

* An online survey of community members in Tajikistand

* Face-to-face interviews with similar students froomparison schools in Armenia, to
obtain quantitative data for a comparable grougtefients who did not participate in the
Program (see Appendix D).

The Aguirre Division of JBS International, Inc. peered with the Armenian Sociological
Association in Armenia, PRISM Research in Bosnid lderzegovina, the Amr Group in
Lebanon, and M-Vector in Tajikistan. Aguirre, @& ih-country partners, conducted the site
visits in schools in Armenia, Bosnia and Herzegayicebanon, and Tajikistan.

% Online surveys were available in: Albanian, Arabic, Armenian, Bosnian, Croatian, English, Macedonian, Serbian,
Russian, Tajik, Urdu, and Uzbek.
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E. A Guide to the Evaluation Report and its Structu  re

This evaluation report has five major sections:

Methodology;

Key findings and analysis from the individual cayntase studies;
Key findings and analysis of the online survey data

Analysis of Program multiplier effects and Programstainability; and
Conclusions and Recommendations.

agrwbnE

School Connectivity case studies of Programs inéia, Lebanon (BRIDGE Program),
Tajikistan, and Bosnia and Herzegovina (SCP for)SiE presented first, followed by the
results from the online surveys of Program paréinig (students, teachers, and Master Trainers).

For each case study chapter, the key findings tt@routcome assessment are summarized first,
organized according to common goals and regiongfigeific goals.The main body of each
chapter offers a detailed discussion of the couRtogram and its activities, and an outcome
assessment analyzing how well the Program is aiclygorogrammatic, ECA, and State
Department goals.

The online survey chapters (students, teacherdviaster Trainers) are organized in a similar
fashion, with the key findings presented up frimitpwed by a description of the survey
participants, and an analysis of survey findingach chapter then concludes with summary
observations across each of the Program goals.

A chapter on Multiplier Effects and Program Susaitity follows the online survey chapters.
This chapter explores thvarious waygarticipants share the knowledge and skills gaingde
Program with colleagues, peers, and others in tmemmunities and beyond, and the types of
skills they share. The second part of this chagtamines the different strategies employed by
implementers to ensure various aspects of Proguataisability, once U.S. government funding
ends. Comments taken directly from Program paditip are showcased to reveal some of the
inherent challenges that individual programs fasayell as the steps taken to confront them,
when possible.

Finally, the Conclusions and Recommendations chap@&mines the effectiveness of all the

country Programs and their impacts by Program gaihg both the qualitative, country case
study data and quantitative, online survey dataoRenendations for Program effectiveness,
success, and sustainability are provided.
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2 EVALUATION METHODOLOGY
Chapter Two

A. Introduction

To examine the various goals discussed in the puswihapter, the evaluation team, in
consultation with ECA/P and ECA Program Officedgntified key outcomes in each goal area.
Using these as a guide, Aguirre formulated key @t assessment questions for the various
focus group protocols, site visit protocols, onlqesstionnaires, and other instruments
developed for data collection.

The evaluation instruments collected data on theviing goals and outcomes.
1. To Build Mutual Understanding

Students and educators in SCP/BRIDGE schools mtdkact with other SCP/BRIDGE students
and educators in their own regions and in the drtates.

» Demonstration of cultural awareness and toleraho¢hers;

» Cross-cultural learning resulting from online attigs that discuss or examine other
cultures;

* Changes in views of the United States and cultof@srtner school countries; and

* Virtual connections between participants of diffégreultures are established and
maintained.

2. To Catalyze and Assist in Educational Reforms

SCP/BRIDGE schools adopt new teaching methodolagieew educational policies.

* Change in the culture of the classroom (studemnoed, collaborative);

* Change in student attitudes and behaviors in gmsobom;

* Integration of online fora and projects in classnoactivities and lessons;
* Use of IT in classroom activities and lessons;

» School administration supports use of IT in thesstoom; and

* Introduction of school-wide policies to promote w$dT in the classroom.

3. To Develop Skills and Knowledge

SCP/BRIDGE grantees will train secondary schoathess and students on computer use,
Internet, and instructional applications.

* Improvements in computer skills;
* Teachers and students learn to use new computkcapms;
» Teachers and students train to use the Interndetaify educational resources;
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Improvements in participant self-assessment of cdenskills;
Use and reliance on the Internet increases witassc@nd
Increases in student confidence and self-esteem.

4. To Build Sustainability

SCP/BRIDGE materials and activities will be relevansustainable after the completion of
grants.

Strength of country Program implementation;

Evidence of fundraising activities in the community

Evidence of community outreach;

Dissemination of information on Program activitiegshe community;

Evidence of future plans for ILCs and continuatodiProgram;

Knowledge sharing among participants and with atloatside Program;

Sharing of skills among participants and with ogheutside Program; and

Evidence of participant initiative to continue wahline activities or build upon them.

5. To Support Reconciliation and Regional Stability

Participating teachers and students will suppaioreal stability and reconciliation through
dialogue in the SCP Programs in Southeast Europe.

Exposure to others from different ethnic groupsauntries in the region;

Activities that share cultural information amongtmapants of different ethnic and
cultural backgrounds;

Cooperative projects among participants from défifércountries or ethnic groups;
Teachers adapt new skills in facilitating interper@ communication and inter-ethnic
dialogue; and

Forum discussions on conflict resolution.

6. To Support Civic Education

Participating schools and SCP grantees will devetagpdate civic education curricula and
participate in community building activities.

Civics education curriculum developed and impleradnt
Online resources for civic education developed,;
Changes in student attitudes toward democracy;

Online fora or collaborative projects in civics ar@minent;
Community service activities; and

ILCs are used for community building activities.

7. To Support English Language Instruction

Participating schools and BRIDGE grantees deveéw Bnglish language curricula or use
electronic resources to update existing curricula.

English used in the online Program activities;
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New English language curriculum;

Use of the Internet to develop new English languageculum or update existing
English curriculum;

Improvement in the English language abilities afgPam participants;

Increased student interest in learning English; and

Impact of English language instruction on otherrsework.

B. Methodologies

In order to capture all the information necessanlie outcome assessment, the evaluation
employed several different data collection strasgiFour countries (Armenia, Bosnia and
Herzegovina, Lebanon, and Tajikistan) were selefteth-country site visits and online
surveys.

ECA/P and Aguirre decided to conduct case studkwarschool connectivity in these four
country Programs, based on the following seleatiiteria:

Regional and School Connectivity Program represiemntdi.e., one country from each
regional Program);

Program history, duration/age, and size;

Grantee (i.e., four country programs implementedoloy different grantees); and
Country conditions that enable us to gain purcloasthe effectiveness of School
Connectivity Programs in different economic, pohli institutional, and geographic
environments, with different levels of Internet pemation and access.

In addition to these four countries, eight otherddes were included in Internet-based surveys:
Albania, Croatia, Jordan, Macedonia, Morocco, RakisSerbia-Montenegro, and Uzbekistan.
In total, participants in 12 countries took the-selministered Internet-based survey.

Aguirre partnered with the Armenian SociologicakAsiation (ASA) in Armenia, PRISM
Research in Bosnia and Herzegovina, the Amr Grougbanon, and M-Vector in Tajikistan.
Site visits, focus groups and open-ended intervieills key informants (teachers, school
principals, Program staff and students) were gdlgeranducted during field visits.

The evaluation relied on eight different data atllen strategies:

1. Self-Administered Internet-based Surveys for SGPBERIDGE Program Participants:

— An Internet-based survey of participating studeintéycal languages, in Albania,
Armenia, Bosnia and Herzegovina, Croatia, Jordabanon, Macedonia, Morocco,
Pakistan, Serbia-Montenegro, Tajikistan, and Uziaki

— An Internet-based survey for classroom teacheigcal languages, in Albania,
Armenia, Bosnia and Herzegovina, Croatia, Jordabanon, Macedonia, Morocco,
Pakistan;’ Serbia-Montenegro, Tajikistan, and Uzbekistan;

' Most teachers, students, and Master Trainers in Pakistan elected to take the English-language version of the
online surveys, as many respondents found the Urdu translation to be awkward.
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— An Internet-based survey for Master Trainers, galdanguages, in Armenia, Bosnia
and Herzegovina, Jordan, Lebanon, Morocco, PakiStiarbia-Montenegro,
Tajikistan, and Uzbekistan;

— An Internet-based survey of community users ofsitteool ILCs in Tajikistan, in the
local language.

2. Face-to-Face Interview for Comparison Group of Nearticipating Students:
— A face-to-face survey of same-aged youth in congparschools in Armenia. An
interviewer recorded the survey responses on teeview schedule.

3. Site Visits to SCP and BRIDGE Schools:
— Site visits to participating schools and ILCs im#gnia, Bosnia and Herzegovina,
Lebanon, and Tajikistan;
— Site visits to the U.S. partner schools for speatihools in Armenia, Bosnia and
Herzegovina, Lebanon, and Tajikistan.

4. Group Discussion and Focus Groups with SCP/BRID@Eiétpants:
— Group discussions and focus groups with teachmiisers and students (each
separately) in Armenia, Bosnia and Herzegovinaabeln, and Tajikistan.

5. Key Informant Interviews with In-country SchoolfSta
— Unstructured interviews with school principals db@ staff.

6. Key Informant Interviews with U.S. Partner Scha@aiffS
— Unstructured interviews with U.S. partner schoaffprincipals, teachers, as well as
students, when available) in Florida, Colorado, Ward, and Washington D.C.

7. Key Informant Interviews with U.S.-based and Inftoprbased Staff of Grantee
Organizations:
— Unstructured, in-depth interviews with key staffdfS. grantee organizations to
explore Program objectives and goals, the procegbsgsused for working with
partner organizations, and their views on outcorsessesses and challenges.

8. Web-based Research on Country Programs:
— Extensive web-based research was conducted omdahteg websites, in order to
construct a picture of country Program structung, @ provide detailed descriptions
of in-country Program activities and the substantientent of online fora.

1. Initial Contact Strategy

ECA informed the U.S. grantees in November 2004 Alguirre had been selected to conduct an
evaluation of the SCP and BRIDGE Programs. Aguhes contacted each project director and
arranged for meetings with their U.S.-based staffiscuss the Program and to establish a
timetable for field visits. The grantees then mfed their regional and country coordinators of
the upcoming, in-country site visits. The non-ggsants in Armenia received no advance
information about the evaluation. Aguirre workedsgly with ASA to determine the selection
criteria for the comparison group of students. ASMtacted the schools directly to secure
permission to interview the students and make pipeagpriate arrangements.
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2. Online Surveys

Each of the Program implementers maintained their participant records for students,
teachers, Master Trainers, and in some cases, coitynmeembers who used the school’s ILC.
Given the varying length of the Program in eachntguand the differing usage policies within
the schools, Aguirre decided to make the onlingeyuavailable tall userswho could be
captured during a one-month period. (An exceptias made for the Arabic language survey,
which was online for a longer period of time).

Aguirre determined an online survey to be the besthod for collecting data from the
participants of Programs intended to provide Irgeaonnectivity to a large number of users.
Aguirre sent survey links to CRS, iIEARN, Projectrinany, and RI-SOL to post on their
websites, and SCP and BRIDGE fora. Participaticiménsurvey was voluntary. Altogether,
1,097 students, 645 teachers, 109 trainers, and@8éunity users registered on the survey link
and began the survey over the four weeks it wasraadilable in each country. Although
providing the survey in 12 different languages wiaallenging, Aguirre is confident that many
more responses were received via the Internetabald have been obtained in person or by
mail. With the exception of the online teachetisvey, survey completion rates were
approximately 50 percent or greater (see Tabldéa?.details). Only those surveys where half or
more of the questions were answered were consideraglete and used in the subsequent
analyses.

TABLE 2.1
Online Survey Completion Rates *?

- Completed at Least
Participants Number Half the Survey
Students

Started the survey 1,097

Completed 50% or more 762 69.46%
Teachers

Started the survey 645

Completed 50% or more 254 39.38%
Master Trainers

Started the survey 153

Completed 50% or more 87 56.86%
Community Members

Started the survey 296

Completed 50% or more 145 48.99%

a. Data Instruments

Aguirre evaluators designed survey instrumentstodents, teachers, Master Trainers,
community users, and non-participants, in additefocus group protocols. These instruments
were reviewed, revised, and approved by ECA/P andrBm staff. Pilot tests were conducted in
March 2005 in Armenia and Serbia. Based upon thalteeof the pilot test, appropriate revisions
to the draft instruments were made. Aguirre’s iwtioy partners also reviewed the

2 The survey completion rate is the percentage of people who have completed at least 50 percent of the questions
on the survey after starting the survey (i.e., registering and then moving to the next question/page view).
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guestionnaires, made recommendations for improveraad translated the instruments into the
country’s official language, as detailed below.

The number of questions in the survey varied depgnoh the Program and participant group.
The amount of time required to complete the sunadys varied based on the level of
involvement with the Program, speed of Internetnemtion, and an individual’'s preference for
extended answers in the open-ended questionse Pabkhows the number of items in each
survey and the average completion time for eachesuiThe survey instruments can be located
in Appendix B.

TABLE 2.2
Length of Online Survey Instruments

Survey Instrument Number of Items A\{_grage_ Cor_npletlon
ime (in Minutes)
SCP Student Survey 106 17
BRIDGE Student Survey 108 38
SCP Teacher Survey 145 46
BRIDGE Teacher Survey 150 53
Trainer Survey 124 35
SCP Community User Survey 86 22

Note: The BRIDGE Program instruments had a larger exchange component and English Language
Instruction component than did the SCP instruments.

The online surveys were conducted in the offi@alguage of the country; versions of the online
surveys were available in: Albanian, Arabic, ArmaniBosnian, Croatian, English,
Macedonian, Serbian, Russian, Tajik, Urdu, and Wzbe

3. Interviews with Comparison Group of Students

In Armenia, 250 studentsot participatingin the Program were interviewed face-to-face toeer
as a comparison group. These students were sefeatedhon-participating schools, since, in
Armenia, school ILCs are generally available taladl students in participating schools. Using
an interpreter, interviews were conducted in Arraanilhe instrument used for this interview
was similar to the instrument used for the onlinevsys (see Appendix B for protocols).

4. Site Visits

a. In-country Schools

During field work, the evaluation team conductadtal of 36 site visits to participating schools
in Armenia (12), Bosnia and Herzegovina (4), Leba(©, and Tajikistan (13). Open-ended
interviews were conducted with school administmt@md Program directors, and focus groups
and informal discussions were held with teachedssindents. Site visits were made to schools
in the capitals and in smaller, regional cities towins. In Armenia, for example, the evaluation
team visited a participating school in eawhrz(sub-regional administrative unit) and two in
Yerevan for a total of 12 site visits. The evaloatieam also visited schools in Bosnia and
Herzegovina. In Lebanon, schools were selected &avide geographic area, including Beirut,
as well as schools in the north (e.g., Koura) anthé south of Lebanon (e.g., Saida). Table 2.3
provides details of the site visits.
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TABLE 2.3
School Site Visits
. . Number of
Country Location of Site Visits Site Visits
Armenia Artik., Ashtarak, Echmiadzjn, Hrazdan, ljevan, Kapan, Masis, 12
Mobile Lab in Gegharkunik marz, Vanadzor, Yerevan
E'osma an_d Bugojno, Doboj, Mostar, Travnik 4
erzegovina
Tajikistan Dushanbe, Guis_sar, Kurgan, Shakhrinav, Sarband, Vakhsh, Gulakandoz, 13
Chkalovsk, Kanibadam, Kayrokkum, Isfara
Lebanon Abassieh, Bsalim, Beirut, Koura, Saida, Tripoli 7

* In some cities more than one school was visited.

b. U.S. Schools

In addition to the 36 site visits in the four targeuntries, the evaluation team visited six U.S.
schools participating in the Program — one pamigewith CRS in Southeastern Europe, two
partnering with Project Harmony in Armenia, onetparing with iEARN in Lebanon, and two
partnering with Relief International in TajikistaiThese schools were in Colorado, Florida,
Maryland, Virginia, and Washington, D.C. Aguirtaf§ met with school principals, teachers,
and students to hear their perspectives on the&rogThe site visit protocol can be found in
Appendix B*®

5. Focus Groups

The evaluation team conducted 21 focus groupsundountries: Armenia (6), Bosnia and
Herzegovina (7), Lebanon (4), and Tajikistan'(4Jzocus groups were conducted by four local
partners. Aguirre evaluators observed at leasesaithe focus groups in each country. In the
case of Lebanon, Aguirre staff conducted severti@focus groups. Each of the focus groups
was audio recorded, then transcribed, and sumntainzp-line reports by Aguirre staff or in-
country partners. The focus groups provided infdrom that clarified anomalies in the survey
data and furnished details regarding the impacPtiogram has had on participants, community
members, and partner organizations. The focuspgooatocols are in Appendix B.

6. Open-ended Interviews with Key Informants

Aguirre staff conducted initial interviews with U.Based staff of the five U.S. grantees—
Catholic Relief Services, IEARN, IREX, Relief Intational and Project Harmony—to gather
information about each Program and how it operald® evaluation team also met with
Program staff and participants in a variety of v@nduring the fieldwork period. Aguirre
Division staff participated in interviews and birefs with Public Diplomacy Sections of the
U.S. Embassies in Serbia, Bosnia and Herzegoviglaathon, Armenia, and Tajikistan. These
interviews focused on Program goals and objectimaglementation, views of Program success
and challenges, as well as opinions and informatdiothe activities and views of participants.

13 An Internet-based survey designed for U.S. teachers and students who had participated in the Program had a
limited response rate and so the quantitative data obtained were deemed to be non-representative of these groups.
However, the qualitative data gleaned from answers to open-ended questions are indicative and illustrative of teacher
and student views, as noted during the site visits, and so are used in discussions of program impact on U.S. teachers
and students.

“In Tajikistan there were informal discussions, not formal focus groups.
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7. Web-based Research of Country Programs

Extensive web-based research was conducted: bytoborate information gathered in open-
ended interviews and focus groups; and 2) to cocis# clear picture of the structure and
activities of the individual country Programs. FExample, grantee websites provide
information on teacher exchanges, conferencesi@ulasses, online fora, and community
service activities. In addition, some implemenfmsvided evaluators with quarterly reports for
the School Connectivity Program, and these regoaeided useful information concerning
activities in the individual countries, as welliasights of some of the challenges faced. Grantee
websites can be found in Table 2.4 and are refecketiwoughout the report, when information is
taken directly from them.

TABLE 2.4
Grantee Websites
Country Grantee Website
Armenia Project Harmony www.ascp.am; www.hf.am
Bosnia and Herzegovina* Catholic Relief Services www.schoolconnectivity.net
Lebanon iIEARN www.iEARN.org
Tajikistan Relief International www.connect-tajikistan.org

*Catholic Relief Services provided the evaluation team with a login name and password which is required on
this site. The School Connectivity website is the portal for all of the Programs in Southeastern Europe.

8. Summary of Data Collection Methods

Table 2.5 summarizes the data collection instrumant numbers of surveys administered, site
visits, and focus groups conducted, by country.

TABLE 2.5
Summary of Data Collection Methods by Country

Non- Surveys Site Focus

Program Students . Teachers | Trainers Community | Visits | Groups
participants

Armenia 213 250 101 20 -- 12 6
Southeast Europe 103 -- 37 1 -- 4 7
Albania 36 -- 7 0 -
Bosnia an_d 4 B 8 0 B 4 -
Herzegovina
Croatia 33 - 8 0 - - -
Macedonia 28 - 12 0 - - --
Serbia-Montenegro 0 -- 2 1 - - -
BRIDGE Countries 107 - 35* 5 - 7 4
Jordan 0 - 1 1 - - -
Lebanon 8 -- 9 0 -- 7 4
Morocco 13 - 5 2 - - -
Pakistan 81 -- 19 2 -- -- -
Tajikistan | 217 | NA** | 31 | 25 | 145 | 13 | 4+
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Uzbekistan | 110 | -- | 50 | 36 | - | - | -
United States | 190 ] - | 0 | 0 | - | 6 | 0
Total | 762 | 250 | 254 | 87 | 145 | 42 | 21

* Note: One teacher from the Near East/Asia and 37 community users did not report their countries of residence.

**Tajikistan was selected to participate in the non-participant survey, but the Ministry of Education refused to allow the survey to
be administered.

*** Informal group discussions were held in Bosnia and Herzegovina and Tajikistan instead of more formal focus groups.

**+* Nineteen of the SCP students reported that they currently reside in the United States.

Various data collection methods were employed @eoto describe the country Program
structures and activities, as well as to measwe &SP goals as outlined at the beginning of this
chapter. The web-based research provides backganohdetails concerning the activities in
each of the four countries selected for site vigiesy informant interviews and site visits provide
needed context and observation on the ground. dimenents of students and teachers in focus
groups provide in-depth qualitative information esgary to round out the description of the
Program in the participants’ own words. Finallye tjuantitative online survey data provides a
broad view of participant Program experiences ardgptions. The online surveys give insight
into the impacts of the SCP Programs.
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3 THE SCHOOL CONNECTIVITY PROGRAM IN ARMENIA

CIVIC EDUCATION AND COMMUNITY BUILDING
Chapter Three

A. Introduction

The School Connectivity Program in Armenia (ASCR)svestablished in 1995, in support of the
FREEDOM Support Act. It was both the largest alu#st of the SCP Programs, and laid the
foundation for the other Programs in Eurasia. ddigon to immediate Internet access objectives
in a country with marginal Internet access, thisgeam was designed to facilitate community
building and provide civic education, as well as@ational reforms.

This chapter provides a brief summary of key figdimnd an overview of the ASCP, charting its
evolution, reviewing content and curriculum, teadngining and specific Program activities. It
includes an assessment of its effectiveness irzmeglspecific State Department and Program
outcomes. It provides insights on how the Prograam @astablished, then adapted to the
institutional environment, and expanded during pgasod.

The chapter is based gnalitative data, including reviews of Program documents and
websites, interviews with key informants, and fimgs from a site visit to Armenia.
Quantitative data on non-Program students is in Appendix C. Thewatadn team conducted
the site visit from May 14 to May 23, 2005.

B. Key Findings

1) Mutual Understanding

* Teachers and Master Trainers both expressed sensmemutual understanding and
connection with the people they had met in virauad physical exchanges. Cross-cultural
learning was cited as a key aspect of this — naliprregionally and internationally.

* Regional communication is particularly evidenthe online interactions. Teachers are in
communication with other schools in Azerbaijan, stasChechnya and Turkey.

» The teachers who participated in the exchangeadtiited States say that they returned
with very positive impressions of the United Staded they feel they became acquainted
with the U.S. educational system.

* Students develop formal and informal linkages wttier students through the online
activities. They use these to discuss both persorhproject-related issues.

2) Educational Reform
* Teachers have introduced new teaching pedagod@slassroom activities —
particularly, collaborative learning and the intgpn of computers and the Internet.
They have done this in several subject areas, asiohath, French, German, English,
biology and geography.
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* One highly noticeable change is in the transfeheflocus of action from the teacher to
the student. Many teachers commented that they bagun to behave more as
facilitators of the learning process, rather thaih& sole source of information and
learning in the classroom.

* As aresult of changes in teaching methodologigedunced by the Program, students
have become more self-directed in the learninggeec

» Teachers have found that the new teaching methgsantroduced by the Program
make class more interesting. Consequently, theyrtéipat students pay attention in class
and are willing to devote more time and energyctwslwork.

3) Skills Development

* The development of IT skills across the Programlzaseen at the school level, where
195 schools in the ASCP network have started taterand currently continue to develop
school websites.

» Computer skills of students and teachers alike Imapeoved dramatically as a result of
the Program.

» Teachers note that participation in the Programploagtively affected the students’ self-
esteem.

4) Civics Education

* Project Harmony has developed an online librarrimenia that contains over 20 civics-
based resources to enhance the civics curriculum.

* Project Harmony has partnered with another orgéinizaConnected Minds, to design
civics-based curriculum that addresses many tdpigs, conflict resolution).

* ASCP has an Armenian language website that makekable lesson plans created to
supplement the state civics curriculum 8% 8", and 18 grades.

» Several of the online projects exposed studentsetpolitical process in Armenia and
gave them direct access to individuals they mightormally meet (e.g., Armenian
politicians).

» Participation in the online activities has changtalent attitudes towards corruption —
they have become less accepting and tolerant.

5) Community Outreach and Community Building
* Many of the Internet Computer Centers (ICCs) aezldsr activities that directly benefit
the community:
a. Computer Training for Community Members;
b. Computer Training for the Unemployed; and
c. Computer Training to Staff and Teachers of Schootsn the ASCP Network.

6) Strength in Implementation
* One of the hallmarks of the ASCP has been its catisbn and maintenance of a vast
network of ICCs in a country with a very limited ifffrastructure.
* Project Harmony'’s ability and foresight to partmeth various organizations has enabled
it to provide many different types of services amdocus on all the SCP Program
objectives.
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« Project Harmony has partnered with many entitieslpiding®®
— IEARN to deliver workshops on how to integrate tita the classroom and how to
design collaborative learning projects.
— Connected Minds to design curricula.
— United Nations Development Program (UNDP) to essakdnd support four
Regional Technology Center (TeCes). It is expetitatithe TeCes will have video
conferencing capabilities which will allow for csssegional events.

C. Armenian School Connectivity Program (ASCP) Des  cription

The School Connectivity Program in Armenia was l@&hed in 1995 and administered by
American Council for Collaboration in Education drahguage Study (ACCELS). In 1999,
Project Harmony won the contract and has implenaktite SCP Program in Armenia ever
since. In order to implement the SCP in Armeniajéut Harmony first had to establish and
maintain a network of Internet Computer Center<C8Lin schools throughout the country. In
addition, they have built a Mobile Internet Computab with a satellite connection which
serves communities in remote areas cut off fronerotheans of communication (i.e., the
Internet).

The long term goals/outcomes of ASCP are:

1. To build understanding between U.S. citizens/comitraghand citizens/communities
overseas participating in the Program, and amongtdes, regionally and
internationally;

2. To catalyze and assist education reforms, inclughagect-based learning, collaborative
learning, and using technology in the classroom;

3. To develop skills and knowledge for teachers, sttgJeegional coordinators, trainers
and other participants;

4. To build sustainability in terms of resources,\dtigs and linkages; and

5. To support civic education and community building.

The ASCP is structured around several componerdstoities:

Establishment and set-up of ICCs in the school;

Staff development;

Online activities: courses, chats and competitions;
Physical exchanges and school partnerships;

The creation of Armenian-language Internet res@jraed
Outreach to the community.

O hwWNE

1. School Internet Computer Centers (ICCs)

Armenia’s Program is by far the largest, with apjoraately 326 schools in the network and a
mobile lab that serves 21 remote communities. Thadih and reach of the Program are evident
— the network accounts for almost 25 percerallo§econdary schools in Armenia. SCP schools

1 see Appendix A: ASCP Partner Organizations for a complete list of principal partners of Project Harmony.
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are located in all 11 marzs (sub-regional admiaiste units) of Armenia, with extensive
coverage of rural Armenia.

In addition to regional coverage, the ASCP strivemclude diversity in its student/school
population as well. Currently there are 19 Spddegds Schools and 13 Specialized Schools in
the SCP network. The population of the special aesetiools in most cases is divided between
socially vulnerable groups (orphans, children degatiof parental care, homeless children, etc.)
as well as children with special needs (blind susily impaired, hearing impaired, speech
disabilities, mentally disabled, or other physidisiabilities).

a. Current Program Activity Levels

The level of active participation is a critical aspof the Program. Every quarter, Project
Harmony posts on its website participation statsstvhich reveal the extent of active
participation. While these numbers are not easytaspret (i.e., we do not know exactly what
they are doing when engaged in “online activitieHipy do provide some insight into tleeel
of activity in any given quarterTable 3.1 outlines student, teacher, and commaaiivity
levels for the period of October through Deceml#r52

TABLE 3.1
October — December 2005 Quarter
Program Beneficiary Participation Statistics*
Total # of ICCs operating 324** | 24 schools without
Internet connection

Total # of online projects initiated this quarter 22
* International 4
e National 4
*  Cross-Regional 122
* Intra-Regional

Number of Armenian Teachers involved in online activities 108

Number of Armenian students involved in online activities 223

Number of Armenian community representatives involved 55

in online activities
* Taken from the Armenia School Connectivity Program website (www.ascp.am) on
2/15/06.

Figures are available for the most recent quarter only.

*Two different figures are reported on the ASCP website (324 and 326)

b. School ICC Operation and Management

Currently, the mandatory hours of school ICC operaare from 10:00 a.m. to 5:00 p.m. (3
hours are dedicated to educational purposes andr2 lare set aside for community usage).
Each ICC operates according to a schedule desemddpproved by the school administration.
It is worth noting that community access is someaMiha@ted, since community members or
other individuals may be working during operatirayrs.

2. Staff Development

“Harmony” Foundation is responsible for the teclhicaining of the school ICEite staff The
ICC site coordinator is the one who then traindlietichers and students at the SCP schools in
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basic computer skills. Three types of technicahing are provided for the site coordinators:
Web Design, Network Administration and Basic CongpUiraining.

1) Web Design- This training consists of 12 classes and is lrelMerevan. The objective is
to enable the creation of school websites and ¢lveldpment of Armenian language web
resourcesThe Program reports that 195 schools in Armeniaghstarted to create and
currently continue to develop school web s{teaw.hf.amon 2/15/06)In addition, there
are 28 content-based websites in Armenian in ASBBds,ranging from Biology, to
Geography, to Drawingrww.ascp.am/en/resources.hyml

2)_ Network Administration- This training consists of 15 classes which pewbasic
knowledge on network setup, troubleshooting, arcdiss .

3)_Basic Computer Training This training consists of 10 classes and is gotadl by

regional trainers. This training provides knowledgebasic MS Windows and MS Office
operations (Word, Excel, and PowerPoint), Intetbgilorer, antiviral and archiving
programs, as well as e-mail. Project Harmony hagldeed an online Computer Literacy
Testing System in Russian and Armemiti://exams.ascp.gmywhich measures a person’s
level of computer skills and knowledge through rnpldt choice tests. The scores of the tests
are sent to the regional trainers to assist thetindim computer literacy trainings of the ICC
staff.

a. Online Resources

While the site coordinators provide technical tiragnto the teachers, an online teacher’s guide
(“Teacher’s Guide on Integration of Information @ddmmunication Technologies in Secondary
Schools™f® has been developed by ASCP in collaboration witteagues at Kent State
University. It assists teachers in the integrabbtechnology in the classroom. This guide is an
introduction on how to apply information and comnaation technologies to secondary school
teaching.

There is also an online Training of Trainers Gualsgries of presentations designed to help
trainers and facilitators introduce online learnaagcepts and materials. Topics include: Basics
of Online Interaction; Communication and FacilivatiSkills for Online Leaders; Technical
Issues; The Importance of Adult Learning Charastes; and Content and Subject Matter
Experts (how to integrate materials into the preges

Finally, there is a web page dedicated to helpirdpia school students get acquainted with
computer software and hardware, as well as theipites and details of their functioning.

b. Example of a Training of Trainers Session

For three weeks in April and May 2004, Project Hamgncontracted with Full Circle
Association to conduct a series of online facilatrainings, consisting of online interaction
and offline workshops. Attendees included elevegi®®&al Community Developers, seven

16 See http://www.ascp.am/en/exchanges.html for reference to the Technology Curriculum Development Project and
http://projects.ascp.am/t_quide/ for a copy of the teachers guide.
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Regional Education Coordinators, and four Projemtrhbny Yerevan staff. The purpose of the
training was to prepare trainers to deliver a rnegiavorkshop at an ICC in ljevan for 20
participants from NGOs in the Tavush and Lori regicas well as teachers and ICC staff at the
school.

3. Online Activities: Courses, Chats and Competitio ns

The online activities, in general, are organized iamplemented either by Project Harmony staff
(including regional coordinators) or occur as [drd school partnership between an Armenian
and American school. In the latter case, the dgtigiorganized and facilitated via collaboration
between teachers from the two schools.

a. Online Courses

Project Harmony worked with a subcontractor (Comedd/inds) to develop four four-week
online courses to encourage interaction betweereAram and American schools. These courses
are referred to as tlgéonnected Mindprograms and they include curriculum on civic edion,
conflict resolution, social justice and changetfar future, issues of interdependence, and
mutual images and perceptions.

The Connected Mindsourses are available in English only. Americarm@nian and Russian
schools participate in the same curriculum, atsérae time. Each course is supported by a
listserv and a website. Between 400 and 500 stagenticipate in each course (25% American,
50% Armenian and 25% Russian). Students are divitedsmaller discussion groups to
facilitate interaction and each student is providedgccount and password for the course. All of
the Connected Mindsurricula are located on a secure website andaictiens between the
students are closely monitored by three Projectriday staff (two in Armenia and one in the
United States).

Courses that bear a direct relationship to the-tengn goals of ASCP include the following.

Mutual Understanding
» Connected Minds: Introductions and Interdependeni€all 2005
Students learn how different parts of the worldedepon each other for basic needs,
such as food and clothing. Students communicate etiter students, describing their
daily lives. Students share further details abbeirtcountry, as well. Students explore
similarities and differences between cultures, disduss discoveries surprising to them.

» Connected Minds: Images and Perceptions — Novegigt
Students learn about stereotypes and tolerancg. éitpdore the formation of stereotypes
with activities based on images and perceptionglestts attain greater appreciation for
respect and openness. The students learn to vallueat diversity and alternative points
of view. The students discuss, within the Web Fanamunity, common stereotypes of
their own culture and describe how their life imigar to or different than these
stereotypes. Students also explore details of ctivgients’ lives.
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Civic Education and Community Building
» Civics Education Curriculum — Spring 2006

The curriculum covers basic themes: Civic Life,iffed and Government, Foundations
of the Political System, Principles of Democracyh€ Nations and World Affairs, and
Roles of the Citizen. The curriculum can be used ssmester- or year-long course or its
components may be used as stand-alone lessonsufifi@lum employs the Internet as
a tool for teachers and students to promote a-auassral dialogue that fosters tolerance,
respect and a better understanding of the govertsnietheir respective countries, as
well as to build strong communities. The curriculprovides instructional activities,
strategies, and in-class and online projects thatoe used to engage students in the
learning process.

* Connected Minds: Social Justice and Change foFttere — Spring 2006
Students utilize the Web Forum community to disdhsg feelings about social justice,
change, and views of the future. Students shaeslslabout what they anticipate for their
own futures, as well. After receiving responsestiaher schools, students explore ways
to promote social justice in the coming years.

» Connected Minds: Conflict and Conflict ResolutiofRebruary 2006
This lesson plan helps students understand thesad<onflict and presents a useful
methodology for resolving conflict. Students evatueonflict in their own lives and the
lives of their matched schoolmates. The exercisgs $students realize that the causes of
conflict around the world are quite similar, anthkhabout how conflicts can be resolved
in the present and future.

» Student Assembly — Spring 2003; Spring 2004
The aim of this project was to form a nationwidadgnt Parliament in Armenia, through
local school elections. The project involves allré@ions in Armenia and was
implemented by ASCP. The main goal was to expoge $ithool students to the nuances
and peculiarities of the Armenian legislative bakdgough actual political participation.
It was also intended to broaden their views onathekings of democracy, through their
own political engagement. The project consistethade phases: 1) local school
elections; 2pnline parliamentary sessionand 3) a plenary conference — giving voice to
urgent issues in the Parliament of Armenia. Usinlg@icated online space, the
parliamentary sessions were devoted to debategvetich of the Student Assembly
committees, assigned to a specific topic. The stuparliamentarians also discussed
various school-related issues during the breakesgiens of the Student Assembly. The
discussions for the plenary sessions are guideddncument developed by Project
Harmony-Armenia and generally cover parliamentary procedural mechanisms,
debate and electionStudents also discussed documents currently urdesiaeration in
the Armenian National Assembly.

b. Chats

There have been several, live, one-hour chats@A8CP website which are directly related to
the goals of the SCP Program. They addressed theahunderstanding, civic education, and
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English Language Training support. Examples oinenChats and their connection to Program
goals are listed below.

Mutual Understanding
» International Education Week Chat with Ambassadaway and Students and Teachers
of SCP-Armenia (November 18, 2003)
The chat focused on exchange programs and expenwitit exchanges in the United
States, as well as the U.S. educational system.

» Black History Month Chat with Dr. Steve Michael abdd George Garrison from Kent
State University (February 28, 2005)
Students from five Yerevan and six U.S. schoolsiggpated. Prior to the discussion,
students were asked to view the film “Malcolm XFé chat centered on Black History
and its celebration in the United States, as wetha civil rights movement and
affirmative action today.

Civic Education and Community Building
* Democracy in the views of Armenian Students (M&6h2004)
Students and four Armenian experts chatted abeatsiodf democracy, citizen
participation, good governance, and whether treedemocracy in Armenia. The experts
were from the Forum for the 2Tentury Leaders, the South Caucasus Youth Pdlitica
Network, and the Yerevan Center for Democracy aeatcP (a local NGO).

Support for English Language Teaching
» Online chat with Patricia Sullivan, the Regionabgksh Language Officer (June 22,
2004)
Eight English language teachers from various regiorArmenia chatted about
English language teaching issues, including assassthallenges, student-centered
activities, and development of the teachers’ lagguaroficiency.

c. Competitions

Project Harmony hosts a number of web-based cotigretiwhich are advertised on the ASCP
website. Generally, the competitions serve to nedihvolvement in the Program and stimulate
the use or development of online resources in tRER school network. Competitions have
involved the creation of a school website, smdilost websites for particular subjects, or
English lesson plans, for example. Competitionda@ltewed by an awards ceremony and, in
some cases, all contest entries, not just the wénaee displayed on the ASCP website.

4. Physical Exchanges and School Partnerships

Teacher selection for the exchange visits in th€R$ not linked to active, online participation

by the teachers. Instead, it serves as a mechdoisiteveloping teacher interest, skill, and
commitment to the online collaborative projectstiselves. In many cases, the subsequent
online collaboration is a result of participationthese physical exchanges between teachers. It is
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important to note that, in general, the ASCP hasspred relatively few exchanges. It was not
until 2003 that the project in Armenia began tdude partnerships with American schobls.

Project Harmony believes that the teacher exchangssential for American “buy-in” to the
project. ASCP reports thas of December 200829 partnerships have been established
between Armenian and American schools. The physiahanges generally consist of groups of
teachers (and students) from one country visitivegdther. In general, the purpose is to
introduce participants to the host country and gl®wa learning environment whereby teachers
can develop online collaborative projects with partteachers from the host country.

In October of 2003, 10 Armenian civics teachersfr@rious regions in Armenia traveled to the
United States for a two-week exchange. In the drtates, teachers participated in a seven-
day workshop conducted by iIEARN to introduce walypasticipating in online projects and to
locate and incorporate existing resources. Thevellip to the exchange was an online course in
Armenia to assist in the development of online gty based on the Armenian civics-focused
curriculum.

In 2004, 30 educators were involved in exchangesden the United States and Armenia.

In March 2005, 23 Armenian educators visited th&e&ghStates for two weeks. They
participated in structured workshops, sightseeigs of several U.S. cities, a home-stay with a
U.S. teacher, a one-week visit to a host U.S. delaod classroom teaching activities. They also
gave presentations at U.S. schools. The Armenachtes returned to their country with
textbooks and teaching materials.

Likewise, in July 2005, 15 U.S. teachers visiteth&nia for two weeks. They visited school
ICCs throughout the 11 regions of Armenia. Theytipgated in a two-day workshop with 15
Armenian teachers before embarking on a home-sitdwtiaeir Armenian counterpart. All of the
teachers (Armenian and American) then reconvenetivio days to present their project goals
and implementation strategies for the upcoming skchear. Participants were required to
commit to follow-on work after the exchange, inéhgithe development and implementation of
online project work (either a one-year projecttoee short projects).

Examples of online collaborative projects betweeménian and U.S. schools are:

* Yerevan School #198 and New Vista High School imlBer, Colorado collaborated in
an online photo diary forum that compared and estéd the daily lives of students in
both countries.

* “My Career Goals” — Pen Pal Partnership Project.tio years (since 2003) students
from UC Berkeley Armenian Students’ Association @mchenian students have
corresponded about career goals. The communiciatiorEnglish and the project has 30
students: 17 from Armenia and 13 from the Uniteatest.

7 Given the focus on civic education and community development in Armenia, most of the Armenian schools
established collaborative projects with members of their own school or with individuals from other schools in Armenia.
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* Yerevan Secondary School # 67 and the Maryland @dbothe Deaf in Frederick, MD
are collaborating on an online project examininglépendence and democracy” issues.
Students introduce themselves with short biograpare discuss what democracy means
to them. The U.S. students filmed a movie in Wagtuin, D.C. and added captions to
explain the various monuments and buildings andl ghace in U.S. history. The students
in Armenia compiled a video of interviews with pémpncluding their own
grandparents, about life in the former Soviet Urdod Armenia’s independent.

5. Armenian-Language Internet Resources

In addition to Armenian websites for the variousG¥Sschools, there are a number of materials
available in the Armenian language on the ASCP wehiglany of these resources focus on
Armenian culture and history but two specificalydeess civics education. There is an online
library in Armenian, which contains over 20 civisased resources to enhance the civics
curriculum. In addition, there is another Armenlanguage website that contains lesson plans
created to supplement the state curriculum 9198, and 18 grade civics classes. One teacher
clearly identifies the importance of creating Ariamlanguage resources by linking it to
Program longevity.

There are many subjects which are difficult to find on the Internet in [the] Armenian
language. In the framework of SCP, we can create those web pages. | think that it will
contribute to [program] sustainability.

- Teacher in Armenia

6. Community Outreach and Community Building

Project Harmony has used a similar strategy to pterocommunity outreach by announcing
competitions for the “best community project.” Bylarge, many of the community projects
involve offline activities: craft displays, the ghaction of a community newsletter, the planting
of trees, clean-up of parks and helping the eldenly disabled with housework. There are,
however, two examples of online fora geared towaaismunity outreach.

a. Online Fora

A cross-regional online forum was held from MarctoMarch 23, 2004. The project was
facilitated by four ASCP Regional Community Devedop’ from Yerevan, Armavir, Tavush

and Vayots Dzor. The purpose of the forum wasoDrganize discussions among computer
users; 2) to identify the roles and impact of cotrepgiand the Internet on people’s daily life; and
3) to provide consultation on computer programswaarking with computers. The language of
the forum was Armenian. Each participant choseCah ih the ASCP network and participated

18 Reported in Project Harmony’s newsletter dated January 2006.
Y Thisis a position that no longer exists after the restructuring of 2005.
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free of charg®: Project Harmony Armenia reports that there werg@articipants of various
ages.

In September 2004, there was a four-month onlinenficfor free legal consultations in the
regions of Ararat and Vayots for community memb@&ise purpose was to increase awareness
of civic rights and was the initiative of three havs from the Armenian “Young Lawyers
Association.”

D. SCP Activities and Program Outcomes

Focus groups, interviews, and conversations witlestts and teachers in Armenia reveal a
number of direct links between SCP activities (aglemented by Project Harmony and Project
Harmony-Armenia) and long-term Program goals.

1. Mutual Understanding

Teachers and Regional Trainers both expressedvsants of mutual understanding and
connection with the people they had met in virarad physical exchanges. Cross-cultural
learning was a key aspect of this, nationally,seglly, and internationally.

* | returned from the United States with positive impressions. | visited schools in
the U.S. and got acquainted with the education system. | think that we will
continue our cooperation.

-- Teacher in Armenia

e Students get acquainted with customs and traditions of various countries. They
form informal relations with student of other schools.
-- Teacher in Armenia

» Teachers of our school also participate in “Global Business,” a business ethics
program. It means that we communicate not only with schools in Armenia, but
also in Azerbaijan, Russia, Chechnya and Turkey. Every week | receive letters
[e-mails] containing information about various locations.
-- Teacher in Armenia

* Our linkages are both formal and informal... we discuss both personal and
project related issues.
-- Teacher in Armenia

« Computers are of course important, but the Internet is the most important thing for us,
because due to it our teachers and students feel like they form part of the whole world.

- Trainer in Armenia

2 1n some instances, select schools do charge community users a “fee” determined by Project Harmony to use the
ICC (i.e., access the Internet or work on the computers). Generally speaking, most schools do not charge and found
that, due to the speed of the connection at the school, community users tend to rely on Internet cafes.
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2. To Catalyze and Assist Educational Reforms

The ASCP teachers recognize a clear differendeein teaching methods as a result of the
online activities.

The most noticeable change is in thansfer of the locus of action from the teacheth®
student. Teachers build small group work into thessons. Many commented that they have
begun to behave more as facilitators of the legrpiocess, rather than as the sole source of
information and learning.

» | have worked as a teacher for seven years. The differentiation is different here... You
are an intermediary between students and computers. It is both a way of
communication and a way to download information.

-- Teacher in Armenia

« Training has helped us in using new methods, which didn’t exist in the Soviet schools.

-- Teacher in Armenia

As a result of changes in the way classes are me@dor taught, students have become more
self-directed. Teachers expressed the attitudettisad good thing for children to become more
independent in the learning process.

* We viewed diagrams created by computer during the Geography classes, which
showed the quantity of population, movement and distribution... The children
have created these by themselves and analyzed what they had seen.

-- Teacher in Armenia

e ...l will add that it will be better to have... children more skillful in computers so
they can find and prepare materials by themselves.
-- Teacher in Armenia

Finally, many teachers emphasized the fact thaetlsbanges in teaching methodologies have
made the classes more interesting.

It was not a secret that children prefer to sit at the computer than to study in classes with
books.
-- Teacher in Armenia

The effect of this is that students pay attentionlass and actually attend classes that previously
they may have missed.

There are subject discs we use during class... it is during Biology. When children come after
six classes... they are not able to sit and imagine what [the] teacher says concerning the
division of cells. So they don’t come [to classes]. After his friends tell [him] what they have
watched on the Internet, there are no absent students [in the] next, seventh class.

-- Teacher in Armenia
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We carried out a lesson about “The Population of the World,” where we showed diagrams,
maps, schemes, which were very little in the textbook and they didn’t pay attention to them.
But they were very interesting and visible by computer.

-- Teacher in Armenia

In essence, by integrating IT into classroom aii#igj the subject matter has become more
interesting for students and teachers alike. Wihahesits use the Internet for research or as part
of classroom activities, it broadens their horizdysth intellectually and with respect to their
place in the world. Students are more willing toate their time and energies to their
schoolwork.

» | think that it is more interesting to teach classes with the help of computer. The
activities are nice and the classes are educational.

--Teacher in Armenia

» ...We have had classes concerning sightseeing during classes of French. And students
who have seen those sightseeing [activities] have had a desire to be in Europe. So our
classes have become more interesting and they have a desire to know more about [the
subject].

-- Teacher in Armenia

» | also think that SCP is important for the students, as they spend more time at school...
Students prepare term papers and download materials from the Internet. Thus, they are

eager to spend the time at school...
-- Teacher in Armenia

Indeed, teachers frequently commented on how ttigtaes of the ASCP Program have opened
doors to them and their students in terms of adwesdormation. This is particularly important,
since easy access to information was not alwaysifglesn Armenia.

* ...When we take any subject, we see that we know less about it and we can study it
more, because the doors were closed for finding new materials in the period of the
Soviet Union, but the picture is quite different now.

-- Teacher in Armenia

 There are also themes about other specializations we are interested in: Biology,
Geography. And | can open and find what interests me. | develop myself either in my
specialization or in another specialization.

-- English Teacher in Armenia

e« When you give students any task, they can read several books and not find any
information, but [the] Internet gives them that chance... [to] search sites where they
can find the information they like.

-- Teacher in Armenia

Finally, as noted by Project Harmony trainers, $ymiptroducing teachers to computers does not
necessarily change their approach to teachingjsmy the partnerships with iEARN and
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Connected Minds have been so critical. The workslawyl civics curricula help teachers focus
on how to integrate technology into the teachingepss itself. On one hand, quite significantly,
many teachers use the Internet as a critical safricgormation and reference. On the other
hand, some teachers still need more instructionoconto use the new information available in
more novel ways. Comments made by some teach#ére flocus groups show that they still
apply a top-down approach or substitute the comgatea textbook or a projector, when one is
not available.

* We had to conduct a lesson devoted to [a] famous Armenia painter Aivazovsky. The
teacher searched relevant information on the Internet for two days, and found his
painting with [an] explanation. Though the information was in the Russian language,
she translated it into Armenian with the help of a computer program. Then, she
decided how to conduct a lesson. She collected 30 students in her room, and she
planned to show the material with a projector. But unfortunately, a projector was not
available, and she showed the material using computers.

-- Teacher in Armenia

e The English language teacher conducted a lesson devoted to Shakespeare. She
found the corresponding web page on the Internet, which included his biography,
pictures of his house, etc., and at the end there was a test. The material was
presented in the classroom, students discussed it and students answered the
questions included in the test. Afterwards, they were given assignments and they e-
mailed their work to the teacher.

-- Teacher in Armenia

3. Building Skills: Computer Skills, Foreign Langua  ge Acquisition and Self-
Esteem

The ASCP trainers and teachers report a markeddweprent in a number of skill areas as a
result of their participation in the SCP/Projectridany Program. Comments from teachers and
Master Trainers reveal the impact of Program aadtwion skill acquisition, which is a key
Program goal.

a. Computer Skills

Because the needs were so great, the SCP Programménia dedicated a considerable amount
of effort to training teachers on computer applarag and basic computer skills. This is
reflected in the comments of Project Harmony tresiiveho described the training offered to
teachers.

e ...During that seminar, we showed them [teachers] some Internet resources...about
sending and receiving e-mail... Training lasted four school hours. It was enough for
them to get acquainted to the computer and use it, as well as to have their own e-
mail address.

-- Master Trainer in Armenia

e We try to teach them those programs, which are possible to use during the teaching
process... We generally teach MS Office programs and PowerPoint.

-- Master Trainer in Armenia
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Computer training has been instrumental in progdhe foundation for further work in the area
of online collaboration and virtual exchanges.

 Due to this project we have got literature on computers. Now, 90 percent of [the]
teachers know how to use computers and we use new technologies during classes.

-- Teacher in Armenia

« We have never used computers before and we didn’'t need to. And now we have the
chance to do it [use computers] at school, there is such a need...that we are planning
to acquire [computers] for home.

-- Teacher of History and Law in Armenia

In addition to sustained and focused effort omtray in the basics of computer use, Project
Harmony has leveraged its partnerships with IEARN @onnected Minds to train teachers in
methodologies to integrate computer technology tinéoclassroom and to provide online civics
curriculum which enables teachers to integratend eollaborative learning principles into their
projects.

b. Foreign Language Acquisition

Teachers have noticed that ASCP activities haveahaamkitive impact on student language
acquisition and interest in studying foreign langest

e There is another important consequence: many students began to study foreign
languages better, so that they can communicate with foreign students themselves
without the teachers’ help.

-- Teacher in Armenia

« | want to add something about [an] online project | had. It was called “A Letter to Santa
Claus”... they [students] were writing letters to Santa Claus and getting answers at the
same moment. It was an essay. That helps them to improve their knowledge of
English...They were from the fourth grade.

-- Teacher in Armenia

c. Improved Self-esteem

One teacher clearly expressed how involvementamABCP Program positively affects the self-
esteem of students.

In my opinion, students become more self-confident due to the Program. They can express
their opinions.
- Teacher in Armenia
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4. Mechanism for Extending Civic Education and Supp  orting Community
Building

Several of the online projects exposed studentset@olitical process in Armenia and gave them
direct contact and access to individuals they mighitnormally meet. In particular, teachers
spoke very candidly about the impact of interactiih Armenian politicians in these online
fora/projects.

» | carried out the second stage of the Student Assembly [project]. It was a successful
project, especially when it had a continuation of its online project... We have met Arthur
Baghdasaryan in the Assembly and [a] Member of Parliament, Sadoyan. Our project
has a history of two or three years.

-- Teacher in Armenia

 Now we have the “Social Justice for a Bright Future” project and our teachers actively

participate in it with our students. We have also had a Students Assembly together with

an online program. The greatest result was students meeting with politicians. They

have had debates and they have asked many questions. It was a big thing that they
could talk to politicians.

-- Teacher in Armenia

« We had lessons concerning women and children[s] rights. It was interesting for children
because they were watching the judges there by computer.

-- English Teacher in Armenia

In addition, one teacher explained how involvemerhe online project has changed student
understanding and attitudes toward issues of cmicern, such as corruption. Moreover, this
teacher provides a glimpse into how changes itudds among the students affect changes in
attitudes at home and with family.

...The legal-social program is a new project. The subjects of [the] last case were
corruption and bad habits. Once, during a lesson one of my students told me that his
father would solve a problem concerning his garage with the help of a definite sum
[extralegal payment]. But after watching the film he [the student] told [us] that he would
talk to his father seriously. Next day... he said that his father would not pay that sum...
We have understood that corruption begins with us; we fight against us.

-- Teacher in Armenia

Many of the school ICCs are used for activitied tietate directly to the welfare of the
community, as well as its concerns. Many activiies focused on training community members
how to use computers.

e ...We have conducted training for wives and children of victims of war. .... We have
an agreement [with the] Women'’s Association and we provide training to unemployed
women.

-- Trainer in Armenia

e | want to mention that not only students but also their parents have participated in
these programs... This program strengthens the relations between parents and
schools... Now we operate a community-based program which involves nearly 400
parents who have participated in [a] 3-month free computer training.

-- Teacher in Armenia
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In addition, some schools do provide other typeseo¥ices to their communities, and some
provide computer training to schoaistinvolved in the ASCP. The illustrative activitiksted
below involve teachers and ICC coordinators.

e Our school has a newspaper for free, which we can consider as a help to the
community. The newspaper is prepared by the teachers of Armenian language and
the center administrator.

-- Teacher in Armenia

e Our school conducted training for teachers working in schools without computers.

-- Teacher in Armenia

5. Partnerships with U.S. Schools and Impactson U .S. Teachers and Students

a. Nature of the Partnerships

On average, 20 to 30 U.S. schools per year paateipin the ASCP Program. The evaluation
team visited two U.S. schools that had participateiSCP: Foundation Academy in
Jacksonville, Florida, and Annandale High Schodhiimmandale, Virginia, to interview the
teachers and students, and to learn more abouketkgeriences with the Program.

The ASCP partnerships were organized directly betwsne school in the United States and one
in Armenia. Foundation Academy had a direct pasime with School No. 5 in Gyumri.
Annandale High School was paired with Metsamor Sthw. 1 in Armavir. As such, the
teachers and students have an opportunity to detde one another throughout the year. For
the activities, however, Annandale High School waganized into a cluster of eight schools, of
which half were Armenian and half were AmericarheTeacher at Annandale felt this
arrangement was ideal because it offered the temohare flexibility. If anyone had a conflict

in a given week, the other teachers would facditae sessions and keep the project on track.
The teacher at Annandale High School, a large puiigjh school, is an ESL teacher, which
allowed her the flexibility to bring the activiti@sto the curriculum as well.

As a private school, Foundation Academy was abiedorporate the activities into the regular
curriculum, which the teacher felt added an inteomal dimension to the school’s offerings.
The school administration was very supportive oPS®hich the teacher felt was key to
integrating the activities into the curriculum.

b. Activities

There are several activities that took place uA®CP. It is notable that this Program
specifically included teacher exchanges — the teé&hers traveled to Armenia in the summer
and their Armenian partners visited during the stlyear. The trip lasted 12 days and the U.S.
teachers visited the Ministry of Education and @asi cultural sites. They also gave
presentations on their schools in the United Stalbrging the time there, the Armenian partner
teachers hosted them for three nights. The Ua8hers were able to use their experiences to
provide better information and guidance to thaidsnts in later activities.
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The teachers participated in training sessionsdml about the Program and how it would
operate. The teachers had an opportunity to kelaont web fora, technology, computer-
mediated communication, and how to be a succefggfilitator. Former participants were
present to share their experiences, which the ézadaid was helpful in sharing their
expectations.

Annandale High School participated in two of @ennected Mindsourses: “Interdependence
and Trade” and “Monuments and Historical Sitesdr €ach of these, students were divided into
smaller discussion groups to facilitate interactiesch student was provided an account and
password for the course. All of tiéonnected Mindsurricula are located on a secure website
and interactions between the students are closefytared by three Project Harmony staff (two
in Armenia and one in the United States). Due éostthool’s proximity to Washington, D.C.,

the “Monuments and Historical Sites” course wasegds integrate with a field trip to visit the
National Mall and volunteer at a soup kitchen.

Both Annandale High School and Foundation Acadetugents participated in the online fora
provided by ASCP. The students who were intervieimdtie site visits at both schools said they
had enjoyed learning about Armenia, which theyraittknow existed prior to participating in

the Program. The Annandale High School studerddeacher have maintained contact with the
other U.S. teachers and students in their cluster.

In addition to the activities organized by ASCR thacher at Foundation Academy recruited
both SCP students and non-SCP students from tlo®lsithsew a quilt, which was then sent to
their partner school in Gyumri. The teacher wagsessful in teaching the entire student body
about the Program through that activity.

c. Impact on U.S. Teachers

The American teachers who have been involved inRA®€re enthusiastic about the Program
and its results. The ten U.S. teachers who coexplitte survey said they valued international
programs and felt that SCP gave them a good opmtytio expose their students to other people
and places.

| think it is a fantastic opportunity for my students to work with students from another
country--they have learned about another country, its history, its culture, its people, its
problems. All the students have been able to communicate through the PH [Project
Harmony] website and discuss things from music and siblings to the war in Iraq and child
labor. Our school has a responsibility to prepare our students to participate in a global
society, and PH helps us reach that goal. Why wouldn't | be involved in such a terrific
and well organized Program?!

-- U.S. Teacher in ASCP

On a personal level, the teachers emphasized fhariance of the physical exchange portion of
the Program. One noted that the experience coetplelhanged the lessons and motivated both
the teacher and the students. The teacher ig lbbteeto bring the activities to life for the
students with the knowledge, photographs, and sots/they bring back. Some also noted that
the home stay experience forged strong bonds battheepartner teachers, which meant they

Aguirre Division, JBS International, Inc. Page 36



Evaluation of the School Connectivity Program and BRIDGE

did not have to create that initial connection befihey could begin working together with their
students. One teacher made the following poigobsérvation.

First hand experience of a culture - talking and meeting with local people about the
history of their country - the ability to capture their culture through digital photography and
videography - the ability to infuse cultural experiences into various curricular areas of
study - the ability to bring first-hand experiences and knowledge of a culture coupled with
visual imageries of a culture, helps students to better understand to form a relationship
with other cultures.

— U.S. Teacher in ASCP

d. Impact on U.S. Students

From the site visits, we learned that the studeet® very interested to learn about another
culture. As one U.S. student said, “From attendggonline projects | learned that people from
outside countries have more in common than | had kelieved. | loved being able to connect
with people completely different than the peoplestend being able to learn about where they
live and their surroundings.”

One U.S. school involved with ASCP incorporatedualyg of the Armenian genocide and the
Rwandan genocide. The students involved in thagim were very articulate about the things
they learned about both countries.

e Both countries that | was involved in a SCP project with experienced terrible genocides
that were for the most part ignored by the rest of the world.....SHOCKING!!!!

— U.S. Student in ASCP

e One surprising thing | learned about was the amount of similarities between the
students from Armenia and Rwanda. They went through a lot of the same tragedies.

— U.S. Student in ASCP

* | learned about local problems within their communities, things | would have never
learned without being involved with SCP.

— U.S. Student in ASCP

These students also reported new views of the ddtates as a result of ASCP. For one, it was
learning that the United States provides assistenceuntries in times of need. For another, it
was how well the United States was regarded bylpenmther countries.

E. Summary Observations

As the oldest SCP Program, ASCP has moved throexgral stages. The initial stages of the
Program were geared toward the establishment opatancenters in schools and the creation of
an extensive network of schools. This was necedsarguse an IT infrastructure was not
previously available in Armenia. In a country widw Internet centers and an underdeveloped
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infrastructure, the challenges and importance isftdsk should not be minimized. After
establishing the centers and continually expanttieghetwork of schools, the Program was able
to begin training teachers in computer applicatibniernet use in the classroom, and other
collaborative learning methodologies. The ASCP websnline curriculum, and online projects
have been an important part of this process.

In spite of these challenges, a number of impoaagram goals have been achieved. Teachers
and students alike have gained important skillsamater literacy, improved self-esteem and an
interest in studying foreign languages. The mecetfzat the centers have been established has
provided freer access to information for teacheas students in a country which previously did
not have a tradition of open communication andrmiation sharing.

Most Armenian teachers are at the initial stagdearhing the basics of technology and
computers. In spite of this, many teachers areoslesing that they have changed their teaching
methods as a result of learning new computer tdoggres and online skills. In effect, there has
been a subtle shift away from the teacher as tledl@ous of action. Students are becoming more
self-directed in their activities at school. Fiyalihe online activities geared toward civic
education have exposed students to the Armeniaticpbprocess and have created dialogue
among the students regarding civic duty and densgcra

One of the strengths of the ASCP Program, as imgiéea by Project Harmony in Armenia, has
been its partnership with other organizations weitage its resources and draw upon other skill
sets. In particular, it has worked with iIEARN t@pide training to teachers on integrating
technology into classroom activities; tBennected Minderies was produced by an
organization contracted by Project Harmony and A&&#partnered with the UNDP to
establish four regional technology centers. Thgged of partnerships can provide essential
support as U.S. funding diminishes.
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4 BUILDING RESPECT THROUGH INTERNET DIALOGUE AND

GLOBAL EDUCATION (BRIDGE)

THE SCHOOL CONNECTIVITY AND ENGLISH LANGUAGE TRAINI NG PROGRAM
Chapter Four

A. Introduction

BRIDGE is the School Connectivity Program for thedltMe East, North Africa, and South Asia.

The Program is administered by the Internationaldation and Resource Network (iIEARN) and
is active in 10 countries: Algeria, Egypt, Jordaebanon, Morocco, Pakistan, Saudi Arabia, Sri
Lanka, Syria, and Tunisia.

This chapter provides a brief summary of key figdimnd an overview of the BRIDGE
Program, examining content, training for teacheus iaster Trainers, and Program activities.
It includes an assessment of the Program’s effexnéigs in reaching specific State Department
and Program outcomes. The chapter is basepliakitative data, including reviews of Program
documents and websites, interviews with key infarteaand findings from a site visit to
Lebanon, the country which played a leading rolenplementing the BRIDGE Program in
these regions. The Evaluation Team conducted theisit in Lebanon from May 6 to May 10,
2005.

B. Key Findings

1) Mutual Understanding

* Both Lebanese teachers and students developedanaad understanding of the United
States and experienced cross-cultural learningresudt of their participation in the
virtual exchanges.

* Online fora, such as “One Day in the Life of Crasdtural Comparison,” and
“Understanding our Similarities through ReligiousliBfs,” were particularly useful in
creating a more nuanced understanding and provakitigal thought among
participants.

* Lebanese students, in particular, now recognizeadtteers are more like them, with
similar cares and concerns, views and opinioney Tiscovered that there are not as
many differences between peoples as they firstimealg

* As they have integrated BRIDGE Program projectsraawl information technologies
into course activities, teachers have recognizgifain the orientation of the BRIDGE
students. The students now understand that theyléarn, and function in a public space
that is less confined, whether its dimensions aogetal or even global.

» Students and teachers have developed personalshgrs with both students and
teachers in other BRIDGE countries and in the Wh8&ates during the course of the
Program activities.
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2) Educational Reform

» BRIDGE teachers reported noticeable changes in #pgiroaches to teaching as a result
of participating in online activities. Incorporagithe online projects into the classroom
has enabled teachers to introduce new techniquksem technologies.

» Both students and teachers alike have become mutreated as they have worked on
the project-based Program activities. Teachers$bhbms have become more proactive
in the classroom and report feeling empoweredrasuat of their participation in
BRIDGE activities.

 The BRIDGE Program’s reliance on teacher trainind aentorship imparts critical
skills to teachers and gives them ownership optiogect. This has built a solid
foundation for Program sustainability and capadiyelopment in each school.

3) Skills Development

* The BRIDGE Program has been a catalyst for theldpweent and improvement of
computer skills, such as designing websites amijubie Internet as a source of
information, for both teachers and students.

» Computer skills have been sifie qua nohfor effective participation in BRIDGE online
fora and for increased use of project-based legnrmathods that integrate new
information technologies and web-based information.

* Teachers have learned the principles of collabggainline projects as well as how to
design them and implement them in the classroom.

* Many teachers reported that students became mdrearand self-confident as a result
of their participation in the BRIDGE Program.

» Students report how their involvement in the BRIDBBgram has helped them to
develop critical life skills, such as teamwork aadm building.

4) English Language Instruction

» Participation in the BRIDGE Program has improvesl Emglish language skills of
students and teachers alike. Roughly seventy peofteti BRIDGE online projects are
conducted in English.

* BRIDGE English teachers in Lebanon have taken adgenof the online fora and online
resources to update and expand their curriculay Tiage also used the online fora for
class exercises in writing and reading in English.

* In particular, the online fora and collaborativdie@ projects have resulted in noticeable
improvements in the BRIDGE students’ English larggusakills, especially writing and
self-expression. Teachers also noticed marked @saingstudents’ confidence in their
abilities.

5) Community Service
» Citizen and youth empowerment, as well as socgdarsibility, are fundamental to the
BRIDGE Program. Program activities and projects/jat® opportunities to engage in
collective action, problem solving, and activism.
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« Participation in YouthCaf environmental projects and fora, in particulas hlowed
Lebanese teachers and students to combine pragsetibearning with outreach activities
for the community.

* Students in Lebanon have involved their parentsr tommunities, and the media in
their initiatives to change behavior, and to geteeiaterest in their community projects

6) Strength of Implementation

* The BRIDGE strategy of using teachers as traimaparts critical skills to teachers,
which includes the delivery of online courses, Ifeding and monitoring the content of
the online fora, and mentoring their colleaguekis Btrategy also gives teachers a sense
of project ownership and builds a solid foundafi@nProgram sustainability.

» This grassroots approach, in effect, makes teadmarsge agents in terms of introducing
new teaching methods. This democratic approacla iaskle-down effect, as teachers
themselves encourage students to take initiatiekeweloping their own projects.

C. BRIDGE Program Description

IEARN is responsible for implementing BRIDGE Pramsin all ten countries in the Middle
East, North Africa and South Asia. The Programstrigctured such that teachers receive the
lion’s share of formal training (via the online e¢ses) so that they can introduce and integrate
project-based work into the classroom, relyinglBARN’s online fora. These online fora also
provide students with a virtual “space” for onlidi@logue, collaboration, and learning.

IEARN administers the BRIDGE Program in a highlgeletralized manner. There is no “Head
Office” responsible for coordinating all of the edry Programs. Instead, organizations in the
IEARN network conceive and implement their own RPamgs with guidance from iEARN. They
rely on its websites, online fora, and discussimugs, as well as educational and training
materials and other instruments.

So, while iIEARN country offices are dedicated te f#ame outcomes and goals, they must
recruit their own members and secure their ownifup@or example, U.S. State Department
funding for BRIDGE is part of the iEARN office péotio in Lebanon). In the case of BRIDGE,
each country office, in conjunction with the Mimsbf Education, holds its own merit-based
competitions to select the participant schoolstaedeachers who will act as the Program’s
Master Trainers. Activities may vary across schaold countries, depending upon the reliability
of Internet access, its speed, as well as the astdre Ministry of Education.

The long-term goals/outcomes of the BRIDGE Progaaen
1. To build understanding between U.S. citizens/conitregand citizens/communities
overseas participating in the Program, and amongtdes, regionally and
internationally.
2. To catalyze and assist education reforms, inclu@Bg and collaborative learning, and
using technology in the classroom.

2L youth Communications and Networking (YouthCaN) is an online forum administered by iEARN which involves
participants from around the world. iEARN organizes regional YouthCaN conferences which provide a forum for
students to present their online projects and virtual conferences where participants present their online projects.
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3. To develop skills and knowledge for teachers, sttgJeegional coordinators, trainers
and other participants.

4. To build sustainability in terms of resources,\dtigs and linkages.

5. To support English language teaching.

To achieve these goals, IEARN has structured thiDBE Program around five basic
components: online collaboration; teachers traitimgugh online courses; Master Trainers;
regional conferences and workshops; and physicilanges.

1. Online Collaboration

According to the IEARN office in New York, roughB0 percent of the BRIDGE online projects
are conducted in English. Over 150 fora are otfféeneough the iIEARN website to its members,
and to participating teachers and students worldwidhe topics represent a broad array of areas:
creative/language arts, science/environment/mathgcalture and society. Because fora are not
specifically limited to the BRIDGE patrticipants,tbiather are open to the entire IEARN
community of users, the range of topics, numbearojects, and the number of potential
interactions are increased significantly.

About half of student participation in fora occafter school, when students log onto the iIEARN
website from home or an Internet cafe. Since stisd@ay participate in any of the IEARN fora,
their participation is fluid and often outside bétnormal school curriculum. Thus, it is difficult
for the evaluation team to determine exactly thelper of fora the BRIDGE students are
actively involved in and the exact numbers of BRIP&udents participating.

While the online iIEARN fora are not designed spealfy for the BRIDGE Program, the content
of many of the fora fall within the rubric of thdRBDGE Program goals. Furthermore, some of
these fora originated in BRIDGE countries or comstin the region (i.e., the IEARN forum
facilitator resides in a BRIDGE country). Two ogtfora listed below are active in Lebanon and
were cited by both students and teachers as examptheir BRIDGE activities (Friends Circle
and YouthCaN). Lebanese students also presentegegton the Student Unlimited forum at
the 2005 iEARN Annual Regional Conference in Beirut

Below is a summary description of a few of the iB¥A\Bnline fora and their relationship to the
long-term goals of the BRIDGE Program.

Mutual Understanding
» One Day in the Life of Cross-cultural Comparis@tudents submit descriptions of one
typical day in their lives. Different countries digted as fora topics and the entries are
responses to the country/top&tudents from Pakistan and a high school in
Massachusetts have an active and ongoing exchamgf@soforum These students share
photos of their daily routines and traditional biog, as well as explanations of the
photos’ significance.

» Friends Circle:The Project involves 10 different activities thaable participants to
gather a wide range of knowledge about peoplevalt the world.The Project is
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facilitated by a teacher in Egypt. This Projecvesy successful and popular in Lebanon
(available for students ages 12-18 years).

» Get to Know Otherdn this project, students study their own cultdragitions, and ways
of life. Students compare their culture with otbeltures to find similarities and
differencesThis project is facilitated by a team of three teas: one in Iran, one in
Pakistan and one in Egypt

» Understanding our Similarities through ReligioudiB#s: The project is designed to
highlight specific similarities among religions. &him of the project is to facilitate
greater understanding among students of diffeatits and cultureShis project is
facilitated by a teacher in Iran.

Educational Reforms (Project-based learning, catliatiive learning, and using technology in
the classroom)

* YouthCaN (Youth Communications and Networkirfgfudents facilitate an online
network of students around the globe to promotérenmentalism. Students share their
ideas for projects to clean up local areas andidertake research on endangered local
species, as well as conservation (e.g., how toauoa@e on water). Students also write
about environmental issues facing their commundi@sng the year. Each spring
conferences are held in New York City as well aBéirut (YouthCaN Mediterranean),
so that youth can share experiences with theirspa®a explain how they use technology
in environmental projects. Students in BRIDGE caesttake part in the conference via
the Internet and video-conferencing with the staslemNew York City. iIEARN
estimates that in 2006, over 1,000 students witigipate (physically and virtually)his
is one of the more popular fora among BRIDGE sttgland teachers in Lebanon.

» Global Leap: A Videoconferencing Projedtis forum serves as a resource for teachers
worldwide, enabling them to receive assistanceaavice on developing
videoconferencing as part of the curriculum andifig partners for interactive
videoconference lessons.

e ICT Forum This forum focuses on web-design and web-progrargymetworking, e-
learning, and application programming. The forunbsie offers online courses as well
as downloads. Each group of students works on arteopa specific projecthis forum
is facilitated by a teacher in Iran.

Support of Civic Education and Community Building
» Here at Home:This forum is designed to help student exploralepth, various
dimensions of education, government, economy, amsportation in their own villages,
towns, and citiesThis forum is facilitated by two teachers: oné¢ha United States, and
the other in Pakistan.

» Students UnlimitedThis project highlights the participation of statieand youth in
community service and helps them to take actionteudme involved in their
communitiesThis forum is facilitated by one teacher and twalshts in Egypt.

» Project under discussion/construction in LebandBARN-Lebanon has invited students
and teachers to brainstorm and develop a projatitil examine the recent Lebanese
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political rallies. The proposed purpose of the forig to examine topics such as: What is
the meaning of civic duty? How can understandingidiity add value to Lebanon and
nations around the world&oth teachers and students in Lebanon mentionschéw

topic during the site visit in Lebanon, where thereonsiderable optimism about its
potential.

Support English Language Teaching
* Ways of Writing This forum allows English language teachersisouss strategies to
involve students in iIEARN projects and to integi&AaRN projects into the required
school curriculum.This forum is facilitated by a teacher in Syria.

Both the IEARN Program staff and the BRIDGE teasletebanon recognize that the key to
sustained interaction among schools is the idexatiion of teachers’ curriculum-based interests
Teachers in Lebanon report that it is difficulintegrate the BRIDGE Program into the normal
school coursework due to time constraints. Theegfitre forum content becomes critical. For
example, a science teacher involved her studerkeiiyouthCaN project on waste
management/dumping and endangered species, wizeneaih teacher in the same school used
IEARN online materials to work with rubrics and plem-based learning in math.

Many of the teachers said they would become mar@ved in the Program if there were online
fora in their subject areas (e.g., history, sosfatlies). The BRIDGE country coordinator in
Lebanon is well aware of this issue. According @o, the next step in teacher development is
simply for the teachers to go forward and devel@pdontent themselves. It is important to note
that the very structure of iIEARN is flexible. Thelything required for a forum in a particular
content area is either teacher or student inigatiln fact, many of the in-country and online
workshops by iEARN-Lebanon are structured as a “t@vguide for teachers, to assist them in
developing their own online collaborative projedike Master Trainers’ role is to provide
assistance and motivation in this endeavor.

2. Teacher Training: Online Courses

BRIDGE teachers have access to a variety of ninekwaline courses offered on the IEARN
website. IEARN country offices also offer onlineucses which can be shorter in duration; the
Lebanese iEARN website offers a four-week coursédachers. In general, the online courses
are designed to introduce teachers to IEARN (the. website, the fora, etc.), and to help them
design an online collaborative project that mestal#ished curriculum standards and can be
integrated into their classroom activities usinghteology.

The actual online course methodology for IEARN waiide is based upon a research study
conducted by the BRIDGE/IEARN country coordinatotebanon. iEARN offers eight online
courses, twice a year, for teachers. Each coumsgditogether educators (K-12) from the United
States and their counterparts from across the gioaevirtual forum. The course is
asynchronous, which means that the participant& aocording to their own schedules to
complete the weekly assignments. However, the erdourses are interactive in that
communication occurs between the participants tkéras, as well as between the participants
and the course facilitators. Each course is casagrof twenty-five participants and two
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facilitators. The composition of the participargtgjuite international since iIEARN makes sure
that at least ten countries are represented anmenigachers in each of the nine-week courses.
The standard course has eight modules with onerlgssr week and requires approximately 4 to
5 hours a week to complete. Teachers must conmmit diutside of their usual classroom
schedule and work. Teachers who complete all caexrpgrements receive a certificate from
IEARN-USA which recognizes them as an IEARN MaSteacher.

In order to participate in an online course theleas must meet the following prerequisites:

1. Basic word processing, Internet, and e-mailingiskil

2. Reliable access to a computer and the Internet;

3. Availability to commit a minimum of five hours a efe to the course; and

4. A classroom of students with whom they will workdbighout the duration of the nine-
week course.

Teachers must select and integrate a theme-baliadarative project into the classroom. The
specific content areas of the courses and proggetreative Arts; Creative Writing/Language
Arts; Science, Environment, Math; Social Studiesadhing Foreign & Second Languages;
Learning Circles (sharing information about cultarecivics); Helping Students Cope with
Trauma in Schools; and Moving Voices Digital Videémduction.

Teachers from the BRIDGE countries have been @uitige in these online courses. As seen in
Table 4.1, teachers in six BRIDGE countries acyiyarticipate in the online courses, involving
their students in collaborative online projectd ihéegrate course content into virtual exchanges
(fora, videoconferencing, digital productions, edmetc.). It is noteworthy that, over the course
of two to three years, the number of teachers sggap for online courses has been increasing,
particularly in Lebanon, Morocco and Pakistan. Wit exception of three teachers (one in
Lebanon, one in Morocco and one in Egypt) who Haken two different courses, the numbers
represent individual teachers. In addition, with &xception of one particularly active school in
Pakistan, most of the teachers come from diffesehbols within their countries.

TABLE 4.1
Online IEARN Courses
Teachers from BRIDGE countries**
Course Topic 2003 2004 2005*
Egypt: 4 [ EOPY 3 Equne 1
. . . Pakistan: 1 .
Teaching English as Second Language Morocco: 1 . Morocco: 1
: ) Lebanon: 1 . :
Pakistan: 2 ; Pakistan: 1
Morocco: 3
) Egypt: 2 ; .
Creative Art Pakistan: 1 Pakistan: 1
Egypt: 2 .
. Egypt: 1 .
Creative Writing Lebanon: 1 Pakistan: 7 Egypt: 1
Morocco: 1
Pakistan: 1
Egypt: 2 | Morocco: 1 | Egypt: 2
Science Lebanon: 1 | Pakistan: 6 | Pakistan: 1
Pakistan: 2
. . Lebanon: 1 | Egypt: 1 | Morocco: 1
Social Studies Pakistan: 1 | Lebanon: 1 | Pakistan: 1

2 Teachers from the Shahwilayat Public School account for 10 of the 20 online participants in Pakistan.
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Pakistan: 2
Egypt: 3 .
Lebanon: 5 Egypt . 2
; Morocco: 1
. . Morocco: 3 . .
Learning Circles . : Pakistan: 1
Pakistan: 4 o
o Syria: 1
Syria: L Tunisia: 1
Tunisia: 4 )
Course Topic 2003 2004 2005*
Helping Students Cope with Trauma in School Pakistan: 1
. . Egypt: 2
Moving Voices Morocco: 1
Country Totals 2003 2004 2005
Egypt 10 10 6 *
Lebanon 3 7
Morocco 2 8 3*
Pakistan 7 20 4*
Syria 1 1*
Tunisia 4 1*
* Data is only available for the first half of 2005.
** Source of the information is the iIEARN website (January 2006).

3. Teacher Training: Online Workshops

Onlineworkshopsare also part of the BRIDGE experience. Onlineksbops are very similar to
online courses, but involve less time commitmemeytrange from two days to four weeks).
These workshops introduce teachers to the IEARNsueassist them in the design of online
projects for their classrooms, and facilitate iatéive communication with other teachers via
fora and e-mails. Many teachers need these worksinogrder to receive essential training in
computer use and Internet access/tools, in additiehe more content-based training on how to
integrate online learning into the classroom.

These shorter workshops are often very effectivatioducing new teachers to the
BRIDGE/IEARN Program. A March 2005 newsletter répdhat iEARN-Jordan held a
workshop/training for 20 teachers. As a resultn@t teachers were added to iIEARN-Jordan.
While Jordanian teachers have been absent frohoriger online courses, they contribute to the
growth of the BRIDGE Program in Jordan. In-countigrkshops appear to be the key to
recruiting new teachers and enhancing the involveroethose already in the Program.

4. The Master Trainer Approach

BRIDGE has adopted a “train-the-trainer” approa&h mentioned above, since the beginning of
the BRIDGE Program, the Ministry of Education irclkegarticipating country has selected
approximately two Master Trainers. The selectehérs travel to New York to attend a week-
long training session that focuses on online collatbon and pedagogies that utilize new
technologies. Two U.S. teachers also attend thangasession. Teachers from Egypt, Jordan,
Lebanon, Morocco, Pakistan, and Tunisia attendedvthster Teacher-training session in 2005.

% These workshops also have fewer prerequisites than the nine-week online courses. For example, a four-week
workshop in Lebanon only required that teachers possess basic word processing skills, an active e-mail address and
Internet access.
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a. Conferences, Workshops and Newsgroups

Each BRIDGE country conducts a national workshai WD schools and 20 teachers. At
regional workshops, students, teachers, and admaittiss come together to discuss ongoing and
future projects. The 2003 regional workshop wasd helCairo, the 2004 regional workshop in
Amman, and the 2005 iEARN Annual Regional Confeeanas held in Beirut in July and
broadcast live, via Webcast, around the world k@ptEARN members. Generally these
workshops/conferences last from three to five days.

In order to participate in one of the regionalmernational conferences, the candidate rbast
involved in two or more Program activities (i.en)iae fora and projectsT.herefore, only those
most active in terms of online collaboration aréested to attend these regional and/or
international conferences

A science teacher in Lebanon emphasized the impeetaf these conferences. He stated that
attending the 2004 iEARN Regional Conference broadéhe virtual relationships he had
already formed prior to the conference. He beliglas since the conference, virtual exchanges
with teachers and more informal communications abeehnical assistance and guidance have
increased. The iIEARN physical exchanges complethentirtual exchanges, which are the
hallmark of the BRIDGE Program. Clearly, selectaugference participants who have been
significantly involved in the online exchanges emtes this process.

Finally, IEARN sponsors a teacher newsgroup, ameribrum that enables teachers to “meet
and talk,” make announcements, and provide updetéiseir work. It is here and at conferences
and workshops, that teachers share initial progieeis as a means of connecting with other
teachers who might help to develop or facilitafg@ect. As part of their introduction to

IEARN, teachers are encouraged to post an initedsage on this newsgroup, introduce
themselves, and briefly describe any special isterthey (or their students) may have.

5. Reciprocal Exchanges Visits

The BRIDGE Program offengciprocalexchanges for teachers and students. Accordirtgeto t
IEARN website, in the spring and fall of 2005, BRIDGE Program sent six delegations from
the United States to BRIDGE countries and one dgileig each from Egypt, Lebanon, India,
Jordan, Morocco, and Pakistan to the United Statesf February 2006, two delegations from
the United States visited Jordan and Pakistan aadielegation from Bahrain came to the
United States. The exchanges last a minimum oéttwexeks, but may continue longer if the
schools agree to this.

The BRIDGE teachers and students arrive in theddriitates and spend one week in New York
City, attending a workshop before departing tortpartner schools’ locations throughout the
country. During their week in New York, studentsldeachers visit local schools and
participate in a community service project.

Similarly, the U.S. teachers’ and students’ visiteach BRIDGE country are structured around
a series of activities. In October 2005, teachetssaudents from Wisconsin traveled to
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Lebanon, where they gave presentations on Ameliigaim five schools. These presentations
were followed by group discussions of the Amerisardents’ perceptions of Lebanon and vice
versa. (Some of the discussions/presentations ateneded by the Cultural Attaché from the
U.S. Embassy in Beirut). The IEARN website repthtst an American student described the
exchange in this way: “We have come as part ofita@h understanding .... We want to share
what we have learned with our pee?$.Via the iEARN-Lebanon online forum, the American
students received messages from Lebanese studentsad not taken part in this exchange.

As part of the reciprocal exchange visit progragachers and students are encouraged to work
together on a collaborative project. Both prioatw after the exchanges, participants meet
online in the IEARN Exchange Forum, learn about anether, and plan activities and a joint
project.In most cases, the physical exchange componeeérsas a way to enhance the virtual
exchangeby creating ties based on friendship and face-tefateractions. These can also
promote and buttress sustainability.

One of the teachers in Lebanon who participateahiexchange visit to the United

States echoed the idea that the physical exchaagelselp solidify virtual exchanges: “The
teachers who were in New York are still collabargtonline... having a sort of feedback you
could say. Each week we are adding new things andrecommenting on others’ works...”

D. The BRIDGE Program in Lebanon and Program Outco mes

Lebanon was selected for field work because thgram there is emblematic of the BRIDGE
Program, and it has been a catalyst for and prdwdgnificant guidance to BRIDGE Programs
in North Africa, the Middle East, and South Asia.

The BRIDGE Program in Lebanon, like all IEARN Pragrs, is structured around teachers who
volunteer their participation. It relies heavily orentoring. Teachers are prepared to train other
teachers. They learn how to deliver online coufsetheir fellow teachers and how to mentor
other teachers in the Program. Teachers act d&dtmis and monitor the content of the iIEARN
fora (i.e., on the website). IEARN does conducEanglish language assessment, given
BRIDGE's objective of English language training dahd extent of activities that require
English.

The Program generally functions after school hoBeseral of the@rivate schooprincipals
indicated that they encouraged their teachersgagmin iEARN activities during the school
day, as wellPublic schookeachers indicated that iIEARN activities occueafichool hours.

1. BRIDGE Activities and Program Outcomes

The long-term goals/outcomes of the BRIDGE Progirairebanon are addressed separately in
the sections below.

* [EARN website: www.iEARN.org
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a. Mutual Understanding

Both teachers and the students in Lebanon deméessteahanced mutual understanding and
experienced cross-cultural learning as a resuhef participation in the virtual and physical
exchanges. More personally, they related the sthoegdships that had developed during the
course of Program activities.

* Through the video conference we had, especially with the United States, and working
with YouthCaN students from New York, and attending conferences with them, we
learned how they think and how they work, and the daily activities they have. We
found that they are very similar to us; we have many things in common that we can
use to develop both our countries.

-- Student in Lebanon

e | used to think that [other participants] were very different from us... After | met them
and talked to them, | feel that they are like me and they have cares and concerns just
like me... even if we are from other countries, we can be friends [in spite] of
everything.

-- Student in Lebanon

e ...There are many cultural differences between Lebanon and the United States, so |
think... the goal of the exchange is first to learn about these differences.

-- Student in Lebanon

* When | connect with other teachers... talking about many things, | find that we have
the same way of thinking and the same view or opinion about events around the
world. | find the people outside of Lebanon are not different from me. And that | did
not know before.

-- Teacher in Lebanon

e ...Getting to know the people there was really wonderful because as Arabs we have
misconceptions about Americans and being there with [Americans] and living with
them, seeing what kind of life they have, how they interact, what they think of the
Arab world... it was really interesting to know... it's a rich experience... | mean, | am
a different person now and the students too.

-- Teacher in Lebanon

b. Educational Reforms

The BRIDGE teachers reported noticeable changtsinapproaches to teaching and pedagogy
as a result of the BRIDGE online activities. Altighunot all the teachers are able to easily
incorporate new techniques and new technologiestivg normal classroom routine, some
teachers have been able to do so. This is pantig@gident in the comments of the following
teachers.
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e | usually prepare my English curriculum and | try to include an iEARN project and
play in my curriculum and my annual syllabus plan. For example, let's say | am
teaching [students] how to prepare a research report, of course | choose one of the
IEARN projects. Then we start researching, we start preparing our reading questions,
we start getting information from the Net, from the Encarta, from many other places...

-- English Teacher in Lebanon

e ...l use the project to teach writing to my students... it was all done in class through
writing, so we use the project to teach writing via a lot of activities in class and then
they did a play at the end... it was basically a lot of activities plus the online
collaboration so we are applying online project-based learning for English...

-- Enalish Teacher in Lebanon

As they have integrated iEARN projects and instmtsieand new technologies into course
activities, teachers have recognized a shift inotientation of the BRIDGE students. In essence,
the teachers have noticed that the students noerstaghd that they live, learn, and function in a
public space that is less confined, whether itsedisions are societal or even global.

» ...The teacher is no more the audience, there is a larger audience for them... it
is no longer the teacher who is reading the writing of the students, now it is read
by many people all over the world.
-- Teacher in Lebanon

e We started working on the IEARN project, YouthCaN, and that made the
students go out of the classroom... they have to look around them... they
become more like members of the society they live in...

-- Teacher in Lebanon

One of the striking effects of introducing PBL iritee classroom has been its effect on the
motivation and involvement of students and teachbks.

...You can see the difference; the students enjoy learning through projects... | enjoy it as
well; | mean | started to feel the importance of project more than before... we do things
differently.

-- Teacher in Lebanon

As a corollary to this, teachers in the BRIDGE Pang have experienced fundamental changes
in how they themselves perceive the role of “teatiehese changes are critical to continued
innovation in teaching methods. PBL has led soraehters to become proactive and more
dynamic in terms of the locus and focus of actgtiresponsibilities, and engagement.

It was very empowering actually... it takes you out of the little box where they put you as
the traditional teacher....the teacher’s place is only on her desk... we reached out to our
community... | had meetings with different people every project... how am | going to
translate this into practical project work, not only theory.

-- Teacher in Lebanon
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c. English Language Instruction, Acquisition and Application

In particular, the online fora and collaborativdioa projects have resulted in noticeable
improvements in the BRIDGE students’ English larggusakills (especially writing). Several
comments from teachers in the focus groups indicetked changes in students’ confidence in
their abilities. They also emphasized objectivasuees of progress.

* IEARN was effective in the way that students are starting to talk and speak
English in the classroom...
-- Teacher in Lebanon

e Since writing [in English] is the most difficult thing for students, more than
reading, listening, so now writing [in English] became easier for them...

-- Teacher in Lebanon

e ...Writing e-mails and posting messages on the Internet... This is something that
students have been doing for a long time; it is not just this year. One important thing
is the language students use when they write e-mails or chat... it is Arabic translated
into English so that's not really English. But when they are [on an IEARN forum]
posting in English, it is the same English that everybody around the world would
understand, so that is really a good thing... it is really helping them concerning their
English language.

-- Teacher in Lebanon

* ...As for their English speaking, it developed a great deal because they were
speaking, they were discussing, they were writing in English and they wanted to do
this... When they posted everything they did online they were writing, they were
editing and they were posting, they loved that and then they waited for the response
and they enjoyed reading it...

-- Teacher in Lebanon

Although the teachers are screened for their Emgdisguage abilities in order to participate in
the Program and its English language fora, thehaado recognize that the BRIDGE Program
has helped them to improve their English langu&gks s well.

...Honestly, reading messages on the fora and the students’ responses has helped me to
understand English.
- Teacher in Lebanon

d. Building Skills: Computer Skills, Self-Esteem , and Teamwork

The BRIDGE students and teachers reported markptbimment in a number of skill areas as a
result of their participation in the BRIDGE/IEARNdgram. Comments by both teachers and
students in the focus groups affirm the effectiwsnaf Program activities in heightening skill
development.

Computer Skills

While the focus of the BRIDGE/IEARN Program in Leloa has not been on the development
of computer skills per se, the independent andactere nature of the activities has resulted in
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improved technical skills for many of the teachemd students. It has beefsme qua non”for
effective participation in BRIDGE online fora artetincreased use of project-based learning
methods that integrate new information technologies web-based information.

Comments from two teachers below highlight howipgration in BRIDGE activities was the
catalyst for computer skill development for bothdieers and students.

« | started doing accounts; | started learning a lot of skills on the Internet and on
the computer... | learned a lot of programs... If | was just teaching English
literature in a traditional way, | would have never had the chance or the
opportunity to work on it. It empowered me as well as it has empowered the

students...
-- Teacher in Lebanon

e ...We're just trying to integrate the computer [into classroom instruction], we are

using the Internet when we search for information and we are learning a lot...

My seventh graders are now aware of everything concerning the Internet. Some

of [my students] started working on preparing websites; some of them are just
using other programs...

-- Teacher in Lebanon

Improved Self-Esteem of the Students and the Tesache

One of the most important and frequently mentioc@asequences of involvement in the
BRIDGE Program is its positive effect on self-eateboth for the students and teachers.
Numerous teachers reported a direct link betweesliement in BRIDGE activities and
increased confidence.

e« ..l felt that [the students] became very mature...we felt the difference in their
personalities... they are different, more mature, more confident and more connected to
their environment and the people around them.

-- Teacher in Lebanon

e | just want to say that last year we did a project titled “Preserve the Ozone”... due to
the awareness campaign and especially the UNDP members [the manager], | actually
became friends with some of the UNDP members and thanks to iEARN... iEARN gave
me this confidence to go and talk to others from UNDP, Ministry of the Environment
and so on...

-- Teacher in Lebanon

One ninth-grade student made a connection betwisenvolvement in BRIDGE/IEARN
activities, new perceptions of himself, and charigegork habits. Another tenth-grade student
described how her experiences in the BRIDGE Prodradhaffected her personal growth and
potential.
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e ...l felt that participating in iIEARN obliged me to work harder in school... iIEARN
pushed me towards making my homework better and my projects in school better.

e | [am] learning many things from iEARN. | grew socially, culturally and politically — it
made me more self-confident and | learned that | have a lot to give and a lot to learn.

- Students in Lebanon

Teamwork

On more than one occasion, students articulatedrdeognition of how involvement in
BRIDGE activities enabled them to develop critiida skills. In particular, they singled out the
skills of teamwork and team-building. They alscedity connected teamwork to the larger
context of creating political unity in a diverseldasmon.

Working in groups is very important... it makes us share ideas so we benefit from others. A
team at school is a small picture of our whole society, so if we in school know how to
benefit from each other and hear each other, that will [bring us] unity in our... society, which
[is what] all Lebanese are now seeking.

-- Student in Lebanon

One teacher, in particular, describes how the siisderganized themselves, worked together,
took the initiative to complete a project, and tadi others to join them.

...We started working on YouthCaN... and we concentrated on an awareness campaign...
they [students] chose the first project which is related to their city of Saida... and then they
started researching, making the activities, they did a lot of activities like cleaning the shore,
inviting other students to participate in that event [cleaning the shore]...

-- Teacher in Lebanon

e. Community Involvement and Social Responsibilit vy

Social responsibility and citizen/youth empowermena fundamental to the iEARN/BRIDGE
Program. This emphasis on activism and collectotma is clearly reflected in the comments of
several BRIDGE teachers.
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» Every project we do in iIEARN actually has to benefit the community; it has to make the
quality of life better in our community and our surroundings.

-- Teacher in Lebanon

 One of IEARN's goals is to let students know that they, as youth, can really make a
difference in the world. | think my students now are aware that they can make... a
change.

-- Teacher in Lebanon

e The first project last year, Waste Management Project... the students had their
impact... the main question was whether it is the government’s responsibility only to
solve that problem [the problem of garbage]... They [students] suggested several
things to do at home in order to reduce that problem, they posted their suggestions,
they had responses from students in the United States and from Pakistan... they
found out they can do a lot if they apply their suggested methods at home to reduce
the garbage.

-- Teacher in Lebanon

The YouthCaN environmental projects and fora, inipalar, have allowed the Lebanese
teachers and students to combine project-basetingarith outreach activities for the
community. In addition to inviting a Member of Rarhent, Mrs. Bahia Hariri, to attend a
project seminar, the students in Lebanon have saugtand involved their parents, their
communities, and the media, to change behavioejucate, and to generate interest in their
work. The BRIDGE teachers have been instrumentddigprocess.

e ...The projects influenced [the students]. The ones who were working on the garbage
project started acting in a responsible manner and they published a brochure and
distributed it... The project also influenced the students’ behavior at home with their
parents. They started to advise their parents not to keep the tap water open.

-- Teacher in Lebanon

e One of the projects | worked on was ecotourism and our end product was a brochure
and a leaflet on ecotourism in Lebanon... people learned a lot about the school
because we were interviewed on several cable TV stations, two or three local
newspapers and they wrote about the project.

-- Teacher in Lebanon

» Every project we do in IEARN actually has to benefit the community... sometimes we
involve parents. | got a lot of guest speakers to the school for many projects... a
parent actually came to the school and helped the students in the layout; she is
graphic designer. She really loved the project and she loved the way we are teaching
the students... she ended up becoming a teacher at our school.

-- Teacher in Lebanon

In the summer of 2006, Lebanon experienced a pefiotlence in the country. iIEARN has
continued to work with students in Lebanon, focgsin projects that take advantage of
common interests, such as YouthCaN Mediterranehithws devoted to joint environmental
protection and reconstruction efforts.
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Last year we focused on the "United Beyond Our Diversity" Learning Circle, which we
offered in Arabic, English, and French, and is published online. We also worked on the
environmental YouthCaN project.

This year we are working again on YouthCaN, as well as on a new version of "United
Beyond Our Diversity - A Panorama - Tiles of Unity" so that youth can express how similar
and diverse we are in the challenges we face. There are also other projects ongoing, like
writing about the war in the peace forum... learning to write news, etc...

-- Director of the BRIDGE Program in Lebanon

2. Partnerships with U.S. Schools and Impacts on U  .S. Teachers and Students

a. Nature of the partnerships

Of the six site visits made to U.S. schools forekialuation report, only one school participating
in BRIDGE was visited. Since most host country BRI schools are secondary schools, the
evaluation team selected a high school, Cardoza Bahool in northwest Washington, D.C., for
the site visit.

As is the case with many of the U.S. schools thairavolved with SCP and BRIDGE,

Cardozo’s participation has largely been due tgraathic social studies teacher who has taken
the lead to initiate the relationship and who sea® a lead teacher at her school. She has been
involved in a range of Program components, inclgainline collaboration, physical exchanges,
regional conferences, and online courses, andahadied as an advocate for the Program with
her colleagues and the school administration.

b. Activities

The lead teacher at Cardozo, who is a member dfi#tenal Council for Social Studies,
learned about the BRIDGE Program in 2002 and ffielt it would be interesting for her students.
She contacted the IEARN New York office for morormation. At the time, the BRIDGE
Program was in its first year of implementation aab heavily recruiting U.S. teachers. She
became an advocate for the Program and brougatk to her high school, and has been
working on the BRIDGE project since that time.

Online Collaboration

The lead teacher herself was planning, at the ¢iftiiee interview, to participate in her first

online project the following summer. However, sevef her fellow Cardozo teachers have
become involved in a variety of online projectgluding the “Teddy Bear” project. Most of

these activities are held during the school day d&siteported, are seen by the teachers as “extra”
activities and not really integrated into theirsseoom work.
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Online Courses

BRIDGE teachers in the United States, as well asaal) can take a variety of online courses
through the IEARN website. For example, in theaavkassessment, several topics were
available. During the fall of 2003, the Cardozaddeacher enrolled herself in an iEARN online
professional development course. After completivgdourse, she held a workshop for seven
fellow Cardozo teachers in an effort to recruit eparticipation. She has requested that a staff
person from iIEARN facilitate a training course C. public school teachers on using the
IEARN website, as well as its online project andufa links. She believes this would motivate
more teachers to become active.

Physical Exchanges

The lead teacher at Cardozo and her students hestedal Jordanian students in November
2005; in February 2006, she traveled to Jordan setreral of her students. For her, the physical
exchange component of BRIDGE is very beneficiatdose it helps to breakdown the cultural
barriers.

Regional Conferences

Regional conferences serve as another means otphggchange, supporting the online
components of the projects. For instance, soam aftntacting IEARN in 2002, the lead teacher
at Cardozo was invited to travel to Alexandria, Egy attend the first BRIDGE Regional
Workshop, where she facilitated a session on @wlfor the BRIDGE country teachers (she
teaches Street Law at Cardozo). This was a fommatperience for her, cementing her
participation and commitment. While U.S. teachanty attend the regional conferences in small
numbers, this continues to serve as an importaeniive to their broader participation.

c. Impact on U.S. Students and Teachers

The case of Cardozo physical exchange describecegiyesents an interesting example of the
growth of mutual understanding through physicahexges. The Cardozo lead teacher had
attempted to house each student with a Cardozestudome initial hesitation was felt on the
part of Cardozo students and parents due theHatthe students were coming from Pakistan, a
country often associated in the U.S. media witlotesm. However, the students quickly
changed their attitudes after their visitors’ aativThey were told by the Pakistani students that
Americans are not always portrayed in a favorapla in their home country, either. The
Pakistani students were hosted by their Cardozsgeeone night of the three week exchange
and stayed with the lead teacher for the remaiafithreir trip. These visits led to the creation of
friendships and ongoing relationships. For exampleny of the Cardozo students still remain
in contact with the Pakistani students via email.

Cardozo teachers who are involved with BRIDGE tea#hriety of subjects including ESL,
English, Social Studies, Spanish and Journalisioh tlauns are taking this activity, and the
changed perspectives it brings, back into the dasss in a variety of academic subjects.
Cardozo’s administration is supportive in providiacking and encouragement to the lead
teacher for all of her proposed activities. It Bapported the lead teacher’s endeavor to

Aguirre Division, JBS International, Inc. Page 56



Evaluation of the School Connectivity Program and BRIDGE

establish an international academy and a Model lUN. cThe teacher herself was honored in
2005 as an International Teacher of the Year, ardgiven by the World Affairs Council to
educators who make contributions to internatiohadysin American classrooms. She also
estimates that over 100 Cardozo students haveipatid in some BRIDGE activity. The
teacher reported that she was planning to desigmetelay of the week as the IEARN/BRIDGE
day in her classes, so as to increase the le\adtfity and participation.

The online survey provided further views by U.&cgers on the impact of their BRIDGE
participation in the online elements and in thegitsl exchanges.

» I've made a number of life-long friends in the Middle East | could not have possibly met
any other way. It is especially important for Americans to see that Arab cultures are
incredibly welcoming and gracious is essential in this day and age. Best of all would be
to have some U.S. students also visit BRIDGE countries.

--U.S. Teacher in the BRIDGE Program

* | gained so much respect for the other teachers and the terrific work they are doing, |
developed personal relationships, [and] | felt very inspired by the entire event.

--U.S. Teacher in the BRIDGE Program

e | was able to talk to other BRIDGE members and find out how their experience has been
in the Program, and how their schools have supported the Program.

--U.S. Teacher in the BRIDGE Program

e | can't speak enough about the importance of physical exchanges to fostering
understanding, friendship and interest in each others countries and classrooms.

--U.S. Teacher in the BRIDGE Program

Several U.S. teachers who traveled abroad to Lebadded the following comments.

» | was overwhelmed by the great kindness of the host families and school personnel. |
will forever be more engaged in understanding the political situation in Lebanon. | also
gained the understanding that one teacher can make a huge difference through the
BRIDGE opportunity to impact students.

--U.S. Teacher in the BRIDGE Program
» | was able to understand the culture, customs and traditions from the country | visited.
--U.S. Teacher in the BRIDGE Program
» [It permitted me to] get to know the people and see with my own eyes how people feel
about us, and let them know how much we appreciate their support to our children.
--U.S. Teacher in the BRIDGE Program
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E. Summary Observations

Overall, the BRIDGE Program is very successful @rathieving stated Program goals and
objectives. The very structure of the IEARN appgto#o virtual exchanges lends itself to
Program sustainability, in terms of the online abtration, skill acquisition, and teamwork.

More specifically, because the Program enters iddat schools via the engagement and
commitment of teachers, Program activities arearentin and focused on the classroom. As
these teachers join the Program and become invaivBdogram activities, they develop their
capacities and skills as implementers of the ordictevities. The structure of the project-based
approach to online collaboration also enables buattlents and teachers to exercise a great deal
of initiative, which gives the Program flexibiligs well as staying power.

Understanding the needs, constraints and motivafidimee BRIDGE teachers is very important.
The BRIDGE Program depends entirely upon the gobdivclassroom teachers and those
teachers who volunteer as Master Trainers/meritsrsffectiveness depends on the motivation
and initiative of these teachers to engage in Rrogctivities, outside of their normal course-
load. Without the enthusiasm of the teachers, thg@m would not build momentum and
sustainability; teachers also encourage other &adb join the Program. Teachers enjoy
learning, and they have found the interactive matdthe online fora to be stimulating, both
professionally as well as personally. All of thadkers interviewed are very excited about the
new relationships they have developed online, wigithers from the United States and/or other
countries in their regions.

In some countries, the Program appears to be notikeedhan in others. In particular, Lebanon,
Egypt, Morocco and Pakistan are cited numerousstiomethe IEARN website. These countries
have teachers who enroll in and complete onlinesssuas well as facilitate online fora.
Students from these countries participate in tigeoreal BRIDGE/IEARN conferences and
physical exchanges, and publish their activitid#erin the form of newsletters or websites.
Lebanese students and teachers also specificaiijioned their online correspondence and
friendships with colleagues from Egypt, Morocco &akistan.

In-country workshops appear to be the key to réoginew teachers and enhancing the
involvement of those already in the Program. Maachers need these workshops in order to
receive essential training in computer use andneteaccess/tools, in addition to the more
content-based training focused on integrating enk@arning into the classroom.

Finally, it is clear that participation in the BRBE Program and online fora improves the
English skills of both the teachers and studentsigRly seventy percent of all BRIDGE online
projects are conducted in English. This providésiads-on approach to English language skills
development. Furthermore, the selection of BRIDE&&thers, based on English language skills,
ensures that English will be incorporated into Paagactivities. Teachers have noticed that the
online fora and collaborative online projects heagulted in noticeable improvements in the
BRIDGE students’ English language skills, espegiaititing and self-expression. The online
fora also serve as good instructional tools forlBhgeachers. BRIDGE English teachers in
Lebanon have taken advantage of the online forapatide resources to update and expand their
curricula. They have also used the online foracfass exercises in English writing and reading.
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5 THE SCHOOL CONNECTIVITY PROGRAM IN TAJIKISTAN

CIVIC EDUCATION AND COMMUNITY BUILDING
Chapter Five

A. Introduction

The Tajikistan School Connectivity Program (TSCR3$ been implemented by Relief
International — Schools Online (RI-SOL) since iteaption in the fall of 2003, making it the
most recently initiated of the four Programs rew@evin this evaluation. The primary focus of
the TSCP is to promote educational reforms (thetolo of new approaches to teaching and
integration of IT in the curricula); to create syiegrojects on civil society and community
building; and to further mutual understanding astdlelish direct ties among Tajikistani and
U.S. partner schools.

This chapter provides a brief summary of key figdimnd an overview of the TSCP, and
reviews content and curriculum, teacher trainimgl specific Program activities. It includes an
assessment of the Program’s effectiveness in negdpecific State Department and Program
outcomes. The chapter is basedjoantitative and qualitative data, including reviews of
Program documents and websites, interviews withilkymants, and findings from a site visit
to Tajikistan, as well as online survey data cedddrom community members. The Evaluation
Team conducted the site visit from April 20 to Af30, 2005.

B. Key Findings

1) Mutual Understanding
» Contacts with individuals from the United Statest(\al and in-person interaction) were
especially valued by students and teachers.

* While most of the real work of mutual understandiegurs in the context of formal
projects or online fora, students clearly used sste the Internet provided by TSCP to
develop their own ties with young people in thetddiStates, via e-mail and instant
messaging.

* TSCP has collaborated with the SCP in Uzbekisté®P) to develop a weekly cross-
border forum between Tajik and Uzbek students,rdmrting to real dialogue and
exchange between these neighboring countries.

» Students attest to the degree to which participatidthe TSCP has broadened their
exposure to the wider world, and to the wealth @mdplexity of human knowledge in
ways that no other activity would have made possibl

* The TSCP Internet Learning Centers (ILC) have haompact on community members.
Half or more of the community members report thairtexperience with the ILC has
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changed, either moderately or substantially, tkieawledge and understanding of U.S.
values (55.8%) and culture and daily life in thatda States (49.3%).

2) Educational Reform
* TSCP has assembled a small but qualified cadreacher trainers who are now well
versed in introducing new methods and a new philbg@f teaching to classroom
teachers.
* Teachers, including those with no prior experiemase begun to use the Internet to
supplement and expand their teaching materialt@odent students to available
resources online.

3) Skills Development
» TSCP synthesizes classroom-based projects and kgdlining obothteachers and
students.

« Community members have gained valuable skills layguthe ILCs and interacting with
the ILC staff. Eighty-five percent of the communihyembers surveyed indicate that their
computer skills have increased since they begajuémting the centers, and 62 percent
of them report that the center has had a largectrgraimproving their English language
skills.

4) English Language Instruction
* Many students who may speak Tajik or Uzbek at hoaperted that their work on the
projects and at the ILC has improved their knowéedfEnglish.

A TSCP Onsite Educator (teacher trainer) has deeel@ country-wide, web-based
English Club fttp://www.english.j to foster support for English language instrutci
the ILCs.

5) Civic Education and Community Building
* The TSCP online fora reinforce the project’s foonsivic education.

» TSCP places strong emphasis on volunteerism: t8B 26d 2006 Global Youth Service
Day (GYSD) has been a major vehicle for studentsatticipate in activities such as
teaching community members how to use computensl-faising for the elderly, visiting
veterans and orphans, and cleaning a park.

* The use of the TSCP ILC by members of the commuratyenhanced the civic
engagement of these communities. Half of the conityamembers surveyed report that
the centers have been used to host or facilitatginges to discuss local issues and 57
percent say that their own volunteerism and comtyiga@rvice has increased.

6) Impact on Young Women and Girls
* TSCP appears to be especially beneficial for gind young women; in most schools,
girls are a majority in the project groups andwaed represented among ILC users.
Frequently, more girls than boys visit ILCs duringe hours.
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* TSCP has given a ‘voice’ to girls and substantiathengthened their self-confidence.
Teachers reported that young women who participatéite project were more self-
confident than those who did not.

» Multiple observers reported that the Program aated motivation for young women to
remain in school. Teachers and school directgrsrtehat it is not uncommon,
especially in small towns and rural areas, forsgiol leave school after ninth grade. The
interest and excitement engendered by the pragpcirtedly have kept young women in
school to its completion at the end of eleventldgra

* Young women are learning about technology and masgtsignificant computer skills at
the ILCs, skills that will increasingly be in denabim the Tajikistan labor market. While
the status of young women may have declined inrgésance the end of the Soviet
Union, the project provides many young women witsaakground that will aid them in
their future careers and increase their abilitgdotribute financially to their families and
to Tajikistan’s development.

7) Strength in Project Implementation
* TSCP has demonstrated strong ability and foresigpartnering with other NGOs in
Tajikistan (e.g., Babylon-T, CARE, and IFES). Thesetnerships have enabled the
Program to achieve a wider reach and depth irctigites.

C. Tajikistan SCP Program Description

TSCP’s primary objectives are to establish smalldlin selected schools throughout the
country, and to mobilize teachers and studentsttgipate in active learning projects, through
the use of newly-introduced computer technology @rakss to the Internet. TSCP is also
charged with developing partnerships between theddJ.S. counterpart schools. TSCP’s
professional development activities for teachensd, its Program for students, focus especially
on activities that promote civil society and advanautual understanding between U.S. and
Tajikistanf® participants. The ILCs are also open to the bepadmmunity, both to students

who were not selected to be in the core “projeotigs,” as well as parents and other community
members.

The long-term goals/outcomes of the TSCP Program ar

1. To build understanding between U.S. citizens/comitraghand citizens/communities
overseas participating in the Program, and amongtdes, regionally and
internationally. Engage partner schools in on-ga@ommunication and collaborative
projects that generate personal and institutiaaal t

2. To catalyze and assist education reforms, inclughagect-based learning, collaborative
learning and using technology in the classroom.

3. To develop skills and knowledge for teachers, sitgJeegional coordinators, trainers
and other participants.

% The term “Tajikistani” is used to refer to the people of Tajikistan in general, who may be, ethnically, Tajik, Uzbek,
Russian, Kyrgyz, or of some other group.
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— Promote information literacy — the ability to acgesse and evaluate information
from the Internet in order to enhance learningyes@iroblems and generate new
knowledge.

4. To build sustainability in terms of resources,\dtigs and linkages.
5. To support civic education and community hnigd

After RI-SOL was awarded the project in mid-200% team in Dushanbe immediately set out
to establish contacts with potential participaritasits around the country. With ECA approval,
TSCP began working in ten schools by October 2B0®cations where their ISP, Babylon-T,
could rapidly expand. By April 2004, the projectwad into the second group of ten schools,
and, in late 2004, TSCP expanded into the final gmhools for a total of 24 schools.

TABLE 5.1
TSCP Schools and Participants
Region and School Location # of Students # of Teachers
Dushanbe
Dushanbe #10 Dushanbe 950 43
Special School for Deaf Children #8 Dushanbe 133 17
Regions of Republican Subordination
Lenninsky Gymnasium Rudaki 660 34
Secondary School #139 Vahdat-Rohati 901 41
Secondary School #2 Gissar 1,024 45
Secondary School #101 Tursunzade 2,800 112
Secondary School #18 Shahrinav 744 47
Secondary School #35 Faizabad 1,061 45
Khatlon Region
Secondary School #12 Kurgon Tepe 3,794 305
Secondary School #40 Kulob (Chorbogh) 923 39
Lycee #1 Kulyab 517 38
Secondary School #3 Nurek 1,460 54
Secondary School #1 Sarband 2,279 81
Secondary School #1 Vaksh 1,688 68
Secondary School #10 Vose 1,258 50
Sugd Region
Gymnasium #4 Khujand 1,600 120
Secondary School #16 Gulakandoz 1,640 119
Secondary School #4 Chkalovsk 726 36
Secondary School #32 Istaravshan 1,170 63
Secondary School #3 Kanibadam 1,186 71
Secondary School #14 Kayrokkum 1,362 70
Secondary School #1 Isfara 1,044 64
Secondary School #1 Ayni 680 53
Gorno-Badakhshan Autonomous Oblast (GBAO) Region
Secondary School #2 Khorog 584 60
Totals 30,184 1,675
Source: http://www.connect-tajikistan.org/en/sc_tajikschools.html, February 12, 2006.

1. Partnerships with Other NGOs and Organizations

A very strong feature of the TSCP has been itssfghe — and ability - in partnering with other
organizations. These partnerships have enabledrtigram to achieve a wider reach and depth
in its activities. The synergies that TSCP devetopéh the ISP Babylon-T and with CARE
have been critical for the establishment and exparaf the Program in Tajikistan. TSCP
worked closely with Babylon-T in negotiating an argion plan which extended the network to
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remote areas. In addition, TSCP utilized CARE’sWisalge in implementing the Program:
CARE suggested that TSCP consider three schoalseas where CARE had already done
substantial work in community development. The hixdtion of community leadership
resulting from CARE’s efforts provided an excellémindation for community participation in
TSCP when it selected schools in those communities.

TSCP has established several partnerships with otiganizations in order to implement the
Program. Most important has been IFES (formehlg,Ihternational Foundation for Electoral
Systems), which supports civic education globdll§CP has turned to IFES to develop a Civics
Education Textbook and a Teachers’ Guide in T&ikssian and English. IFES has also
focused on the development of Student Action Comeest (SAC) in the second year of its
partnership with TSCP.

TSCP has also partnered with Junior AchievemeniGiRA International (an NGO that works
with disabled children and youth). The internaalbNGOs, ACCELS and IREX, collaborated
with TSCP: ACCELS to host a drug awareness senandslobal Youth Service Day and IREX
in the arena of civic education. Several local sgional NGOs have also joined forces with
TSCP to provide training and seminars to TSCP sitsdeThese include ITTIFOK (“Union” in
Tajik), which works in the northern Ferghana Valeiyh a focus on peace building between
Tajiks and Kyrgyz (which led a series of seminar<onflict resolution in that northern region);
Sodaat, which has drawn on IFES materials to gaiaibhg in human rights issues to TSCP
participants; and community-level NGOs throughdwet tountry that have repeated IFES’s
human rights training in their home cities throughthe country.

D. TSCP Program Activities

To reach the long-term Program objectives mentiaiexie, TSCP (and its ongoing successor,
GCEP) have organized the Program around the fatigywrimary activities:

» Development of ILCs in Selected Schools;

» Staff and Teacher Training;

» Collaborative Projects Based on a PBL Model,
* Online Fora;

» Teacher Exchanges; and

» Conferences and Workshops.

1. The Internet Learning Centers

The ILCs are established in the selected schootstygically have about six computers
available for Program use and a seventh for theecemanager. The Program provides the
computers, modems, and limited equipment. (Thenglmeaother computers in the school, but
they are often obsolete computers from Soviet tithasare used for “informatics” classes.)
Communities have contributed desks, tables, amddiings for the Center. The ILC becomes
the center for many of the TSCP activities, withcteers, selected student project group
members, other students, and community memberg tis#nILC as a center for meeting,
learning, and communication.
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The ILC is normally staffed with a full-time Onsikéonitor (OSM) as well as a part-time Onsite
Educator/Master Trainer (OSE), who may be sharédd®n two or three schools. The OSM’s
role is to track users, monitor use of the Cergesure that all the conditions in the Center are
safe, and to oversee in a general way the funcigpof the computers and the Internet
connection. The OSE is an educator in the firsaince, and while this person should have a
willingness to learn about computers, this wasanpterequisite for the position, as OSEs
receive training on computers and IT.

The ILCs operate generally in the same way. Imthagrity of schools, students and community
users do not have access to the ILC during the imgirours of the school day. This provides
the OSE and OSM time to concentrate on projeciorespilities, such as materials preparation
and communicating with colleagues at other centBrsnany schools, students may stop in
durin926the day to consult the Internet for someppse related to their classes, or to check their
email:

As the school day ends, the ILC becomes a busgrcehtctivity. At least several days a week
after school, the “project group” assembles andigrmembers work with the OSE, and perhaps
one or two lead teachers, on the current montlogept. The project group is made of a core
group of 15 to 25 students largely studying in mithrough eleventh grades (the last year of
secondary school in the Tajikistan system). Theegect groups then meet regularly to carry
out specific projects that are suggested and degigyg the RI-SOL staff in Dushanbe. All such
project learning is done after regular school hponsthe students’ own time. Hours are also set
aside for ILC use by students who are not parhefaroject group. This may include students
from the school where the ILC is located and stteléom other schools in the community (who
may have regularly scheduled hours reserved fon élene). With few exceptions, ILCs also
offer open hours to the community, when anyonererga and friends of students, local
government members, journalists, and the publiarge — can take advantage of this resource
for communication and learning.

2. Staff and Teacher Training

a. Staff Training

TSCP provided the OSEs one week of intensive trgithe first year. Four OSEs were selected
to serve the Dushanbe “Region of Republican Doranain the central and southern areas,
three were chosen in the culturally and geografifzidestinct northern region centered in
Khujand, and one for Khorog and the Pamir. Thégletdecame the main recipients of TSCP
staff training; the OSESs then brought their tragnia the teachers at their schools.

Training of the OSEs was designed to be experiemtich “hands-on,” to provide them with ways
of communicating well with the lead teachers —rfan teachers selected to work with TSCP
and the project group. The training focused noy om developing technical skills for computer
use, but also on providing the teachers with infitiom on how computer skills can be useful for

% As mentioned, in a few cases, the ILC shares its space with obsolescent computers acquired in earlier times for
school “informatics” classes, and the space may be used for that during daytime class hours.

Aguirre Division, JBS International, Inc. Page 64



Evaluation of the School Connectivity Program and BRIDGE

teaching and supporting their work in the classrobeveloped by a reliable external consultant,
the design of the curriculum had its origins inlieawork done by RI-SOL in the Balkans and
the Middle East. RI-SOL staff reviewed the draéiterials, and then the course developer and a
RI-SOL staff member traveled to Tajikistan for aekdong training course with the OSEs in
November 2003. This took place as the first grolgen schools was just getting equipped.

In the training course, the OSEs learned about oalstbf experiential and project-based learning
and then put those models into action. The goaltwahow the OSEs how, through discussion
and brainstorming, they could put the methodoldgioatent into practice. According to TSCP
reports, several participants commented laterttiegt now understood the experiential approach
in a way that they had not previously, and thay there successfully able to move from a
theoretical understanding to a more hands-on ésepart of the training, the OSEs developed
their own lesson plans, later analyzed and critiquethe trainers, along with their fellow OSEs.

A few of the original OSEs left the Program afteeit training. TSCP recognized that these
recruits did not have the skills and motivationdestto be successful. Indeed, project staff
reported that it was difficult to find people witte necessary qualifications, and that some
recruits were less than ideal candidates. For pkgrthey selected former teachers for training;
however, TSCP found that many of the more matureieS-trained teachers often exhibited an
overly rigid mindset, needed a well-specified dahstructions to follow, and were
uncomfortable with developing their own specifiamd of action based on a thematic outline.
This clashed with the intent of the new trainingrimuwlum, which counted on the OSEs to take
general principles and apply them to their cultaaitext, developing appropriate exercises and
examples.

The modules provided the trainers the basic framleviout the OSEs were expected to adapt
them, to develop and design their own activitieseda on the themes in the training. TSCP
found that they had to provide the OSEs a certaouat of “hand holding” at the beginning,
helping them to design templates to use as theytedahe curriculum. By the time of the
evaluation visit, however, the OSEs had overcorasdhnitial qualms and had expanded their
capacities to carry out this independent work.

Once the OSEs were working, they were requireddetmegularly in regional groups or circles,
which forced them to discuss their progress antbholes. Because some of the OSEs were
particularly good in IT, and others in interactlearning, the circles facilitated the sharing of
their strengths. Due to the cost of the grouming of the OSESs, the initial group was the only
one to receive this intensive modality. Subseq@IEs received training that was more circle-
and distance-based. New OSEs were provided watlr#ining materials, and then learned and
practiced their skills while meeting with other GS&nd online, especially through the use of
online messaging.

b. Training the Teachers

TSCP recruited “lead teachers” in each of the sishibat were joining the Program. A RI-SOL
Field Program Officer modified the proposed curucn of technical and project skills training
by dividing it into smaller modules. The OSEs cous# the more flexible teaching modules
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under various circumstances, such as during shioaiemng periods, rather than in more formal
workshop formats.

The first training for teachers consisted of atgirming session about the uses of IT in
education. The OSEs asked questions such as:

» What do you know about computers?

* What do you know about the Internet?

* What can you do with computers?

* What problems do you have teaching your class?

* What could you and your students learn from teached students in other countries?

This sparked discussion during which the teachergwncouraged to assemble what they
already knew about computers (even if they didkmatv how to use them), as well as to review
their misconceptions and fears. The OSE introdili€ext a general tool for learning rather than
as a technical instrument for specialized workthincontext of these discussions, teachers were
able to raise many problems they had with thessda (inattentive students, lack of textbooks
and materials, etc.), and the OSEs explained hegetkould be solved through the use of IT.

Central to the objectives of the project, the teashvere also introduced in the second training
session to PBL. The OSEs shared the conceptsdEldh and its applications. The OSEs and
teachers drew on the following framework:

PBL is learner-centered,;

The project is a concrete issue or problem;

Students find the projects challenging;

Projects involve the creation of a product;

PBL is collaborative;

Revision and continual improvement is encouraged;

There is definite teacher facilitation; and

The project should help achieve the overall gohEdacation as well as specific goals in
the classroom’

N>R~ WNE

Finally, most lead teachers had little exposummtaern computers and the Internet. During the
school breaks in the winter of 2003, and when ofppiies arose, such as new schools joining
the Program, the OSEs offered teachers basic skilling — how to operate the hardware, use
the mouse, and basic Windows functions. Teachsod@arned how to use Microsoft Word,
email functions, and how to explore the Internghwveb browsers.

As time passed, new schools entered the Programemdeachers were hired in those schools
already patrticipating. They received the samaitngiin basic computer and Internet skills, the
use of IT in the classroom, and PBL. For examipl&€hkalovsk, in the north, major changes in
the school management led the TSCP team to setest/group of lead teachers to replace
others who had not been active.

7 Cited in “Program Report #2 — Fourth Quarter 2003” of the TSCP report prepared by RI-SOL for ECA, January,
2004, p. 5.
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3. Collaborative Projects: Project-based Learning

For us to start, the most interesting activity was My Community, where the students could
make their own website about their community, school, and city. Of course, we learned a
great deal - it taught us how to use different kinds of software, and also how to make a
website.

- Student from Isfara

The role of the lead teachers is to work with shislevho have been selected to participate in
that school’s project group, devoting most of tlegforts to the after-school support of the
groups as they worked on the monthly collaborgbraects. The OSEs worked both with lead
teachers and project groups.

Most of the schools, both in Tajikistan and thetediStates, participated in an initial Program
called “My Community,” which encouraged the pag#nts to create a website that presented
their hometowns and schools, a task designed ghyniar their partner school but which was,
of course, available for all. Students reportet this was a significant learning experience for
them.

According to TSCP reports, the first step of “Myr@munity” was a discussion of the “Family

& Society” chapter from the IFES civics textboolyiah deals with various family structures
and their relationship to the economy, culture, gadstate. Students then studied different
family structures in their own towns, conductinguaivey of their own families and of the
community at large. Using Excel, the students nadets of the survey results for a “Graphing
Families” activity. The curriculum outline thengmided a model for students to broaden their
community profile, guiding them in exploring thedeivariety of elements that make their
community unique. This required the students theyaarticles and documents, take photos,
interview officials and community members, visitseums, and then design a website that
allowed them to synthesize all these sources t@ttqeir home towns. Students used digital
cameras for photos, learned how to edit graphiésdiobe Photoshop, designed their websites in
Microsoft Front Page, and produced sites that toeyd share with their partner schools in the
United States and fellow TSCP schools in Tajikistdhe sites remain available on the
TSCP/GCEP website.

For the 2004-2005 school year, “A Day in the LifeadStudent” was the first collaborative
project with the U.S. schools. As several new sthm the United States were joining the
Program, and since new students were also comitgpard, this was phased as an introductory
exercise for both countries. In this way, studems teachers could better understand each
others’ lives before the students moved on to adleévities. The OSEs conducted training for
the lead teachers on the activity, and teachers alele to use new technical skills that they had
learned during the previous summer.

Other topics ranged from cultural themes such @sma holidays and holidays around the

world, to serious discussions on problems of teersa@nd exploring citizens’ rights and
responsibilities (see Text Box A). In October 20f@f instance, with a number of topics already
completed, TSCP staff selected elections as thee¢hd_ead teachers were quoted as saying that
this activity was difficult for them, but they wagll hard to understand the entire electoral
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process, which they, in turn, explained to thaidsenhts. TSCP staff noted that teachers were
asking questions which came out of their own redeand thinking, drawing on new and
unfamiliar information. One of the main reasonstfos was that they were already familiar
with the structure of PBL activities, as well aswgcomputers and the Internet, and thus were
able to focus less on technical concerns and motheeducational aspects of the activities.

Text Box A — lllustrative Project Topics

My Community

One Day in a Student’s Life

International Cuisine

Problems in Teenagers’ Lives

Holidays and World Religions

Citizens’ Rights and Responsibilities

Global Citizenship & Youth Philanthropy (GCYP)
Identifying Issues in Elections

Personal History

Conflicts in Our Daily Life

D T e S R R

4. Online Fora: School Connectivity Website

Another principal focus of TSCP is the creatioropoline fora. Some of the fora are linked to the
monthly collaborative projects based on the TSGBde plans, so that Tajikistani and U.S.
students may comment on what their partner hasupetl Some function as online seminars, in
which students are able to pose questions andwaigers to an invited guest. Other fora are
organized by TSCP staff, with a staff person sgttip an additional theme or topic and inviting
student participation over a period of time, whesrahey log on. These fora are conducted in
multiple languages, including Russian, English, @ajk.

Text Box B provides a list of some of the forumitspover the past few years.

Text Box B — lllustrative Forum Topics

+ Winter Holidays + Migration - The World of the
+ Global Recipe Book Gastarbeiter (Guestworker)
+ Forum for FLEX Students in America + Music around the World
+ Forum about the Personal History + Youth in Action

Activity + Tajikistan-Uzbekistan School
+ Forum for TSCP Students about Connectivity Forum

Problems Faced By Teenagers

+ Meeting American Diplomats

+ Forum about Holidays in the United
States and Tajikistan

+ Foods around the World Forum

World AIDS Day

Poems about my Motherland 1/05
Martin Luther King Day

The Important Role of Women in Society

¢« e s

In addition, TSCP has opened a series of relatedthat provide tools for a variety of allied
purposes, such as fora for members of SACs (disdusslow), for participants in specialized
projects that are not formally part of TSCP, sustJ&lICEF’s health education efforts and
special e-journal fora for U.S. visiting teacht$NICEF worked with RI-SOL to fund five

ILCs to train its youth participants in a Hygienev&eness Program, for ten weeks in 2004. The
group had its own online forum). An example of ier type of forum took place in the fall of
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2005, when Brent Beemer, an officer from the Sbpartment’s Bureau of Educational and
Cultural Affairs, conducted an online chat for24l ILCs. Mr. Beemer had visited the ILC at the
Islamic University in Dushanbe where students (idelg some online participants) posed a
series of questions concerning exchange progrdmqrospects for visiting the United States,
the possibility that more American youth might stud Tajikistan, and about Muslims in
America.

TSCP has also taken the lead in using the forad@ase communication among youth in the
region. This has come through the cross-bordeudson fora held jointly with the Uzbekistan
School Connectivity Program (USCP). TSCP staff widt the Tashkent office of IREX,
implementers of the USCP, early on in the projedearn what they could from them. The two
groups developed the idea to establish weekly frida among schools operating in both
countries. The languages typically rotate weekvbgk, among Uzbek, Tajik, Russian, and
English. Topics have ranged widely. One Engletssn was dedicated to an interview with
Ari Katz, the IREX manager for the USCP in TashkeBbth projects keep track of the fora, and
discussions are archived.

In October of 2004, the cross-national forum disedsguestions related to Western culture and
its impact. Students in both countries largely pasitive elements in their contact with Western
culture; one young woman in Nurek was quoted amgayThe influence of Western culture is
positive. We try to look like them, wear the sactethes and have the same way of life. We
like western movies, watch them and learn more avestern people.” Teachers were more
circumspect, pointing to the violence depictedapylar movies and arguing that the lack of
civility expressed in Western movies was not sometkhat Tajikistani youth should emulate.

It was clear that Tajikistani students take advgataf the fora and contribute to them, especially
on topics that stimulate their interest. Muchtd tliscussions take place among students in
Tajikistan, although U.S. students do occasioradlsticipate, most notably in the fora
specifically related to partner schools.

5. Teacher Exchanges

The original proposal for TSCP called for a singkat by Tajikistani teachers to the United
States. In a mid-2004 amendment, a reverse tip).8. teachers to Tajikistan, was added to the
Program, and this took place in February 2005.e@ord trip by three U.S. teachers took place
in April 2006.

a. Teachers from Tajikistan Visit the United Stat  es (September 2004)

Five Tajikistani teachers came to the United Stat&@eptember 2004. These teachers traveled
to Los Angeles and took part in an active progratd@LA which focused on the integration of
IT into education. The training also dealt withreculum development in the context of IT, and
the sessions covered such issues as backward mdaisténdards, and developing lesson plans
around goals. The training was also designed itd bu teachers’ exisiting IT skills, such as
integrating PowerPoint into lesson plans.

By all accounts, the trip was very successful. tgisiere conducted to several important sites,
including two partner schools, High Tech Internatéibin San Diego and Delano High in Delano,
California. Three of the teachers interviewed dgitime evaluation were highly enthusiastic
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about the exchange experience and described ihigh goint in their professional development
and in their lives.

b. U.S. Teachers Visit Tajikistan (February 2005)

From February 20 to March 10, 2005, six U.S. teextraveled to Tajikistan. All were selected
from partner schools and had been involved in tiogam for at least a year. UCLA made the
selection and provided a short orientation bef@adture. The teachers then traveled to
Dushanbe and set off on a 16-day tour of schootsighout the country. As opposed to the
training focus of the Tajikistani teachers’ visitthe United States, the U.S. teachers focused on
contacts and networking. They visited schools, witit teachers, students, and local officials,
and worked to cement ties of friendship and mutmalerstanding.

A second visit by three U.S. teachers to Tajikigtaok place in April of 2006. As in the
previous year, the teachers visited three mairorsgiDushanbe and the central area; several
cities in the Khatlon region of the south; andyélang by plane, the Sugd region in the north,
forming part of the Ferghana Valley. The visitoalscused on contacts, friendship, and
exchange. The teachers made presentations alearuhéime schools, while their Tajikistani
hosts organized many cultural and social eventthiam, complete with “welcoming speeches,
presentaztéons, and poems about their city and cpumdt only in native languages but also in
English.’

While these exchanges aret a core component of the Program, it is clearttiey serve on

both sides to heighten interest and to create wiasn The U.S. teachers’ visits were especially
useful for TSCP staff (the OSEs and the OSMs) dsasdor lead teachers, because it
demonstrated that the U.S. commitment was real.

6. Project Conferences and Workshops

After the original training for OSEs that took ptaearly in the project, TSCP did not often bring
together its widely dispersed staff, so as to kgsgrating costs low. Under the new Global
Connectivity and Exchange effort, field staff watde to meet for a three-day seminar in June
2005 and again in 2006. At other times, TSCP $iadfeffectively used electronic means to
work together and stay in touch. All the OSEs @8Ms are in constant contact amongst
themselves and with the Dushanbe main office, dimeg are required to sign in to Yahoo!
Messenger whenever they are at a computer withtamlet connection. It was clear during
visits to the main office that Dushanbe staff wiarsteady contact with staff throughout the
country on a daily basis by this means.

When Phase Il began in the summer of 2004, TSQPehebnference and training workshop at
which the OSE Phase | group trained their new aglles. This was an effective means of
capacity development. They met and got to knovh @dlcer at the conference, but, in general,
the OSEs do not travel frequently for the projespecially from region to region. Again, a
group meeting was held in August 2005, when a Tmgiof Trainers meeting was held to kick
off the second phase of the Program.

a Quoted on the GCEP website, http://www.connect-tajikistan.org/en/sc_news.html.
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E. TSCP Activities and Program Outcomes

Conversations with students and teachers in Taikiseveal a number of direct links between
TSCP activities and SCP’s long-term goals.

1. Mutual Understanding

The topic of mutual understanding is wide-rangsigge it suggests the importance of many
different types of exchanges, contacts, and comoations. TSCP has used the principal tools
of its programming, the PBL activities on which g@hool project groups have worked and the
online fora, as a catalyst for the kinds of virtaathanges that lead to knowledge of one’s
partners and a growing familiarity and understagaihthem. The dimensions of these contacts
sponsored by TSCP are so extensive as to makeociasgon difficult: from interactions about
daily life and school, to descriptions about cudtipractices in each country (such as holidays,
music, or cuisine), to substantive discussions eboman rights and democracy or the problems
faced by teenagers. All of these have been thesfotdialogue between the students from
Tajikistan and the United States.

We have a partner school in the USA. We ask each other about how they study, what keeps them
busy, and what the difference is in time between our countries. We were surprised to learn that our
counterparts in the USA are able to take the school subjects that they like — this is something that we
can hardly believe! But this fact has been confirmed for us by Tajik students who came back here
after studying in the USA.

-- Student in Tajikistan

Students reported that they were also interestedawing which holidays are celebrated by
Tajikistani and American people. In one projed associated forum, the Tajikistani students
from the town of Shakrinav described Ramadan ahératligious holidays, depicting how
people behave, what they cook and eat for the &gdidand what activities they observe and
avoid on those occasions. The Americans talkedtahe Fourth of July and Thanksgiving, and
how these are celebrated in the United States.siuitents in Shakrinav apparently did their
best to celebrate Thanksgiving Day that year inAlnerican style, inviting schoolmates to share
the meal.

The efforts to foster direct “virtual” contact caerve to mobilize relationships in an ongoing
way. An example of this is the project in whichQsand IREX joined forces to highlight the
sister city relationship between Dushanbe and Bouldolorado.

One forum, designed to foster communication with American students in Boulder, Colorado,
lasted for a month and a half. In those online discussions, the Americans wanted to know about
what the youth did in Tajikistan and how the people lived there. Many participants from the
United States knew some Tajik words and also talked about what they understood as the
underdevelopment of this country... They also asked to be told about traditional dishes and the
personal names of Tajik people as well as about holidays, customs and traditions.

-- Student in Tajikistan
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Topics such as student rights, and human righte menerally, have been discussed by students.

By comparing educational systems in the United States and Tajikistan, the Tajik students saw
that the relationship between teachers and pupils is based on a more egalitarian model in the
United States. They understand that American pupils’ sense of rights and legality is more
highly developed, and this stimulated the Tajik students to learn more about how to protect
our own rights. Further, we were introduced in a training session to laws related to children,
organized by specialists from Kazakhstan. After that, young people who held back before
began to change — they became freer and more expressive and demanding of their teachers.

-- Student comments from Focus Group in Shahrinav, Tajikistan

According to focus group participants, one of tiecdssions between American and Tajikistani
students focused on the Convention of the RighteefChild. This project led to a debate on an
issue of importance in Central Asia - violence, hamights and the abuse of children. Families
in the region occasionally still force their daugyistto marry someone whom the daughter either
does not know or does not care for. A voluntegnar from the State Committee on Youth set
up a seminar on forced marriage of young girlsitorim the students and expose them to a range
of views. Students are aware that families forinetthis way may be fragile and easily
weakened. Through fora on human rights, freedospeéch, and democracy, participants in
Tajikistan have been exposed to new ideas andr@iogao one Tajikistani student, “now have
strong convictions in that every human being capress his or her opinions.”

The Internet is very important for me. Since | was little | have been fond of English. It was
my dream to make friends with someone from the United States, and, thanks to the
Internet, my dream came true.

- An ILC Project Group Member

These contacts have also permitted the Tajikistanients to teach the Americans about their
country. On many occasions, the Tajikistani stisl@rere surprised to learn about the
perceptions that Americans held of their countrg esrere anxious to set them straight.

e The Americans conveyed to the Tajik students their perceptions that Tajikistan is a
country where people traffic in drugs, organize acts of subversion and terrorism and
even civil war, and the Tajikistani students were able to disabuse them of these ideas.

* They think that we are very poor and underdeveloped. We explain that life is normal
here. They ask about youth, what we do. Then we were able to tell them that
Tajikistan is a hospitable, friendly place with loving relationships, and their opinion
changes. Even not coming and seeing Tajikistan, but just getting information from pen
pals, their opinion changes, they change their views. | have many friends whom | met
online, and sometimes | meet new people who come here.

* They asked about where we live and what our living conditions are like. They were
usually surprised, because they thought we lived in a world of terrorism and drugs.
They only had very partial information. So we wrote about our president, and told
them about how the civil war was dangerous and difficult. But we also showed them
the ‘our community’ website, when we did that project. And that is why these fora are
needed.

-- TSCP Alumni
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The contacts with the United States were espeoarallyed in discussions with students and
teachers. The following kinds of comments wererthé¢faroughout the country during the
evaluation visits.

* This school has a partner school in the USA in Delano, California. The USA used to
seem so far away in the past, but now it appears to be close to Tajikistan, owing to the
communication opportunities of [the] Internet.

-- Student in Tajikistan

* We've been able to talk many times with people from the United States while we were
doing the “My Community” exercise.
-- Teacher in Tajikistan

e We have U.S. partner schools. For instance, we typed up our presentation — how we
live, how we study, and they sent one that they did, all about their way of life. And we
talked with IM messages with the teacher. And then we were able to meet the teacher
when they came in the March visit!

-- Onsite Educator in Tajikistan

While much of the real work relating to increasedtual understanding takes place in the
context of the more formal projects and fora, stislién all schools visited in Tajikistan clearly
used the Internet access provided by TSCP to devk&r own ties with young people in the
United States, via email and instant messaging.y\Maoke of their contacts with young people
from partner schools and with others who they hadaged to meet by some means. RI-SOL
also takes advantage of GCEP projects that it imetds in Afghanistan, Palestine, and
Bangladesh to foster contacts among young peoplajikistan and those countries. RI-SOL
has been able to use these parallel projects & gffect, such as designing projects that
students from more than one country work on togdfioe instance, in 2006, GCEP students in
Tajikistan and Bangladesh worked jointly on prageetiating to the World Cup tournament and
to International Father's Day). Likewise, the a«tm®rder fora with the IREX-implemented
GCEP in Uzbekistan have added to the ability of PS@rticipants to know and understand their
neighbors.

Furthermore, in their free time on the Internaidsits followed their interests and predilections
when searching for information. Young people, dmlgs and girls, were aware of figures in
popular culture and sports both in the United Stated internationally. They sought out ways to
communicate with other youth through lists and fofdey were also aware of world events,
following the headlines on the standard web podath asvww.rambler.ruand

www.yandex.ru

The Internet remains the main information source for these students — all they know about
culture, customs, traditions, occupations, and education in the wider world has happened
due to [the] Internet.

-TSCP Lead Teacher

Time and again, students in Tajikistan expressedthe opportunity to take part in the project
and to gain access to the Internet at the ILC hadged their lives. All of them use e-mail or
chat rooms to communicate with acquaintances,dsgand relatives around the world. Besides
the many cities and towns in the United States, misntioned were Afghanistan, Pakistan,
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Tatarstan, Bangladesh, Palestine, Egypt, Ukrainesia, Kazakhstan, Uzbekistan, and
Germany, among many others. The ability to uséliBeand the skills they gained opened them
to the wider world in a way that they could not giree. One young woman confessed ruefully
that “information from the Internet confirms my kaof knowledge. | seem to think I know
everything, but when | surf the Internet, it tumag that | know nothing.” While this may be
humbling for the student, it also indicates therdego which participation in the TSCP has
broadened her understanding (and that of her fgdasticipants) of other countries and of the
wealth of human knowledge in ways that no othewegtwould have made possible. As one
lead teacher in Isfara put it, “Before, | didn’tdm how to use the computer and the Internet.
We had the old Soviet computers in the school. Mthe students learned about the Internet and
realized it was a network with the whole world,itheterest exploded.”

2. Educational Reform

For the SCP Programs overall (though with less esighin the documentation relating to
Tajikistan), one major Program goal is the effaot Catalyze and assist educational reforms.”
Four such reforms are mentioned:

« Transforming Soviet and traditional modes of instian;

Integrating project-based and collaborative leagnin

« Integrating technology into curriculum across ditioes; and

Securing institutional reforms — organizationalpaaistrative, and policy-focused.

Any process of reform is a slow process, yet TS@®Had some success in initial steps. Indeed,
the teacher training model that TSCP has develepgghasizes three of the four transformations
mentioned -- new modes of instruction; a focus kjget-based and collaborative learning; and
the incorporation of technology into teaching. tRar, the project has assembled a small but
gualified cadre of teacher trainers (in the fornit®fOSESs) who are now well versed in
introducing new teaching methods and philosophitsthe everyday actions of classroom
teachers.

RI-SOL trained its OSEs in participatory, interaetteaching styles initially through workshops
and subsequently by means of training materialgtimgs at its head and regional offices, and
online coaching. As best as could be determineldarevaluation visits, these have indeed been
widely adopted by lead teachers and used in the yCthe project groups, such that
participating students are exposed to and benefit these approaches. These contrast,
according to comments by students, teachers amthisawith classroom approaches that were
used traditionally in the Soviet era and still aneployed by many teachers, which rely on a
hierarchical classroom model, with the teachehassburce of all knowledge and with minimal
student participation.

The lead teachers who have taken an active rai&@P have gained new skills in the three
areas, and many have enthusiastically adopted atsrmoéthe new teaching approaches. In this
sense, one can see this as a kind of “bottom-udpfnmebrought about by individual teachers.
Here, impact comes from the TSCP teacher trainilgiencing the actions of individual lead
teachers who are involved in the project. A teaftoen Vaksh, one of the latter ILCs created
and one where TSCP reported that “no teacher hexdteuched a computer,” provided a lengthy
statement of how she sees teachers changing (ge8d@eC). All of these transformations of
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teaching are expressed in the collaborative legrpinjects, which have been the core of
TSCP’s engagement of teachers and students.

Text Box C

One teacher in Vashk described how teachers have changed:

[Teachers] find recently-published books on the Internet and get books from RI-SOL. They
structure lessons like a game! We know now that the teacher should be more like an observer.
Also, we use journals, dictionaries and tape recorders in classes. The teachers are teaching
pupils in ways that they are extending their own range of knowledge and experience as well as
those of their pupils. The main information source for them is www.yandex.ru.

Teachers exploit the method of “live lessons” in classes. Pupils find it interesting, and we find
that the older grades understand this better in contrast to the younger. In other words, the
students are undergoing changes in themselves and in relation to what they are learning. These
new methods of instruction are preferable because they help to ensure that the students have a
better understanding of the subjects and it also increases their interest in studying. Now teachers
understand that they should be a little like actors, applying visual and group games.

We use several new methods. For instance, teachers divide classes into groups, and group
members help each other and support the weaker pupils. We also have the children doing more
in class and less at home, as we did under the older teaching methods. We also have teachers
making up dialogues in English classes. In our opinion, these interactive methods work better
than old methods.

However, the broader integration of these threegsses into the formal curriculum and across
disciplines relates to the fourth element, secumsgtutional reforms. This is necessarily a
more far-reaching goal and will be a greater chgketo realize. TSCP has recognized that it is
difficult to have an impact on the formal natioratriculum and on teaching styles across the
board, for a variety of reasons. The Program amdyks with a limited number of teachers, who
face a strong culture of resistance to new teaciyopyoaches. Bringing new materials into the
classroom also requires extra work and preparéatio®, with no clear extra compensation. As
TSCP stated in a quarterly report;

There are barriers to change that will take a gdimer to solve. Our internet
centers create opportunities, and we have seen amatenore teachers come to
our centers for information. But the old textboak®#l dominate the classrooms;
teachers are comfortable with the information aedl fthreatened by change,
[and] directors wait for permission from higherp.

* From “Tajikistan School Connectivity Q4-2004 report (v8 US 31 Jan),” p. 16.
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3. IT Skills and Research Skills

Young people, both boys and girls, demonstratguactice and attested in conversation to their
ability to use computers competently and creativélfie monthly projects, created and guided
by the project office but carried out in each & thCs, ensure that participants learn both
software applications and Internet research stiededn terms of applications, students
appeared to be familiar with Word, Excel, PowerRdimternet browsing, email, and
applications such as photo editing and other meafiavare. Teachers, in their discussions with
the evaluation team, described how they had begusé their computer and Internet skills to
find expanded teaching materials online and tonbtieeir students to available resources.

An example of this was the “My Community” activitited earlier, in which each participating
school, in both Tajikistan and the United Stateseloped a website focusing on their town.
This activity combined research and IT skills inimmovative way, as described in the following
RI-SOL report excerpt:

The schools were provided with a template websit€rontPage, with separate
pages for separate themes, such as Where We LiheréeMWe Study, Our
History, Our Media, Our Government, etc. The teadhaining focused on one
page: People in Our Community. The teachers lgarhew to collect
information, use the digital camera, and build vwpalges with images, text, and
imported files from Excel. Then the Onsite Educateworked closely with the
teachers to create lesson plans for teaching Myr@amty to their students in a
series of activities over the course of the monithey were trained on how to
motivate students, divide them into teams, and hmwlesign rotations to keep
everyone busy on a small amount of computers.

The students went on to use all these IT toolssarfiivare: Microsoft Word, Excel, FrontPage,
PowerPoint, and digital images to construct thesitebas well as drawing on fledgling research
skills as they interviewed local notables, compiieduments, visited museums, and pulled it all
together in a series of illustrated essays for @acje of the site. For the Tajikistani studerts, t
assignment provided the additional challenge ofleeing the site in English.

This and subsequent collaborative learning projeat® taught advanced computer skills to
hundreds of students throughout Tajikistan. Asbeen noted elsewhere, when young people
are given access to computer software and thenkttemany are able to gain skills and expertise
rapidly. It takes little time for a motivated studéo learn that the Internet itself is a huge
repository of knowledge and training, to learn madeanced IT skills.

| just made a table of the names of the project group students and the software and
Internet skills that they have, and it is really surprising. Before opening, most didn’t know
anything about the Internet, just “informatics,” their school computer course with the old
computers. | put scores of what | thought their skills on the Internet were, and | found that
those going into the Project had a huge increase in their skills. So we picked volunteers to
work with novice community users, for example, to show them how to send email. They’re
using teaching skills that they’ve gained in the Program to teach community members.

-- An Onsite Monitor in Tajikistan

%0 «Tajikistan Connectivity Q1 2004 Report,” submitted to ECA by RI-SOL.
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Students and teachers also benefit from new rdses&iits and search the Internet for new
materials. They use these materials in their ctlass®d as a means of learning about specific
subject matter, supplementing the curriculum, aettging new projects.

I've taught chemistry here...for 24 years, and | had wanted to use the Internet in my
classes, but | had no opportunity. Since the ILC was created, my great desire to learn
more has been fulfilled. | learned a lot about what teachers of chemistry are doing in other
countries. | incorporate the Internet into my lesson plans, and my students have to go do
research to do the assignment. I've found sites where I've gotten many ideas for teaching
my classes.

- An ILC Lead Teacher

The PBL model has encouraged student project grembers to explore the Internet as they
research the themes of the month. Students dsgissv they drew on the Internet to research
their topics and prepare their collaborative prigjewhich they shared with partner schools and
others. They have taken on a range of solid rekaapics, a number of which have already been
described (including such topics as migrationzeits’ rights and responsibilities, and various
themes relating to national culture -- folklorelitays, cuisine, and weddings) and used Internet
resources to compile information and to analyZerishort reports.

In addition, students take advantage of accedsetaew, online sources of information for their
regular academic studies. In discussions withousrstakeholders, a repeated theme was how
access to the Internet had opened up a world ofrirdtion and knowledge to them, including
the following comments.

e The students prefer to obtain new information, for example on history and culture, from the
Internet, instead of referring to old books. They now complete homework given to them by
going on the Internet, and they regularly and often surprise teachers by their deep
knowledge of different subjects.

-- A high school teacher in Tajikistan

e | use the Internet in all my studies. There are no new books here, but we use the Internet
for new materials. For whatever | need, | use the Internet.

-- Alumna of the ILC in Dushanbe

e All of the participants had not had any experience in using Internet and handling IT before
the ILC began to function. So for these people, the opening of the ILC was a good
opportunity to see the world and communicate with people around the world.

-- An Onsite Monitor in Sugd

* We need to be able to find new information on different subjects, and active students and
graduates find it on Internet sites. Libraries at schools and universities contain old
information resources and the new world requires being agile in getting the right
information. For example, one of the participants is a student at the Technical University.
Her major field of study - communications - requires her to be reading new, updated
literature renewed all the time. She goes straight to the Internet when she needs up-to-
date information.

-- A school official in Dushanbe
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4. Self-esteem and Gender Equity

Beyond skills related to information technologiesl academic research, it is also clear that
participation in TSCP has led many to a senseedtgr self-esteem. One school principal
described how “she has seen with her own eyes hewttidents who work in the Center have
become active and independent protagonists infggtiformation and gaining knowledge via
the Internet.” Students of both sexes talked ougrdiscussions about how they were more
confident. One young woman in Vaksh, one of thetmaral and isolated communities in the
Program, reported that “we are not afraid of ga@ngwhere in the world now,” while a student
in Isfara stated that taking part in TSCP “hasaiely changed my life for the better.”

I live not far from the center of the city. | never go home after classes now, but come here [to
the ILC]. | can’'t imagine what it would be like without it.
- A Female Project Group Member

Young women in Tajikistan face many cultural resdioins, and they are less likely to complete
school than young men, especially in rural areassamall towns. Further, there has been a great
exodus of women from the public sphere, especialtite public sector, since the end of the
Soviet Union. During the evaluation site visitse evaluator was told by many different
observers that girls frequently drop out of schaftér 9" grade and that TSCP has been a great
stimulus for the girls involved to continue theiudies. Teachers spoke of how it gave a “voice”
to girls in strengthening their self-confidencegaim more than one case, female students
testified that the ILC had given them a purposiénand a sense that they could achieve
something.

Commenting on the “International Women’s Day PHetoject” carried out in the spring of

2004, TSCP staff noted that this topic not onlycauraged girls’ participation in our project and
our center, but also encouraged them to go outl@io families and communities as experts
using technology. The subject matter providedade’smeans for them to participate in everyday
life, and also to observe and examine it in a déffié way. The project allowed the girls a new
insight into the roles women play in their commigsit and into their own lives™

Very notable to any visitor of the ILCs is the higércentage of young women who are
participants (and from all appearances, enthusigstiticipants) in the project groups and
present at the ILCs. At nearly all the sites eidjtgirls were in the majority in the make-up of
the project group. They led discussions, workegtioer in groups, and took leadership roles in
using software to design presentations and websithe technical skills that they have gained
with TSCP, as well as the research experience aaidl skills they now have, will serve these
young women well as they grow older and move ihtlabor market.

Finally, combined with these skills and the selfiftdence gained by both girls and boys, is the
emphasis on learning English. Many students - mhg speak Tajik or Uzbek at home -
reported that their work on projects and at the HaS helped them to strengthen their Russian
and improve their knowledge of English.

3 «Tajikistan Connectivity Q1 2004 Report,” submitted to ECA by RI-SOL.
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A very important thing for us is that [coming to the ILC] helps us to strive to speak and write
English and share opinions and views with native speakers. We make friends with others via
email and we even exchange photos with them.

- A TSCP Student

Key in this growing focus on English is enabling tielationship with the U.S. school. By virtue
of the need to be able to prepare websites anemiagons for their partner school, the Tajik
youth communicate in English. One real challergihé free-flowing contact between partner
schools has been the limited English capacity effifjikistani students, many of whom are
studying in small cities at schools which are natessarily academically strong. Nevertheless,
many Tajikistani students and teachers have takdfnglish study with dedication. For
instance, students in one rural school statediegtattended English classes at the ILC every
Saturday morning, with materials provided by a dmmefrom the United States. Many others
talked about how they visited English language websnd looked for resources to help them
improve their skills in the language. Students aspand their use of English simply by surfing
the Internet, attempting to understand Americanahdr English language websites and to
interact via email and in chat rooms with Englipleakers. These activities and actions further
support the students’ ability to communicate withit American counterparts.

The OSE in Isfara, with the support of a RI-SOL Eglecialist, established a country-wide,
web-based “English Club’hftp://www.english.t]f to foster and support the teaching of English
at ILCs. With the encouragement of local ILC staifl the lead teachers, English teachers have
reportedly begun to understand the benefits ofguia website both for themselves and for the
classroom. The OSE in Isfara invited some 16 Bhgkachers to a training session at the ILC,
including how to find English resources online dwodv to use email, which has created a
community of interest among the teachers. In s#8\VeCs, lead teachers have invited their
colleagues from other schools and educational tepats to introduce them to the English Club
website and other useful English language resowaeaiable on the Internet. When TSCP
asked ILCs to identify their most used websitespynat the favorites were for English language
learning.

5. Civil Society and Civic Education

TSCP has partnered with IFES in Tajikistan to msrthe Program’s focus on civil society. As
mentioned previously, IFES’s first major contritmutiwas the development of a textbook and
teacher’s guideCitizenship, Governance & Participation: Your RoteCivil Society of the XXI
Century. This textbook has been used in conjunction watresal of the PBL topics during the
first two years of project activities, including SMCommunity” and “Human Rights.” While
primarily oriented to the Tajikistan side of thejerct, the textbook and guide were made
available to the U.S. teachers as well.

IFES was also charged, in its agreement with TS@R,developing a Student Action
Committee (SAC, currently referred to as Youth Lexatlip Clubs) in each of the schools
affiliated with the Program. SACs are a form afdg&nt government, which is a new concept for
most Tajik students. TSCP has noted that estafdjshstudent government, working with
school officials and local government and commuladers, and attempting to plan and carry
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out events and projects with very restricted fuamad resources is a significant test of students’
commitment and skills. However, most students HBeen enthusiastic about the opportunity.
This component of IFES’s activities got off to awlstart due to staff turnover and other
diversions within IFES-Tajikistan. RI-SOL, concedhabout the lack of progress, restructured
its agreement with IFES for its last six monthgnprove the work on SACs, and by late 2004
IFES was working actively, with a full-time advisand a half-time assistant, to support the
creation of the committees. IFES led seminarsteaidings at TSCP schools around the
country. For example, in October 2004, a jointegday seminar was held for several schools
in the Sugd region of northern Tajikistan. Onelstut who participated from Isfara had the
following comment.

| participate in the SAC, which was established at my school recently. We have 24
members, with a President, and a teacher who acts as sponsor. We will have different
programs carried out by committees. IFES had a seminar here, with lots of interesting
activities, which lasted for three days. They held it over the holidays. In the future, this will
develop to be more active.

-- Student from Isfara, Tajikistan

TSCP online fora have helped to reinforce the farusivil society and democracy in the
project. For example, in October 2004, a foruntuesd Joe Chamberlain, the political officer
for the U.S. Embassy in Dushanbe, who took questionthe upcoming Presidential elections in
the United States. During the one-hour sessioesits had a chance to ask Mr. Chamberlain
about how elections were carried out, who was ldkgio vote, and how the U.S. political parties
worked.

A training series on human rights and an assocfiatenn provide another example of TSCP’s
work in fostering concepts of democracy and a str@wil society. As mentioned above,
teachers used a chapter on Human Rights from &8 tExtbook to discuss the topics, and then
led the students in a series of debates on refapecs. The students formed teams for the
debates, and they posted their thoughts on aneofdimim. Students from Chkalovsk wrote:
“We have familiarized ourselves with the UN Conventon Human Rights and we argue much,
understanding that our state is not ideal. Or28rd of March all of us visited a seminar
devoted to Human Rights, where we learned aboubmigtthe rights of adults, but also of
children, since birth. For the first time we aegigusly dealing with this topic, for the first tem
we together discussed urgent problems and leameapect the rights of others, therefore with
big interest we prepare for debate between scliools.

Across the formal training, fora, and communityjpots, the civil society focus is a central
component of TSCP programming. Beyond discussaonslearning opportunities, the focus
translates into real community activities and petgecarried out by TSCP project groups and,
especially, by the SACs. An emphasis on volunseeexists throughout the Program. One of
the principal vehicles that TSCP has used to empdaslunteerism both in 2005 and 2006 is
GYSD.
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Global Youth Service Day is the largest annual celebration of young volunteers, where
millions of young people in countries everywhere highlight and carry out thousands of
community improvement projects. GYSD offers a way for local, national, and international
organizations to:
— BUILD the capacity of an international network of organizations that promotes youth
participation, service, and learning;
— EDUCATE the public, the media, and policy makers about the year-round
contributions of young people as community leaders around the world;
— MOBILIZE youth and adults to meet the needs of their communities through
volunteering; and
— LEARN and share effective practices in youth service, youth voice, and civic
engagement in the world today.
- GYSD website, http://www.gysd.net

All schools visited during the evaluation had papated, in some way, in GYSD in April 2005,
when the theme was “Improve Yourself -- Improve ¥@ommunity,” and students at each ILC
were anxious to describe their activities.

e« On Global Youth Service Day the students raised funds to buy kitchen items for
lonesome and elderly people, and to buy a tape recorder and arrange a concert for
disabled children. Also, they visited a geriatric home on this day. Moreover, they
planted trees and flowers in the school for which they brought saplings from their
home. In order to organize people, the students led some seminars that were
broadcast at the regional TV channel. It pushed other students to emulate them and
so the number of volunteers increased.

-- Student in Shakrinav

« We worked on Global Youth Day, and we collected volunteers together and held a
seminar with volunteers. Then we went out and worked cleaning up our Victory
Park...This was the 60" anniversary of the victory in the Great Patriotic War. We
cleaned up everything, and the adults were so happy.

-- Student in Sarband

* We visited veterans of the Great Patriotic War.

-- Student in Kanibadam

< On International Youth Service Day, we helped old people at the old people’s home,
cleaned the school area, limed walls, removed garbage and planted trees.

-- Student in Vaksh

e We also recently took part in the Global Youth Service Day project. We had a
seminar for students, then for three days we worked to improve the community; we
made a plan for three days of volunteer work. On the first day, we cleaned the park.
This was their own idea; they made up the schedule... The second day, we went to
an Orphanage in Chusal. The students took books and toys. This is 80 kilometers
from Isfara in a city that is now like a dead city, with only a small population left. We
had discussions with the orphans, and played games. Our students from the Project
Group talked about the city, about the influence of the Internet, and collected things
to give to the kids. There are 30 children of all ages. Then, on the third day, which
was last Sunday, we went to the School for the Blind ... And then we finished up
with an online forum with students from Uzbekistan.

-- Student in Isfara
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Project-group students have also looked for wayslonteer at the ILCs, especially in sharing
the computer and Internet skills that they haveaegiwith others. As one student said, “We
have different, informative activities, relatinggoch topics as being volunteers or learning about
our community. Once we gained Internet and comskis, | began teaching them to others.

If the Program continues, there are many friends sthl can’'t work on the Internet, and |

would like to conduct training for them so thatyttoan learn. It will help them to develop
knowledge of the world.”

One ILC in Dushanbe, in coordination with ORA Imational (a private, German-based NGO
that works with disabled children and youth), releeh on a special ongoing project: a weekly
session where handicapped children are broughet@€éenter and introduced to computers.
Some children in wheelchairs have to be carriethagstairs to the computer room because the
Center has no elevator.

ORA International comes in on Saturdays, bringing disabled people to this center. We
have helped them with computers, taught the basics of computers. Even so, some still
can't use them. Some students from other universities come to learn about the ILC then
as well. The disabled come regularly, every Saturday at a regular time. The community
here is very active; students gather from around the city every Saturday from 10 a.m. to 3
p.m. Those in wheelchairs are carried up. Many disabled children are not generally in
school; they are not integrated into society. While many cannot write on the computer,
they create letters and pictures through a graphics software program called “Paint.” The
older students learn Excel and Word.

-- Students in Dushanbe

This focus on volunteerism with TSCP clearly sepns# students to the idea of the importance of
building a civil society. They reflect on exampt#scontributions made by adults. In a recent
forum on volunteerism, students were invited tgpoesl to the following question: “Can you

give examples of famous volunteers from your coumorld?” Students from Gulyakandoz
wrote the following observation.

We think there are a lot of volunteers around us helping vulnerable people, but we just
pay no attention to them as they don't like to tell about their deeds. We'd like to tell about
our vice director. She created project "Care" and involved active students of our school
in the project activities. They have their own structure and a strict plan of activities.
Every month they help vulnerable and poor children of our school, poor people of our
town. They collect secondhand clothes and money to buy school needs. We informed
the vice director about our Service Community activity and she again supported us and
explained to students the goals of the activity. Due to her efforts, the entire school, from
primary till upper classes, took part in gathering money and clothes. They'd like to
provide the patients of the Invalids' House or Orphans' Home.

-- Students in Gulyakandoz
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6. Survey of Community Users

Community members who use the ILCs in Tajikistamensssked to fill out an online survey
regarding their use of the centers and their egpegs with the Program. Data was collected on
145 community user§.On average, community members have been frequgthiincenter for

8.7 months and generally spend a little over 4 fiauveek there (4.35 hours). On average, they
are 25 years old (24.43) and 66 percent of thenmare About half of them (49.6%) did have
access to a computer prior to using the ILC ceatsd, most of them (87.2%) live in either a
small town or rural area. In terms of educatideaéls, 44.1 percent have a secondary
education, 16.6 percent have a technical degreé @9cent have a University degre& (1
degree) and 9 percent have a Master’s or PhD.

Information about the ILC tends to reach the comityunia three main channels: the ILC staff,
through networks in the community itself (neighbmneighbor), and from the school (students
and teachers). Table 5.2 shows how community megrilvet learned about the ILC.

TABLE 5.2
How Did You First Learn about the ILC?

(%)

Newspaper/advertisement/poster 4.9
| saw it as | walked by 3.5
ILC Staff 23.6
My child attends school where the ILC is located 5.6
From a student 11.8
From a teacher 12.5
From a co-worker 4.2
From a neighbor, friend or relative 34.0
Sample Size 144

Clearly, the role of the TSCP ILC staff is critigalthese efforts. Approximately one-quarter
(23.5%) of the community users learned about tli@ directly from a center staff member. In
addition, the role of social networks in the comitwitiself is evident. Thirty-four percent of
those using the ILC learned about it from a neighfseend, or relative.

Male and female respondents reported that thepdelsabout the ILC from different sources, as
did younger and older people. While about one-guat men and women learned about the
center from the ILC staff (23% of men and 25% @& Wwomen surveyed), more men than women
learned about the center either from the newspapeyhbors/relatives, or just walking by.
Women, on the other hand, tended to learn about tbeenter from students or teachers
(35.5% of the women, compared to only 17.9% ofrtie®m). Many of those over the age of 35
heard about the center because a child attendshio®| (38.9%); whereas, younger community
members heard about the center in many differegswa

%2 The final number of 145 is a result of filtering out many cases that represented either anomalies in the data or an
age range well below the target age range for the designated population. Two hundred sixty-one individuals went
online and completed the community survey in Tajikistan. However, for purposes of this analysis, only those 18 years
or older (i.e., age at which students finish the 11" grade) were selected for analysis. In addition, a small number of
individuals (mostly older community members) stated that they spent 40 hours or more in the ILC. Since the centers
are only open 1 or 2 hours a day for community members and/or students from other schools, these responses
simply did not make sense and these cases were removed from the analysis.
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So what have the community users learned at treegers? Results of community user
responses to questions are shown in Table 5.3.

TABLE 5.3
Skills Gained by Community Members
Skills Gained (%)
Increase in Computer Skills 85.6
Large Impact on Improving English Language Skills 62.1
Computer Applications Learned (%)
Internet Research 69.0
E-mail 88.9
Word Processing 73.8
Online Discussion Fora 40.7
PowerPaint 44.8

A very large majority of the community members @5) report that their computer skills have
improved since they began using the ILC, and 62qdrof them also report that the ILC has
had a large impact on improving their English laeuggi skills. Like the participants of the
Program, community members gain valuable skill§réguenting the ILC and interacting with
the ILC staff. The three main computer applicatithree community members report learning
are: Internet research (69%), e-mail (88.9%), aadtvprocessing (73.8%). To a lesser extent,
community members report learning about onlinewdison fora and PowerPoint.

From the responses of the community membersappsrent that the ILCs in Tajikistan have
enhanced civic engagement in communities. Eightyetipercent of the community members
surveyed believe that the ILCs have contributegk&ater participation in local government, and
52 percent of them report that the ILC has eitloestdéd or facilitated community meetings to
discuss local issues. Finally, 57 percent of tharocanity members report that, as a result of
their experience in the Program, they have incie#sar volunteer activities in the community.
The ILCs in Tajikistan are important tools in realg the Program goals of civic education and
engagement by serving the communities and theirlmeesras community centers as well as
computer centers.

TABLE 5.4
Use of ILC for Civic Engagement
and Community Member Outreach Activities

Civic Engagement (%)
ILC has hosted/facilitated community meetings to discuss local issues 52.1
ILC has contributed to greater participation in local government 83.9
Increased volunteer activities/community service 57.1
Community Outreach (%)
Shared Program experience by patrticipating in media interviews 44.4

Shared Program experience by giving presentations to community,
- : . 43.6

neighborhood, school, or university

Shared Program experience by writing newspaper articles 214

In terms of outreach and dissemination of TSCPrimé&dion, community members are actively
reaching out to share their experiences with otimetise community. Just like the Program
participants, community members are a vital soofaaeformation for the TSCP in the local
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community. Forty-four percent of the community gsgurveyed report that they have given
interviews to the media about their experiencén@Rrogram and nearly 44 percent (43.6%) of
them have made presentations about their expesandbe Program to the community, their
neighborhood, or school/university. Finally, a sizle proportion of these community users have
written newspaper articles about TSCP (21.4%).

Finally, a sizeable percentage of these respondatitsate that they do have knowledge of the
United States and they hold favorable views ofAheerican people. Responses are shown in
Table 5.5.

TABLE 5.5
Knowledge of U.S. and Impact of Program on Communit  y Users
Knowledge of United States and Views of the America  n People (%)
Advanced or Beyond Basic Knowledge of U.S. Values and Culture 45.3
Advanced or Beyond Basic Knowledge of Daily Life in U.S. 58.6
Strongly or Generally Favorable View of the American People 76.1
Impact of Program on Knowledge of United States (%)
Moderate to Substantial Change in Knowledge of U.S. Values and Culture 55.8
Moderate to Substantial Change in Knowledge of Daily Life in U.S. 49.3

Approximately 76 percent of the community userssyed report strongly favorable or
generally favorable views of the American peoplédil/a smaller fraction of community
members feel they have a good grasp in terms ofudl8es, culture and daily life, a sizeable
percentage do rate their knowledge as beyond basidvanced (45.3% for U.S. values and
culture; 58.6% for daily life in the United StateB)oreover, many of the community members
in this survey feel that their experience with th€ has changed, either moderately or
substantially, their knowledge and understanding.&. values and culture (55.8%) and daily
life in the United States (49.3%Jlearly, the TSCP is achieving one of its main gl
enhancing mutual understanding by providing commyumembers access to the ILCs.

7. Partnerships with U.S. Schools and Impacts on U.  S. Teachers and Students

a. Nature of the Partnerships

The TSCP has established direct partnership raktips between U.S. schools and the now 26
schools in Tajikistan that are participating in Bregram. The number of U.S. schools taking
part has ranged between 10 and 13 high schoolstypidally, a U.S. school is matched with
two schools in Tajikistan. Each school team hasmadted to a year-long collaboration on
interactive projects that encourage dialogue advosgers and cultures, which take the form of
exchanges of activity products through websites\aa@lectronic mail (such as the exchange of
PowerPoint presentations on the common topic ay3turhere is one project per month,
determined by TSCP headquarters in Los Angeles.

In September 2005, the evaluation team visitedi& schools in Denver, Colorado that had
partnerships with schools in Tajikistan. At Litda High School, where the Program was
beginning its second year, the lead teacher saidltle students had not had any direct
interaction with students in Tajikistan in the fiyggear, but that in the current year (the 2005-06
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school year), they would have a school-to-schodhga. At the Colorado Academy, students
themselves noted that they had engaged in comntigrisaghrough the fora.

b. Activities

Both Colorado schools’ partnerships shared projiectaigh a central website. Both Colorado
school teams worked on presentations which thesedhthrough the website, which one
Academy student called “well-organized and mairgdih Creating the projects involved
extensive research, according to the students hwiés challenging since information about
Tajikistan was not as readily available as for ottamuntries. However, they also noted that they
improved their research skills and found relevaessn English for information on Tajik

culture. At the Colorado Academy, students anddheher felt that these projects gave them a
window on Tajik culture and customs and also onSbeiet era. One project had students share
oral histories they collected from World War Il aBdviet veterans. In another project, the
students shared what a “typical day” would be iikeach school.

The students in both Colorado schools also sougihamd examined projects (generally
PowerPoint presentations) created by participalimg schools. In each school, students noted
the difficulty the Tajik students had with Engligrammar, and that despite that problem, the
technical expertise in the presentations was @atanced. One student at Littleton High
School said that this compelled her to work haofeher own team’s presentation, so that it
would make use of the various attributes of PowietPShe said she wanted to “stretch her own
abilities” to match the nature of the technology arctures used in the Tajik presentations.

Students worked on projects daily, in class, im®avith lab time, language concerns, and
collaboration, “like in the real world,” according one student. The teacher added that seventy
students in three geography classes were so irvaivihe project that they stayed late or made
arrangements to get access to the folders outsiclass so they could continue to work on the
project in their free time. The close fit of thevram with his 9 grade geography curriculum
made the project “a great success.”

The Colorado Academy teacher who participatedteaaher exchange was very enthusiastic
and had offered a number of presentations to ttieeesthool, including a fashion show, a Tajik-
inspired meal, video of Tajik dancing, and a tragele. In addition, she sent frequent
communications home during the trip that were ghangh the students, and involved her
substitute teacher in lesson planning so that thiegts could continue with the teacher’s input.
In addition, an entrepreneur from the communityrstidner experiences with the class on a
development project in Tajikistan.

This teacher also established a strong partnehéeaelationship during the exchange. One U.S.
teacher made the following statement.

Getting to know the people behind the names makes my involvement more urgent. | don't
want to disappoint my partner teacher, so | try harder to organize my lessons to match our
joint lessons.

-- U.S. Teacher in TSCP
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Another U.S. teacher said that the exchange wagriant because it: “.created permanent
changes in my physical and mental patterns that halped me assist my students in developing
a better appreciation for what we have in the U thany other people lack

In participating in the fora, Colorado Academy &nt$ said that the Tajik students’ English was
“good enough” to communicate, and that the Tapidshts were very active on the fora. The
Colorado students said their own participation natsvery active, though they did participate in
the political forum.

Teachers responding to open-ended survey questidicsited that they joined the Program to
expose their students to international topics andteractions with people in other cultures.
Moreover, two teachers stated that they hopedbjeg would enhance their own professional
growth and teaching techniques.

One respondent praised the active participatorgasmf the Program, from the workshop this
person attended to the teacher exchange. Thendspbcalled these aspects “more energizing”
than simply studying a topic.

c. Impact on U.S. Students and Teachers

The Colorado Academy teacher felt that the greatgsact for students was in their new “global
awareness.” She remained in active contact witlphener teacher in Tajikistan, and had also
signed up to be paired with an Afghan teacheremiw school year. The school celebrated Eid
and the teacher’s contributions included a multimgidesentation and food from Tajikistan.

The teacher at Littleton noted that their studstrsngthened their PowerPoint abilities to react
to the excellent presentations offered by the Tstlidents. A student at Littleton credited the
Program with teaching her how to research effelgtiva the Internet.

Both teachers reported that their schools hadexfactive international studies and events prior
to the RI-SOL Program, while also praising what®mnegram brought to their students’
experiences.

F. Summary Observations

TSCP has, in a relatively short time, accomplishepleat deal towards meeting project goals.
The following conclusions can be drawn, based eretlaluation visit and project reports.

1. Building Mutual Understanding and Fostering Cros s-cultural Learning

TSCP has been very successful in mobilizing yousmpfe to participate enthusiastically in a
Program that unlocks their access to the worldpite of living in a relatively isolated, small

country emerging from the breakup of the Sovietddni TSCP opens a broad vista of world
diversity to young people who previously had very imeans to understand and experience
anything beyond the boundaries of their communities
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The Program has also succeeded, against odds atatlels, to establish ongoing ties between
Tajikistani and U.S. schools. While the Tajikistatudents are probably more interested and
involved in building ties with the U.S. than theeese, TSCP has nevertheless, through its
combined efforts with collaborative projects, oeliiora, and teacher exchanges, maintained and
fostered a growing mutual understanding betweemggeople in the two nations. The joint
projects with U.S. schools have been especiallyging for the students. Students in Tajikistan
are enthusiastic about any contacts with U.S. siigdeThey appear almost unanimously to be
positive about these experiences, seem to tredset contacts with U.S. youth via email, and
generally expressed considerable interest in legmmiore about the United States.

TSCP has also been successful in fostering crdssr@ldearning across the region, in
developing ongoing ties with students in Uzbekigtanugh fora, and in working with other RI-
SOL projects in Afghanistan, Bangladesh, and thetMBank. Joint learning efforts with
participants in these other Programs contributeed'opening up” of their world view that so
many of the Tajikistan students report.

In addition, the TSCP ILCs have had an impact anrmanity members. Half or more of the
community members report that their experience wighlILC has changed, either moderately or
substantially, their knowledge and understanding.&. values and culture, and of daily life in
the United States.

2. Catalyzing and Assisting Educational Reforms

Coming out of an educational system that emphasreadorization and rote learning, even at
higher levels of study, the PBL projects presemugh more student-centered, interactive
learning modality, consistent with classroom aratker training approaches that the United
States has been actively introducing in its progranound the world in the past two decades.

The project-based learning approach introduces af smportant skills that are, for Tajikistan
students, a dramatic break from past pedagogieatipes. Students are learning to brainstorm,
develop hypotheses and test them out, work in teantsto devise new ways to gather
information and to assemble it. Many of the prtgeequire analytical thinking, synthesis of
information from multiple sources, and the needriderstand new ideas and new cultural
expressions. The fora complement these projectstinducing serious topics themselves,
leading the students to reflect on some of thepeadlems and quandaries facing the world —
life with AIDS, identifying issues in elections, mestic violence and women'’s roles, and
“problems in teenagers’ lives.” These contribute@tchanged understanding of learning and
what can happen in the classroom.

Teachers also attested to the impact of TSCP,diotheir concept of how they teach and on the
resources available to them for teaching. Teaaherstioned the ability to find curriculum-
relevant supplements for their courses, enrichiegnaterials used in the classroom. Others
talked about learning from teachers in other coasitr School directors interviewed during the
evaluation also showed support for the Center anthe activities carried out there.
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3. Impact on Young Women

The Program appears to be especially beneficialifts and young women. In most of the
schools visited, young women predominate in thg¢eptaroups and are well represented among
ILC users. The activities surrounding the projacivide a safe and protected environment for
young women, one in which they can be out of themdparticipating in activities supported by
their parents. Furthermore, teachers reportedythatg women who patrticipated in the project
were more self-confident, and this was borne outlyevaluation team’s observations. Many
young women were also quick to test their growikitjssin English with visitors.

While it is difficult to assess the conclusion gtitatively, multiple observers reported that the
Program acted as a motivation for young womenrwmaig in school. Teachers and school
directors report that it is not uncommon, espegiallsmall towns and rural areas, for girls to
leave school after ninth grade. The interest awiieament engendered by the project reportedly
have kept young women in school to completionhatend of eleventh grade.

Young women are learning about technology and magtsignificant computer skills at the
ILCs, skills that will increasingly be in demandthre Tajikistan labor market. This situates
them very well for the future, when information ragement skills will be one building block

for a decent job. While the status of young womety mave declined in general since the end of
the Soviet Union, the project is providing many ggwomen in small communities, as well as
in larger towns, with a background that will cobtrie to their future careers and their ability to
contribute financially to their families.

4. Development of Skills and Knowledge

TSCP has provided a means for many young peoeitothe basic computer and Internet
skills that all agree are fundamental for thé& 2&ntury workplace. Some students have become
very proficient in a wide range of software appiicas.

Access to the Internet is only a subsidiary toat tontributes to working towards Program
goals. The real key to their achievement is tlyaoized monthly collaborative learning
programs that TSCP provides to the ILCs and thgprgroups throughout the country. These
emphasize online research, writing, communicatioflssteamwork, and critical thinking. The
online fora that are organized around these aret @ikiic education topics reinforce the value of
the projects.

In addition, community members have also gainedaltak skills by using the ILCs and
interacting with the ILC staff. Most of the commtynimnembers surveyed indicate that their
computer skills have increased since they begajuémting the centers and many of them report
that the center has had a large impact on imprawieg English language skills as well.

5. Civil Society, Community-building, and Volunteer ism

The project has placed a special emphasis onsoeikty, and TSCP has worked with IFES to
develop student-based leadership roles and Stéation Committees in each school that
mobilize their fellow students to take on projec®ertain project activities, such as a focus on
human rights, have explicitly worked to reinfordeas of civic responsibility and pride.
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The ILCs draw parents in to support the activigétheir children in a variety of ways. The
parents themselves and other community usersga Eso gain the opportunity to use the
computers and the Internet. Local governmentiaf¢journalists, university students, and
citizens at large reported that this is especiatiyortant for fostering communication between
community members and absent relatives and friemds,may be traveling as migrant workers
in neighboring countries. The centers thus playrgortant role in supporting the network of
social relations in and beyond the community.

The TSCP online fora reinforce the project’s foonscivic education. There is also an emphasis
on volunteerism in the Program; the 2005 and 20@®&} Youth Service Day has been a major
vehicle for mobilizing student interest and activihcluding the following activities.
« Students have worked on a project to raise fundthéoelderly.
« Students have cleaned community parks.
« Students visited veterans on national patrioticdagis, to recognize their contribution to
society.
« Students visited an orphanage, interacted anddailith the resident children, and
brought them books and toys.
« Students in several schools have worked with deshbhildren to introduce them to
computers.
« Students volunteer regularly to teach community fvens how to use computers.

The use of the TSCP ILC by members of the commuratyenhanced civic engagement in these
communities. The centers have been used to hdatiitate meetings to discuss local issues and
community members surveyed report that their owlnnteer activities and community service
have increased.

6. Support for English Language Instruction

Internet use has also facilitated English langusdgiés and awakened great interest in learning
English on the part of the students. Young peoptanall Tajikistani communities are
mastering English, and, through the efforts ofacher in Isfara, English language learning is
being taken online through the creation of a TSGdevienglish Club website.

7. Strengths of TSCP’s Implementation

TSCP has adopted an effective implementation modélg a grass-roots based approach of
developing capacity and skills in local communigesund the ILCs. It has adapted available
and inexpensive communications technologies tothathe central office can guide the
dispersed team and build a strong sense of missidrpurpose across the country. They have
also reached out beyond the project to incorp@atmany other stakeholders as possible. RI-
SOL has invited local NGOs to participate via afigrtraining and seminars, has worked closely
with IFES to expand the offerings in civic educatiand has worked with IREX in Uzbekistan
to extend contacts across the border. Furthey,ithee successfully combined the TSCP
activities with GCEP projects they implement in Afgistan, Bangladesh, and the West Bank.
Finally, RI-SOL has emphasized sustainability fritra earliest days of the project, and has
successfully worked to create a new NGO that wik participating ILCs after RI-SOL’s
activities end.
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6 THE SCHOOL CONNECTIVITY PROGRAM IN SOUTHEASTERN
EUROPE

CONFLICT RESOLUTION AND RECONCILIATION
Chapter Six

A. Introduction

The SCP in Southeastern Europe (SEE) was estathlistteebruary of 2002 to support the
Stability and Growth Pact in this region. In adufitito its Connectivity Program objectives
highlighted below, this SCP was designed to reggaronflict resolution and reconciliation
mechanisms, as well as promote mutual understanding

This chapter provides a brief summary of key figdimnd an overview of the SCP in SEE,
reviewing content and curriculum, teacher trairamgl specific Program activities. It includes
an assessment of its effectiveness in reachingfep8tate Department and Program outcomes.
The chapter is based gnalitative data, including reviews of Program documents and
websites, interviews with key informants, and fimgs from a nine-day site visit to Bosnia and
Herzegovina (BiH) in May 2005.

B. Key Findings

1) Mutual Understanding

» Students in Bosnia and Herzegovina stressed thahmairtual connections with others
outside their towns, countries, and regions wasquéarly meaningful to them.

* As aresult of the SCP Program activities, studenBosnia and Herzegovina expressed
sentiments and attitudes that demonstrated monenegs towards others, to the world,
and a new desire for increased knowledge and legrni

» SCP/BiH effectively linked the goal of mutual unstanding to that of conflict
resolution, inter-ethnic dialogue, and reconcitiatiThe symbiotic relationship between
these two goals was reflected in Program stru@ncecontent, and certainly worked to
the mutual reinforcement of both.

2) Educational Reform
» Students and teachers alike indicated that SCPfiadbeen effective in enhancing a
teacher’s ability to adopt new teaching methoda@sgind a catalyst and impetus for
reform.
* Teachers in Bosnia and Herzegovina have beguridégrate new information
technologies and computers into several subjeatsjging them with more flexibility in
their teaching methods.
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The collaborative nature of SCP online activitiagparticular, has exposed students and
teachers alike to new, more cooperative ways afglthings, something beneficial and
positive for learners.

In response to changes in both teaching methodthanaresentation of complex
subjects, the student learning process has alsergowle a transformation.

CRS staff members see a direct correlation betweeteacher exchanges and the
teachers’ ability to adopt and adapt new teachiethodologies in the classroom. As part
of the reciprocal exchange, teachers from the Igion were able to witness different
methodologies in action and obtain hands-on expeeie

3) Conflict Resolution

SCP relied on the conflict resolution philosophgttknowledge of the “other” as a
human being, rather than as a political opponemh fa different ethnic, national or
religious background, is a key to conflict resaatand reconciliation.

SCP core online activities have exposed studerdth&r students in their own regions,
or in some cases, in their own countries.

As a result of online interactions, students infBasand Herzegovina stress the
commonalities they have with one another, as vgetithers from neighboring countries
of different ethnic backgrounds (e.g., Kosovo, Aliz.

One of the unique features of the SCP in SEE wasiitd interpersonal communication
skills among participating teachers as a meanaailithting dialogue.

Teachers recommended that a Program like the SERsusnline activities and projects
as a means of introducing the students to each,@he then engaging them in
cooperative projects that require some interaconthe ground,” so to speak. This
coaxes students into inter-ethnic dialogue.

Creating and portraying positive sentiments abtudents’ own towns was an important
component of the healing process and reconciliatiddosnia and Herzegovina.

4) Skills Development

Teachers in Bosnia and Herzegovina commented tinde1sts have gained a diverse skill
set from this Program and this has had a posiffeeteon their coursework.

Teachers made connections between student invoitamehe online SCP activities,
improved skill levels, and greater enthusiasm fieirtwork.

SCP fora have also provided a venue for studerieata how to act as change agents, to
identify needs in the community, and collectivedydiscuss practical solutions to
problems.

5) Strength in Implementation

The curriculum was organized as connected activdreéUnits.” This helped the students
use IT technology and construct web-based matedale/ell as discuss themes or topics.
It provided the students with a clear structure asénse of progression through the
Program activities.

Unit 4: Building a Collaborative Communityas structured in such a way that it required
interaction between students and local communitgnbess. This contributed to a greater
awareness, on the part of students, of their lo@admunity as they conducted research
and interviewed local leaders.
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* Over a three year period, the number of postingherCRS School Connectivity
Website steadily increased, both in the SEE regiahby U.S. partner schools.

C. Southeast Europe School Connectivity Program De  scription

Catholic Relief Services (CRS) coordinated and rgaddahe Program since its inception, in
2002. CRS implemented the project directly in AllbaBosnia and Herzegovina, Bulgaria,
Kosovo, Macedonia, Montenegro and the United St&BS’ partner organizations implement
the project in Croatia, Romania and Serbia. Thg@fra established connections among 77
secondary schools in the region and 15 countesgphdols in the United States. The breakdown
of participants across the countries is shown inld&.1.

TABLE 6.1
School Connectivity Participants in Southeast Europ e

Country # of Schools Est. # of Students Est. # of Teachers
Albania 7 105 14
Bosnia * 9 175 17
Bulgaria 10 154 18
Croatia 8 179 21
Kosovo 8 128 16
Macedonia 9 192 84
Montenegro 8 128 16
Romania 8 229 54
Serbia 10 208 34
Regional Total 77 1,498 274
United States 15 488 30
Total 92 1,986 304
As of April 2006 (www.schoolconnectivity.net, April 6, 2006).
* A tenth school, a madrassa, was brought into the Program late as a result of a visit from the U.S.
Ambassador in Bosnia. The school’s participation was rather limited (see section on Design of Curriculum
under Constraints for details).

CRS grouped the SCP schools in 23 clusters, contsthools from different countries to
encourage communication and joint projects amoagthSince there were only 15 U.S.
schools, several of the clusters did not have a paBner school. The SCP schools entered the
Program in two waves: the first in January 2008|, e second in September 2003.

1. Program Content

According to CRS staff and the SEE SCP websitegtiads of the Program are the following.

1. Toincrease inter-ethnic dialogue among schoo®HRE and the United States via the use
of Internet technology.
- To give students critical and analytical skdtsthat they can determine, for
themselves, whether the media and society portitasr groups with some
bias/incorrectly.

2. To develop mutual understanding more fully betwAarerican and Southeast European
schools, through multi-partite linkages.

3. To facilitate joint learning and project work thghucommunication.
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4. To generate personal and institutional ties amaundesits, educators, and schools across
borders, through communication technologies.

5. To provide teachers with the tools and support ogtwecessary to continue developing
courses of study that incorporate web-based legiiniother education subjects and
situations.

To accomplish these goals, CRS structured the 8GEE into five primary activities: teacher
training; curriculum; school connectivity websiteacher exchanges; and conferences.

2. Teacher Training

The following areas were identified as the foctiseacher training:
* Managing online collaborations;
» Developing IT skills for learning and teaching;
» Communication and conflict resolution; and
* Project design and management.

CRS Master Trainers worked with the teachers tp tredm improve and strengthen their
computer skills, and to understand and assimitaetrriculum content developed for the SEE
Program. In particular, CRS offered professioraledopment workshops to provide an
understanding of the integration of online, collative projects in the classroom, interpersonal
communications, team building, tolerance building anderstanding, and group work. IT
management and support was provided to teachéhns iiorm of troubleshooting and
maintenance of computers/network, setting up gindsland scheduling of computer labs, as
well as the safety and security of the computersfager labs.

At the beginning of each year, teachers gathenedrf@rientation on new materials. CRS felt
that this was important for facilitating group wakd joint projects throughout the year. The
face-to-face contact generated more interest itiiae activities and enabled teachers to
establish the foundation for joint activities. Thars also had an opportunity to perform the
tasks/activities that would be the focus of studeortk. According to a teacher from Doboj
(Bosnia and Herzegovina), the orientation helpeddachers learn how to conduct project
activities and prepare for teaching these actwittethe students.

One of the unique features of the SCP in SEE wamtarpersonal communication skills
training provided to all of the participating teaefs. This set a particular tone which the
teachers used during their subsequent interacivithsstudents. In their interpersonal
communication training, the teachers were alsoieglinstructed to discourage their students
from discussing sensitive topics that might cremigtrust and misunderstanding. This is
consistent with the school of thought in confliesolution and prevention that argues that
individuals who appreciate each other as peoplebwiless likely to let political differences
cause major conflicts. Indeed, the potential farflict arises when individuals view others as
political actors®

% David Smock. “Teaching about the Religious Other,” U.S. Institute of Peace Special Report no. 143 (July, 2005).
http://www.usip.org/pubs/specialreports/sr143.html (accessed 6/14/2006).
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a. Curriculum

Initially, the University of Graz in Austria desigd a curriculum for the SEE Program. CRS
staff tested it and determined it was not suitétniéhe Program as set out in their grant from the
State Department. Upon making that determinat@R$ staff developed a new curriculum to
meet the goals of the Program. The new curricudupiicitly avoided politics and discussions

of the war.

CRS designed the curriculum as connected actiuityts.” These would help the students use
information and IT technology, and construct wekdzhmaterials. Each of the four units was
organized around a basic question or theme:

1. Exploring Online Discussion for Collaboration: “Wian 1,”

2. Our Town — A Short Collaborative Project: “Who Afée,”

3. Cultural Tour Guides: “Who Are We, Continued,” and

4. Building a Collaborative Community: “What Can We Dogether.”

Unit 1: Exploring Online Discussion for Collaborat - “Who Am |”

In Unit 1, the students learned to use the Schoah€ctivity website and fora. It provided both
the teachers and students with a foundation fat,peeparatory guidance on, using the various
information and communication technologies(ICT)l$cavailable to them through the Program.
The objectives of this unit were:

e To familiarize students and teachers with the SGaMe Cluster Forum;

* To develop and practice good online discussionvielrs

» To explore and understand netiquette and the issuresunding online discussion; and
* To develop social skills important for collaboratio

In this unit, students created web pages that igigtedd their individual identity, by writing

about their interests, families, hobbies, and hdpethe future. All of the web pages had to be
constructed in English, so this exercise alloweds@f-expression in a foreign language. Many
of the personal websites created in Unit 1 wereenpwested to the server for lack of space.
Students, however, had to maintain them as docuaentheir hard drives. For those who were
able to post them, their web pages opened up naeesgor discussion in the online fora.

Unit 2: Our Town — A Short Collaborative ProjectWho Are We?”

The objective of Unit 2 was to introduce and cortgobke simple web page about students’ home
towns, in collaboration with other schools in tlaene cluster. The primary objective of this unit
was to discover and create collaboration strategaiser than focus on the content or design of
the web page.

Students were assigned to groups in order to camdsearch about the founding of their
towns, the history and development of their towthe,local economy, and their culture. The
students visited local libraries and museums, gowent offices, and cultural centers to gather
information. They also researched historical feguon the Internet, and many gave
presentations on them. Then, they translated timeiings into English for the forum. One
student in Bosnia and Herzegovina described therexmce in the following manner, “We
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learned about how our school is organized, too,cumccommunity’s cultural traditions —
theater, the music school, and the folk ensemble.”

Unit 3: Cultural Tour Guides - “Who Are We, Contedr

In Unit 3, building upon the group work done in UBj the students in each school created a
website about their towns and cultures that weagezhwith the other schools in their clusters.
A major objective of this unit was to help studemselop the technical skills for website
construction and teamwork. The work in Unit 3 supgd the Program’s International
Conference (discussed below), as the studentswalgnselected to attend were required to give
a presentation on their hometowns. In additiont Bmequired the students to design an
engaging, inquiry-based cultural tour of four coie® designated as the ‘Tour Guide Group.’

Unit 4: Building a Collaborative Community - “Wh@atan We Do Together”

Unit 4 was an exercise in citizenship and in empowestudents to address community
problems they had identified. More specificallyjesttives for this unit highlighted collaboration
and community awareness and were articulated ksvigl

Collaboration
* To build trust among students, teachers, and thramity through collaboration.
» To facilitate collaboration between local and ingtfonal SCP schools both within the
region as well as in the United States.
* To collaborate in identifying and developing sadatiframeworks for a community
challenge.

Community Awareness
» To provide a venue for identification and discussd community-based issues and
challenges that have had a direct impact on stadent
* To investigate community challenges from a varadtgchool content areas.
* To facilitate community awareness of the intercategness of academic disciplines.

To achieve these objectives, participation in thié was structured around committees of four
students. Each student committee identified angdgsed a solution to a challenge in their
community. The local committees collaborated onliridn a group of committees from three
other schools. These committees reviewed each’stherk and solutions for their respective
“community challenges.” In this way, the curricolwas intended to identify and to share
community issues that are common across nationaldaries, as well as to encourage dialogue
concerning a productive local community.

For example, a teacher in Bugojno, BiH, explairfeat their particular challenge was cleaning
up the area of town surrounding the school (ite,dchoolyard) and providing benches for the
students. In order to carry out this project, hesveshe found that they will probably need a
“little financial help.” In Doboj, BiH, the studésidentified criminal activity in an alley neareth
school as a problem. The solution they devisedif®rUnit Four project was to place five or six
lights along the alley to deter crime. The studemtKragujevac, Serbia and Montenegro had a
similar plan for their school. The fora in thisityorovided a venue to tackle identified needs in
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the community as creatively as possible, as wetlbdlectively to discuss practical solutions,
such as how to fund these new projects.

TABLE 6.2
Forum Discussions for Unit 4
Activity Forum Title Discussion Topics
182 Identifying and Reflecting on What are your community challenges?

a Community Challenge Share them and discuss them with others.
How did you identify your sources for facts and knowledge?

Strategies for Fact-finding

3 What are your fact sources and how do you check if they are
and Knowledge
accurate?
. How is the research done?
4 Research Strategies Which methodologies did you use?
. What are your solutions for stated problems?
5 Solution Strategy Where are the challenges?
6 Developing a Community Plan your community web pages, share with others and
Challenge Website provide feedback on other participants’ work.

Share your plans for Open House day, your successes and
plans for the future.
As of April 2006 (www.schoolconnectivity.net, April 11, 2006).

7&8 Open House and Next Steps

As described in Table 6.2 above, several fora eRS School Connectivity website were
specifically designed to assist students in theptetion of Unit 4. The fora were organized into
a structured series of activities that guided thdent from beginning to end in a particular
module. Unit 4 was an optional activity for the @ed year of the Program in schools where
students elected to continue their involvement 8i@P** About one-third to one-half of the
participating SEE schools used Unit 4. Of the feechiools visited in Bosnia and Herzegovina,
two had completed Unit 4.

b. School Connectivity Website: Online Activities

The Program’s online activities comprised projeebsites created by student groups; the main
SCP website for the regiomyyw.schoolconnectivity.ng¢hosted approximately 2,000+ active
users. According to CRS, the number of online fopded in one year. Many of the students
also used email or Instant Messenger (IM) to cdratdters. These more direct and personal
means of communication, however, were difficult @RS to track. Overall, more than 22,000
messages have been posted to the various fordditiom, students began to create their own
fora on Yahoo! Groups in Mostar and on GeocitieSravnik for Program-related topics not
found on the SCP websit2.

% This unit was voluntary due to the additional administrative burden it placed on teachers and principals. In addition,
some of the students had graduated from school, and the remaining students had just entered the Program and were
working on Unit 1.

% The students used Yahoo Groups! because of an administrative problem — the students were not given a
username and password to the School Connectivity website and so did not have access. It took four months for them
to gain access to the portal. In the case of Geocities, the students elected to create their own site because they
simply did not like the SCP portal.
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SCP Website Fora

The fora on the SCP website were tailored, botierims of the audience as well as the specific
unit content and activities. There was an Introuctorum where students can introduce
themselves, a general discussion forum, a teadgbeussion forum, weekly discussion fora
where students can talk about their personal Bwvekinterests, and fora on each curriculum unit
for each of the 23 clusters.

Examining the posts per activity for tlduster 1 online forgrovides insights into the topics
that generate the most interest and discussiogeneral, the broader discussions elicit more
responses than the targeted, specialized fora,&ogd Practices for Online Discussion versus
Collaborative Interviews in Unit 1 (see Table 6.3).

TABLE 6.3
Cluster 1 - Online Fora
Type of Forum Description of Discussion Posts
Teachers Forum 42
Unit 1
Activity 1 Good Practices for Online Discussion 85
Activity 2 Preventing Flame Wars: Netiquette 21
Activity 3 Collaborative Interviews 11
Unit 2
Activity 1 Our Town — Introduction and Research 30
Activity 2 Our Town — Assembling the Highlight Webpage 1
Unit 3
Activity 1 Hopes, Fears and Questions 2
Cultural Tour Guide
Group 1 2
Group 2 5
Group 3 0
Group 4 0
Technology Specialists 4
Unit 4
Activity 1,2 Identifying and Reflecting on a Community Challenge 8
Activity 3 Strategies for Fact-Finding and Knowledge 1
Activity 6 Developing a Community Challenge Website 3
* As of April 2006. (www.schoolconnectivity.net, April 12, 2006)

The students in Bosnia and Herzegovina reporteadiiest most often go into the “General
Discussion” forum (3,909 postings) and the “WedRIgcussion Topics” (5,757 postings) to talk
about their personal lives and interests. Ther&a®&7 postings in the “Introduction Folder,”
where students can chat about themselves.

Looking at the postings on a yearly basis, we gaear picture of the momentum of the
Program over a three-year period. Ovetak, numbers of postings in SEE countries and the
United States have increased during this peritke first year, the SEE schools were more
active in relation to the schools in the Unitedi&ahowever, by the end of the third year, the
U.S. schools were posting more than the SEE schools
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TABLE 6.4
Number of Postings on Fora by Country/State

2003-2005
Region 2003 2004 2005
Southeast Europe
Albania 80 395 1,435
Bosnia and Herzegovina 533 207 412
Bulgaria 358 321 226
Croatia 341 316 509
Kosovo 58 263 124
Macedonia 456 428 212
Montenegro 231 998 323
Romania 149 507 2,831
Serbia 401 394 281
SEE Regional Numbers 2,607 3,829 6,353
United States
California 171 266 64
Idaho 12 82
Maryland 171 670 3,290
Montana 123 23 1,030
Ohio 294 136 1,769
New Jersey 40 19
North Carolina 37 653 284
Utah 25 471 88
Virginia 17 148 324
U.S. Numbers 890 2,468 6,849
* As of April 2006. (www.schoolconnectivity.net, April 11, 2006)

Calculating theotal numbers of forum postings the School Connectivity website for the past
three years reveals that the number of postinghh®6EE region and the United States are
about the same. However, there are roughly hatiasy U.S. participants as SEE participants
contributing the same number of postings (See Tale On average, 36 percent of the
Americans account for roughly 80 percent of alltpms in the United States. In contrast, about
23 percent of the SEE participants, on averages@r&ibuting approximately 80 percent of all
postings for the region. In other words, althouglvdr in numbers, more of the Americans are
posting than the SEE participants. Larger perce&stag participants in Kosovo, Macedonia and
Montenegro contribute postings than the other ammbf the SEE region.

There is need for caution here. The informatia@aged from the website should be interpreted
as illustrative and not definitive of all the SCRline activities. Discussions with students in
Bosnia and Herzegovina revealed that they congid&neerican students less likely to respond
or to keep a thread going — in other words, thest pomething but do not continue the
communication. The Bosnians thought other studeois the SEE region were more
responsive. So, while aggregate numbers may reesaral patterns, they may not always offer
a full and accurate picture.
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TABLE 6.5
Number of Forum Postings and Active Users by Countr y/State
Southeast Europe # of Forum Postings # Active Users %pggttijnsgesr?oiotﬂt:?suég?e%?g/gf ;
Albania 1,910 115 9.6
Bosnia and Herzegovina 1,152 154 4.3
Bulgaria 905 176 3.1
Croatia 1,166 169 3.9
Kosovo 445 96 52.0
Macedonia 1,096 210 38.0
Montenegro 1,552 194 44.0
Romania 3,489 128 19.5
Serbia 1,076 156 35.8
SEE Regional Numbers 12,791 1,398 Average of 23 %
. - - % of Users contributing 80% of
United States # of Forum Postings # Active Users postings for the U.S.
California 501 73 23.0
Idaho 94 29 45.0
Maryland 5,054 132 28.0
Montana 1,244 45 4.4
Ohio 2,199 97 21.0
New Jersey 59 12 50.0
North Carolina 974 93 50.0
Utah 584 124 39.0
Virginia 489 126 60.0
U.S. Numbers 11,198 731 Average of 36%
As of April 2006 (www.schoolconnectivity.net, April 11, 2006).
* Numbers are calculated from website listings.

c. Reciprocal Teacher Exchanges

In January 2005, towards the end of the Prograng @anized an exchange visit for 18
participating SEE teachers. They were dispersashgrachools in California, Ohio, Maryland,
Montana, Utah, and Virginia.

The 18 SEE teachers were selected to participatkeobasis of the following criteria:

* An application process;

* Aninterview with the Public Affairs Officer at tHg.S. Embassy in the respective
countries;

* The extent of teacher activity in the Program;

» English language proficiency; and

» Teacher presentations created to share with coléssaip the United States.

Upon arriving in Baltimore, where CRS’ headquarisrecated, the teachers had a two-day
orientation that included relationship building awdion planning for their visits. This
orientation enabled the SEE teachers to depathé&r host school visits with a much clearer
idea of what they themselves could bring to theharge, rather than what they would receive
from it. The teachers also learned about the NE&s@os in the United States and how these
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organizations function. They made comparisons wiith society organizations in their
countries.

While visiting their host schools, the teacheryetiwith host families and were treated to
various field trips and tours. The SEE teacheiarefl classes as well, giving presentations, and
visited classes outside their specific subject.afdee teachers from the SEE region witnessed
different methodologies in action and obtained Isaml experience in using them. CRS staff
members see a direct correlation between teaclobaages and these teachers’ ability to adopt
and adapt new teaching methodologies.

Eight U.S. teachers were selected, via an apphicgdrocess, to participate in an exchange visit
to the SEE countries between March and June 200ikkdthe SEE teachers, the U.S. teachers
were unable to travel together as a group duehtedsding conflicts (work and spring break
scheduling differences, etc.). The U.S. teachehaxges varied in length from two to three
weeks. They came from California (all from Los Aleg, Ohio, and Montana. The eight
teachers were distributed among different schaolsarious countries: Albania, Bulgaria,
Croatia, Kosovo, Macedonia, Montenegro, Romanid,2erbia.

Each visit began with a two-day orientation in doeintry’s capital city, after which the teachers
traveled to their schools. Many of the U.S. teasliniad the opportunity to visit more than one
school in the country. The U.S. teachers also pegppresentations about themselves and the
United States.

CRS staff confirmed that this face-to-face exchamgght have been crucial in establishing links
that could help sustain the Program once the funeided.

d. Conferences

CRS organized national conferences and a five4aki@yriational conference in April of 2004,

held at Lake Ohrid in Macedonia. Each school warsnjitted to send a teacher and two students
to the national and international conferences,thack was a competitive selection process for
those events. In the case of Bosnia, the natiardkecences were for teacher training and did not
include students.

Approximately 300 teachers and students from adtessegion and the United States attended
the international conference. The stated objeatfitbe international conference was to realize
the project goals of cultural understanding andrmiltural communication through technology.
The conference had a loose agenda, which alloweegalticipants plenty of time to get to know
one another. International conference activitiesenalso intended to reinforce the connections
made through virtual exchanges and to establisgtwank of people who could continue to work
towards the goals of the Program once its fundimigd.

Workshops were organized around the following theme

1. IT Project Skills Building;
2. Creative Use of IT in Education;
3. Online Collaboration and Empowerment;
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4. Communication for Global Citizens;
5. Multicultural Understanding; and
6. Learning in a Fast-changing and Troubled World.

During the general sessions of the internationaference, students displayed their websites and
made presentations about their hometowns. Theyasiseered questions about their local
cultures and town histories. The students anchezadad time to plan for future joint projects,
many of which involved the development of joint wibs.

The international conference gave the U.S. paditi® an opportunity to meet their SEE
partners. Forty-two teachers and students cametiie United States for a ten-day visit. In
addition to attending the conference, they visgieldools in the region. CRS instructed the U.S.
teachers to select students who had been activprapdred to make presentations about the
United States. The CRS staff indicated that tH& Btudents made school posters for the
conference and brought along souvenirs to trade thvé SEE students.

D. The School Connectivity Program in Bosnia and H  erzegovina and Program
Outcomes

The SCP in BiH was organized through extra-curacaktivities and operated in ten schools.
CRS implemented it directly. The goals of SCP iH Bre as follows.

1. To build understanding between U.S. citizens/comitrasand citizens/communities
overseas participating in the Program, and amongtdes, regionally and
internationally.

2. To catalyze and assist education reforms, inclughagect-based learning, collaborative
learning and using technology in the classroom.

3. To develop skills and knowledge for teachers, sttgjeegional coordinators, trainers
and other participants.

4. To build sustainability, in terms of resourcesj\aies, and linkages.

5. To promote inter-ethnic dialogue among students fdifferent Southeast European
countries, as a mechanism for reconciliation agdrel stability.

Effectiveness in reaching the long-term goals andames is examined below.

1. Mutual Understanding

Students stressed that making connections withrethéside their towns, their countries, and
their regions was particularly meaningful to thefrhe students in Bugojno said that they had
benefited a great deal because they had had tlwetapjty to learn about other cultures and
societies — and gain a new perspective. One stsaéht“We found we were very liked by
others — and that we just have different conditiobns

As a result of SCP activities, students clearlyregped sentiments and attitudes that
demonstrated more openness towards others, todtid,\and a desire for more learning.
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» | would like to learn more about other cultures, their ways of living, their religions.
e ...it's been very useful - we communicate, and get informed about things in the world.

- Students in Bosnia

SCP/BIiH effectively linked this goal to that of emtethnic dialogue, conflict resolution, and
reconciliation, discussed below. The symbiotictieteship between these two goals was
reflected in Program structure and content ancgirdytworked to the mutual reinforcement of
both.

2. Educational Reform: New Methods in the Classroo m

Students and teachers alike indicate that the SER&s been effective in enhancing a teacher’s
ability to adopt new teaching methodologies. It basn a catalyst and impetus for reform,
helping them make changes in the way they teatchasl provided them with unique platforms
for introducing new teaching methodologies into ¢teessroom.

Basically, the Program has built teachers’ capacity to work in new ways...This Program
has brought a real increased focus on IT learning...
- Teacher in Bosnia and Herzegovina

Teachers of the Bugojno Gymnasium have begun égiate new IT and computers into several
subjects: math, information sciences, and Englidhath teachers in Doboj have combined the
direct use of the technology and computers in thgscoom with new “team-teaching”
approaches. This has given them much more fleyilail how they teach and inspired them to
think creatively about their work. In response b@amges in both teaching methods and the
presentation of complex subjects, the student llegnorocess has also undergone a
transformation.

We did a pilot “team teaching” of math on computers, calling it Mathematics Yesterday,
Today and Tomorrow — we videotaped it and have shown it to other schools... One
teacher led the class; another walked around and helped students with the computer
aspect. We used geometric simulations, showed trigonometric functions and what would
change when you changed a data point or whatever — how the line changes. The computer
use allowed us to do so much more in a little time — changing the data a little changes the
function a lot; we could show them [students].

- Teacher in Bosnia and Herzegovina

Teachers indicated that they are also looking faysito integrate IT into other subjects.
Students in Bugojno discussed one creative apprimagbing so. They noted that Program
teachers often gave them ideas and advice on hogetthe Internet for schoolwork, so that it
was not simply confined to SCP after-school prgect

The collaborative nature of SCP online activitiagyarticular, has exposed students and teachers
to new, cooperative ways of doing things, sometlhiegeficial and positive for learners.
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...That was not something we ever did in school, for example, when we teachers were
children... We [the teachers] are the ones who are now learning this new method — to
challenge our old teaching styles with new group work methods, to encourage cooperation.

- Teacher in Bosnia and Herzegovina

A teacher from Doboj emphasized that the SCP Pnoggainique because it gives the students a
novel opportunity to work together, while providismnificant learning opportunities for
teachers, as they implement the curriculum. Onéestt demonstrated enthusiasm for “...being
and working together, exchanging our informatiothvathers in the Program from elsewhere,
and making the posters about what we learned.”

Finally, one of the English teachers from Bosnid Bierzegovina explained that she was
exposed to new ideas and new teaching methodsgdoeinexchange visit to the United States:
“On my exchange, | picked up great ideas on hoteach foreign language classes... | saw
different games the teachers played with the stisdehen they’re tired.”

3. Skills: IT Research Skills and Self-esteem

a. IT Research Skills

Teachers made connections between student invoitamehe online SCP activities, improved
skill levels, and greater enthusiasm for their work

I've seen the kids really improve in this project. They're tired of math by itself, or at least,
they think it's primitive. With new technology, they can explore and communicate, practice
their English, pursue their interests. That's unique to this project.

- Teacher in Bosnia and Herzegovina

A computer science teacher in Doboj commented erstirdents’ integration of their improved
and diverse skill set across the curriculum asaltef participating in this project.

The students in the discussion groups also indidd&t their Internet research skills had
improved significantly, and had a positive effenttbeir coursework in general. Indeed, since
starting the Program, the students in the Bugojpmi@sium said that they used the Internet
more for school work than they had previously.

e | want to study journalism, and | get a lot from the Internet...for our school newspaper,
we do lots of research on the ‘Net.

» Most employers are looking for people who speak English and who know how to use
computers and the Internet.
- Students in Bosnia and Herzegovina
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One student in Bugojno said, “The Internet hasrimgtion that we can’t find in books.”
Students in Travnik noted that the SCP experieacedeen particularly useful, as it helped them
obtain new study skills and important job-relatkills

The English teacher in Doboj explained that stuslesdlly love using the Internet. She went on
to say how amazed she was that they [students] aliese happy to have the opportunity to
participate in the online activities, not just th@portunity to travel to Ochrid, Macedonia for the
regional conference.

b. Improved Self-esteem

Unit 2, “Our Town: Who Are We,” had a particulagppsitive effect on student perceptions of
themselves as they researched and then constwetesites about their towns. The
reinforcement of positive sentiments regarding smevn town is an important component of
any healing process and reconciliation and shoolde underestimated. Student comments
were very revealing, including the following.

e | was glad we got to introduce our city to others around the world (via City Website).

e I'm really proud of our culture, our country, and the friendships made in the Program. |
like my town!
- Students in Bosnia and Herzegovina

4. Reconciliation: To Promote Inter-ethnic Dialogu e

As noted above, SCP relies on the philosophy thatedge of the “other” as human beings,
rather than as political opponents from a differhiic, national or religious background, is a
key avenue to conflict resolution and reconciliaticAs a result, SCP online activities have
exposed participants to other students from tlegjron (in some cases from the same country)
and this communication has shown them some verglsithings they have in common. The
students in Bugojno mostly conversed on the Intenii other students from the former
Yugoslav countries — in particular, Croatia and Btmnia. Bogojno is a Muslim town, whereas
Croatia and Macedonia are predominately Christamtries. Given the ethnic differences, the
fact that they learned about common interests ansbigs is important to the process of
reconciliation.

Students at a Nursing High School in Mostar nowsseglarities between their country and
Albania and Kosovo. While Mostar is an ethnicaliyelise town, split between Catholic Croats
and Muslims, the SCP school in Mostar is Cathdlle virtual exchanges with students from
Albania and Kosovo exposed these students to offwersa different ethnic group. In spite of
differences, students expressed their sense @& twemonalities: “...basically that all three
[Bosnia and Herzegovina, Albania, and Kosovo] analscountries and many people want to
leave them to visit other places and find a bety of life.”

In many cases, it is evident that there is stititaof work to be done, as real barriers (such as
hostility and physical separation) exist betweesugs in close proximity in Bosnia and
Herzegovina. When asked what they have learnedthptised them, the students from the
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Bugojno Gymnasium said “life in Doboj.” While Bugo is Muslim, Doboj is an Orthodox,
Serbian town. A teacher from Doboj had traveleth&r school and made a presentation about
Doboj and about her experience on the SCP exchasigj¢o the United States.

It seems that physical exchanges and face-to-faegaction is critical at some level; as these
coaxed students into inter-ethnic dialogue in Basni

It would be a help if you could fund some smaller projects like this, between the different
“nationalities” here — we need more help to bridge that gap, though it's already working to
some degree. If we could get the kids to meet each other, it would make a lot of difference.

- Teacher in Bosnia and Herzegovina

SCP can use its online activities and projectsrmgans of introducing the students to each other
and then engaging them in projects that requireesateraction on the ground. The teacher in
Bugojno recommends that students be given the tyutr to meet other students in BiH to
facilitate exchanges between schools that allovsthdents a chance to meet in person.

As part of this evaluation, two groups of student$ravnik (Croat students from a Catholic
school and Muslim students from a madrassa) attbadkscussion session together. At first, the
groups sat separately, often with their backs aitneeach other. There was little or no
interaction between the two groups. The moderdtadsto prod the students to engage each
other in dialogue. However, by the end of the uiston, the students were intermingled and
spoke about the Program and the common groundhééyound during the discussion.

5. Community Involvement

The Program was structured such that it involvedctbmmunity in various activities, including
them in the project work for Unit 2 (Our Town: “Wige We") and Unit 4 (Building a
Collaborative Community: “What We Can Do Togethewhich required interaction between
students and local community members. For exaropleteacher indicated that the larger class
projects required students to work in small growgpsesearch local culture and history, interview
local cultural leaders, and attend local eventsiestlmed by students for their website.

The Principal of the Doboj Secondary Technical $tistressed that the next phase of the SCP
project should bring students, parents, teachadscammunities to the ILC for discussions of
democratic processes and practices in Doboj. Hedinhis to democratization in Bosnia and
Herzegovina and its inclusion in the European Union

Without [democracy and human rights], we don’t have a place in Europe.

- School Principal in Bosnia and Herzegovina
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6. Partnerships with U.S. Schools and Impacts on U .S. Teachers and Students

a. Nature of Partnership

The SCP in SEE typically did not have direct parghgs between a single school in the region
and a single school in the United States. Rafiodigols were assigned to clusters (23 in total) to
work on the four units that comprised the currioaluln the case of St. Mary’s Ryken High
School, however, the school joined a cluster andranits partners was a private Catholic

school in Travnik, BiH. The teacher who initiatéx tproject had started an after-school Building
Bridges Club, and wanted to expand the activitfehis club. He worked closely with CRS in
Baltimore which managed the relationship betweerstthool and partner schools.

b. Activities

St. Mary’s Ryken High School’s Building Bridges @ltargets junior and senior high school
students for a two-year activity cycle. In thensfiyear, students are exposed to global issues and
participate in classroom assignments that fulfschool-wide social justice course requirement.
Main topics of study included regional history arwhflict resolution. During the second year,
students participate solely in the Building Bridg&dab and examine community and cultural
issues through chats and online fora with partokoals. Building Bridges Club and SCP

activities for senior students also involved vigeojects, picture projects, and building websites.

One student was selected to participate in the iS@mational conference that CRS held in
Macedonia, bringing together students and teadharsall of the countries of Southeastern
Europe and the United States. This experience gaealistic sense of the views Macedonians
(and other Southeastern Europeans) had of Amerarahsice-versa.

The teacher participated in two, week-long Schawir@@ctivity Program training sessions in
Baltimore, which gave him an opportunity to medtestteachers around the county working on
similar activities. A result of this training wasYahoo Groups forum for teachers to maintain
dialogue and exchange information on interestimyggots. In addition, teachers from South
Africa and Great Britain (through the Building Bgiels Club) participated in an independent
teacher exchange. This exchange provided an apptyrfor teachers to share their ideas and
meet with students within the Program.

c. Impact on U.S. Teachers and Students

The students revealed that the School Connectribgram has been a useful lesson in tolerance
and appreciation of others. In addition to develgpeadership skills, it has also encouraged
some students to pursue a career in internatidfaatsa The teacher said that it was “the
students’ emerging global perspective that wasmngmitant” about both the Club and the
Program.

The teacher appreciated seeing the growth in stsidemderstanding of the world and their role
as American leaders. The exposure he has givesiddsnts through the Program has been a
rewarding aspect of teaching. He said that astheol level, “The majority of our students are
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now informed about SEE. The kids are talking absaues outside of everyday topics, because
they’re learning and they're interested.”

E. Summary Observations

For the most part, the SCP in SEE did meet maiig stated goals, acting as a catalyst for
mutual understanding, educational reforms and iatiomns in classroom teaching, skill
improvement, dialogue, and first efforts at recbation.

The reliance on school clusters and the four aulirim units provided effective organizational

and design structures which served as the foundé&irathe Program. There were many
advantages to unit activities: 1) students wereseg to members of their own communities; 2)
students were provided with a forum to act as aativange agents; and 3) the activities created
an environment where students worked collaborativeteams to solve problems. This was
particularly evident at the community level, whetedents became engaged in issues of concern
to their own towns and schools. Indeed, commurdtioa was one area where students in the
region were able to develop a dialogue across matimoundaries due to the structure of Unit 4.
Perhaps, had other units been structured in aasifaishion, additional topic areas could have
been discussed across national boundaries.

Teachers and students alike were enthusiastic abewabllaborative aspect of the online
activities. They were quite receptive to this ngpr@ach and were energized by working
together. Teachers, in particular, benefited, beeantroducing these new methodologies into
their classrooms provided new learning opportusifo them.

Individual teachers were able to integrate theafid@ into the classroom creatively and
generated interesting innovations in how subjecdaught and how students learn. Two math
teachers in Bosnia and Herzegovina felt that bggiie computers in the classroom, they were
able to accomplish more in less time, and, moreomamtly, make the subject matter more
interesting to students. Complex mathematical cotsceuddenly were intelligible to the
students, as they used computers to simulate matreaifunctions.

Finally, through dialogue and interaction, manyhaf students expressed recognition of
commonalities shared with others in their countryegion of different ethnic backgrounds.
While the more oppositional aspects of conflicbieBon and reconciliation were not tackled
head on, there are numerous indications that etersuand online communications enabled
participants to recognize similarities, rather thiéferences.
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7 STUDENT INTERNET SURVEYS

SCP AND BRIDGE PROGRAMS
Chapter Seven

A. Introduction

A survey of students participating in this regidynaliverse set of Programs was a critical
component of the evaluation. It enabled the evmindeam to gauge the effect of the SCP and
BRIDGE Programs and determine outcomes, as unaerstowitnessed by its immediate
beneficiaries.

This chapter begins with a brief discussion of keglings on Program outcomes. It then
reviews student activities, topics and modes afudision, and presents an in-depth assessment
of Program efficacy in reaching State DepartmedtRrogram objectives.

B. Key Findings

1) Building Mutual Understanding and Fostering CseSultural Learning

* A majority of the SCP and BRIDGE students indicateat participation in these
Programs has changed their views and increasadckii@iviedge of the culture of the
United States and other countries that participatede Program.

* No matter how much or how little students knew dlibe United States, participation in
the Program has changed their understanding afreudind daily life in the United
States.

» Most students surveyed have favorable views oAtnerican people.

2) Catalyzing and Assisting Educational Reforms

» The survey indicates that, as a direct result @f gharticipation in these online Program
activities, BRIDGE students, in particular, feelpowered to try new things and initiate
changes at school, including new curricula. Abailt of the SCP students indicated that
they have introduced new ideas at school as atrefstileir participation in the Program.

» Sixty-seven percent of the BRIDGE students inditlaée they selected topics for
discussion in the online activities. The very fiett the Program activities are student
oriented and, in some cases, student initiated, @uwglent selection of topics), reflects
innovations in teaching pedagogy and classroonremvients.

3) Development of Skills and Knowledge
» Students from both the SCP and BRIDGE Programgirépat they have learned a
substantial number of new computer skills and apgibns.

* A majority of the students indicate that they asdég Internet more frequently now than
prior to joining the Program.
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» Over 73 percent of students rate their computdissks very good or excellent.

» The proximity of a computer lab matters. SCP sttelamo have access to a computer
lab at their school are more likely to access ttierhet daily.

4) English Language Skills

» English language skills are an area where studietisth Programs report noticeable
improvements.

» Approximately three-quarters of the BRIDGE studdetd that their command of
English is very good or excellent.

» Students corroborated observations from teacheksnrenia, Lebanon, and BiH.
English language skills determine not onlgatstudents do in these Programs but also
the extento which they are able to take full advantagehefapportunities to
communicate with students who speak other languages

5) Multiplier Effect of English Language Instruatio
* A majority of the BRIDGE students indicate that #r®gram has enabled them to better
express themselves in the online fora. BRIDGE teecim Lebanon report that the
BRIDGE Program has contributed to their studemtsteased self-esteem and ability to
communicate.
» Eighty percent of the BRIDGE students believe thatEnglish language skills
developed in the Program have improved their paréoice in other coursework.

1. Who Responded to the Survey: Student Characteris  tics

Across SCP and BRIDGE, students who respondecettntbrnet-based survey ranged from 15
to 17 years of age, and have participated in tbgfam approximately one year, on average.
There were some gender differences across thenseds®CP students responded in generally
equal percentages of girls and boys; studentseiBRIDGE Program, however, are mostly
represented by girls (75% of all respondents).

Table 7.1 shows the country breakdown of thoseestisdwho participated in the online survey.
The countries with the highest numbers of respotso@me: Armenia, Tajikistan, Uzbekistan, and
Pakistan.

TABLE 7.1
Countries where Students Live
Country Number in Sample % of Total
SCP
Albania 36 5.4
Armenia 213 32.2
Bosnia and Herzegovina 4 0.6
Morocco 1 0.2
Tajikistan 217 32.8
Uzbekistan 110 16.6
United States 19 2.9
Croatia 33 5.0
Macedonia 28 4.2
SCP Total 661 100.0
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BRIDGE
Lebanon 8 7.9
Morocco 12 11.9
Pakistan 81 80.2
BRIDGE Total 101 100.0

2. Student Activities

Across the two Programs, four activities standasuthe “primary” activities for students: online
fora, online projects, special presentations asdaech projects with other students. By far, the
activity that attracts the highest percentage wdestts is the online fora (69% of all surveyed
SCP students and 91% of surveyed BRIDGE studéhts).

Still, a relatively consistent percentage of studém SCP (40-50% approximately) indicate that
they actively participate iall the activities outlined in Table 7.2. Even thougbre BRIDGE
students participate in online activities, the patages reveal an uneven distribution across the
range of activities. A clear majority of studemghe BRIDGE countries participate in online
fora, online projects, special presentations asdaech projects with other students. These four
activities are reflective of the structure of thedtam, as implemented by iEARN (see Chapter
4, Case Study of the BRIDGE Program in Lebanon).

TABLE 7.2
Student Reported Activities: Percent who Participat e

Activities S((;))P BR(LZ)G E
Online fora 69.4 91.1
Website development 41.0 46.3
Online projects 57.0 83.2
Online classes/courses 43.1 29.7
Special presentations 50.7 73.3
Research projects w/ other students 43.7 84.2
Research projects w/ teachers 42.2 61.4
Own research project 40.2 59.4
Attend national, regional and/or
international conference as part of Program 28.0 9

Sample Totals 661 101

Almost all of theSCP students (97%) indicate that they rely on cderplat their own school or
another school. The BRIDGE students appear to aavieler range of options — their school,
another school, or other locations (which may idellhlome and/or Internet cafes, for example).

The Programs diverge as to timing of Program a@wi Students in the SCP Program note that
activities occur outside of normal school hoursevdas a large percentage of BRIDGE students
indicate that they participate in Program actigitiiiring normal school hours. This, however,
does not necessarily mean that the activitiesrdegiated into the normal coursework in the
BRIDGE countries. It implies that BRIDGE students able to avail themselves more easily of
the computer centers during the day, either becaluthes structure of their normal, school-day

% Some caution is in order in reviewing percentages. In some cases, especially when the number of students
responding is somewhat smaller, just a few responses can change actual percentages dramatically.
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activities, or the setup and availability of therguuters at the school (including the Internet
connection).

3. Activity Locus

Some Program activities occur more within a singbeiatry than across two or more countries.
The online survey asked students to indicate whbmwthey interact through the online
activities. Table 7.3 shows that nearly 60 peroéi@8CP students engage in online fora with
people from their own countries, while the othempé@dcent interact in online fora with people
from other countries.

TABLE 7.3
Student Interaction in Online Activities:
Inside vs. Outside of Country

SCP BRIDGE

(%) (%)
Activities Inside Outside Inside Outside

Country Country Country Country

Online Fora 59.7 40.3 717 28.3
Website Development 84.9 15.1 90.3 9.7
Online Projects 74.0 26.0 67.9 32.1
Online Classes/Courses 80.7 19.3 90.0 10.0
Special Presentations 78.8 21.2 66.2 33.8
Research Projects w/other students 75.1 24.9 90.6 9.4
Research Projects w/ teachers 87.5 125 88.7 11.3
Own Research Projects 85.0 15.0 93.3 6.7
* Sample includes only those students who indicated that they engaged in these activities. For example, 92
BRIDGE students said that they engage in online fora; of these 92 students, 26 (or 28.3%) indicate they interact
with students outside of their country.

On one hand, most students (80% or more) in thgegwnote that three types of activities occur
within a country:

*  Website development;

* Online classes/courses; and

* Research projects (with other students, with teactied individually).

On the other hand, students indicate other a@s/itivolve more participation from students
across countries:

* Online fora;

* Online projects; and

» Special presentations (to a lesser extent).

Within a country, certain activities generally tgidace within individual schools, among people
who most likely interact physically (at least soaiehe time) and who know each other outside
the context of the Program. These are: 1) websieldpment; 2) online classes/courses; and 3)
research projects (particularly with teachers diidually). This is most likely due to the
structure of the activities, in the case of webd#gelopment and research, and not the nature of
the Program. The one exception may be online da3se current structure of the SCP does not
mirror the characteristics common to many succéssiiine classes: intense, dedicated effort on
the part of the teacher and a dedicated web spacec(ass website). Expanding the reach of
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online classes could involve some changes in theRvagrams are implemented in these
countries, if this is seen as an important goal.

When students interact with others from differesftals in their own country, it is through
engagement in online fora, online projects andigppcesentations. It may be that these
activities lend themselves more to a virtual sghea otherslt is important to note that projects
do not necessarily require that people be in clasximity, and that the online environment can
sustain this type of activity when organized talitate virtual interaction.

4. Topics of Discussion

The SCP and BRIDGE Programs offered a wide rangetofities that were a basis for
discussion fora on select topics. Students in thie® survey were asked to highlight the three
topics discussed as part of theiain Program activitiesResults are shown in Table 7.4. As
expected, there are some differences between thetegrams.

TABLE 7.4
What Students are Talking About

Discussion Topics =l EIRIbIEE U,

(%) (%) (%)
Local community issues/government 18.3 64.4 20.0
Culture, religion, history 47.2 92.1 70.0
International or current events 19.8 64.4 25.0
Ethnic and race relations 9.1 6.9 10.0
Conflict resolution 10.5 6.9 30.0
Education 58.7 76.2 35.0
Environment/natural resources 13.6 66.3 0.0
Popular culture 25.8 12.9 0.5
American studies, holidays 18.3 2.0 10.0
English 30.6 53.5 0.0
Health 18.0 5.9 0.5
Issues affecting vulnerable groups 9.7 1.0 20.0
Gender issues 9.2 5.9 15.0
Ethics 10.9 5.0 0.5
Information and communication technologies 25.7 10.9 0.5

Sample Totals 661 101 20

While all topics were the subject of discussios@ne point during the Program, a high
percentage of the SCP students (25% or more) eddgagetivities devoted to education,
culture/religion/history, English, and IT. An eviamger percentage of BRIDGE students (over
half) indicated that they discuss culture/religiastory, education, as well as local community
issues, environmental/natural resources, and EngNhereas almost one-fifth of the SCP
students “talked” about American studies or holgjayery few of the BRIDGE students reported
having similar discussions.

One interesting aspect of the Programs is who tsellee topics of conversation (see Figure B).
BRIDGE students have considerably more autonomyiratidtive when it comes to selecting

the topics of discussion than SCP students (67BRVDGE students compared to only 35% of
SCP students)Vhile teachers across the two Programs seem tct $efecs to the same degree
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(31% to 36%), it is the role of the Program adnmai®rs that varies widely, at least as reported

by the students.

Who Selects the Topics of Online Fora

FIGURE B

Program
Administrator
26.3%

SCP

Other
1.8%

BRIDGE

Program
Administrator

1.0%
Students

67.3%
Students

35.4%
Teacher
31.7%

Teacher
36.5%

Sample Totals: SCP — 661, BRIDGE — 101

In general, the Program administrators play a niigber role in selecting topics of discussion
in the SCP countries than in the BRIDGE countr&894 versus just 1%). This is also reflected
in site visit interviews on the SCP Program in Amag where Program administrators played a
very visible role in determining many aspects & Brogram. One ostensible consequence of
this is that teachers and students may not beegspd to initiate and sustain activities once
U.S. funding ceases, because they have reliedecimplt of the Program administrator (or
deferred to them). The iIEARN country director irbBaon was very clear on this point. She
encourages teachers and students to initiate @esivf their own interest. As a result, she feels
that the BRIDGE Program in Lebanon has built up meimm on its own and does not depend
upon her intervention.

C. Program Outcomes

1. Mutual Understanding

The BRIDGE and SCP Programs facilitate mutual ustdeding and cross-cultural learning.
Seventy-seven percent of the SCP and 89 percéiné @RIDGE survey respondents stated that
working on joint projects with partner schools ésthin a better understanding of their partner’s
culture or society.

TABLE 7.5
Joint Projects and Mutual Understanding
SCP
(%)
To what extent have the joint projects with partner
better understanding of your partner’s culture or s

BRIDGE
(%0)

schools helped you gain a

ociety?

To a large extent 38.0 45.3
To some extent 39.9 44.0
To a small extent 6.3 8.0
Don’t know/not applicable 3.3 2.7
Sample Totals 539 75
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This is a critical element of the Program, whosévdes often provide students with new
sources of information or fill a particular gapiiiormation. Students were also asked to rate
their understanding of U.S. culture, values, anty dife. Almost 33 percent of SCP students in
the survey have a basic knowledge of U.S. valudscahiure and additional one-third of the
students reported having advanced or more thao kasiwledge. Twenty-one percent of them
have a basic knowledge of daily life in the Unitdtes, and 33.4 percent have either advanced
or more than basic knowledge of this topic.

The BRIDGE students know less about U.S. valudtjrey and daily life than the SCP students.
Approximately half of the BRIDGE students in thiggey (53%) believe they have less than
basic knowledge of U.S. values and culture, conmpaiith 22 percent who have a basic
knowledge and 17 percent who have more than baswledge. Forty-four percent of them
admit to a less than basic knowledge of dailyilif¢he United States, again, compared with 31
percent who have basic knowledge of this subjext,1® percent who report having advanced
knowledge (see Table 7.6).

TABLE 7.6
Student Understanding of the United States
SCP BRIDGE
(%) (%0)
Student understanding of knowledge of U.S. valuesa  nd culture
Advanced knowledge 15.8 6.9
Beyond basic 17.3 9.7
Basic knowledge 325 22.2
Less than basic 22.0 52.8
No knowledge 12.5 8.3
Sample Totals 514 72
Student understanding of daily life in the United S tates
Advanced knowledge 17.2 12.9
Beyond basic 16.2 5.7
Basic knowledge 21.3 314
Less than basic 15.6 44.3
No knowledge 8.5 5.7
Sample Totals 521 70

In the course of their online interactions, SCP BRIDGE students were exposed to various
aspects of U.S. culture, values, and daily lifeleked, the BRIDGE students in this survey report
substantial changes in their understanding of tufure, values, and dalily life as a result of the
BRIDGE Program. As shown in Table 7.7, 81.4 peroete moderate or substantial change in
understanding of values and culture, and 84.1 péindheir understanding of daily life. While
SCP students’ changes in understanding were sidlér were also significant: 53.6 percent
report a moderate or substantial change in unawetistg of U.S. values and culture, and 53.5
percent report similar changes in understandirgpdy life in the United States.
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TABLE 7.7
Changes in Student Understanding of U.S. Culture, V  alues and Daily Life
SCP BRIDGE
(%) (%)
How much did participation in the Program change yo ur understanding of U.S.
values and culture?
No Change 23.2 29
Minimal Change 23.2 15.7
Moderate Change 37.1 50.0
Substantial Change 16.5 31.4
Sample Totals 448 70
How much did participation in the Program change yo ur understanding of daily
life in the U.S.?
No Change 24.2 1.4
Minimal Change 22.4 145
Moderate Change 30.2 29.0
Substantial Change 23.3 55.1
Sample Totals 447 69

The data also reveal that all of the students eshsomething through these Program activities,
not just those at the top (with advanced knowledgéehose at the bottor.

It is not clear why these BRIDGE students reportarahange than the SCP students in their
understanding of the United States as a resutteoProgram. It could be any or a combination of
numerous factors. For example, perhaps the focuslme communication and projects
emphasized by the BRIDGE Program, rather than @i¢ &nphasis on technical skills and
regional (not international) dialogue, could acddon these differences. It could also be the
types of topics that the students discuss. MorelEFH students report discussing “culture,
religion, history” and “international or currentets.” Or it may be something else (i.e., cultural
norms, levels of knowledge base in these counfpiesexisting access to information about the
United States in these countries, cultural propggnsireport positive responses, etc.) and not the
Program structure itself that is associated wids¢hdifferences. Unfortunately, the survey data
do not provide specific insight into reasons fash differences.

Finally, BRIDGE students in this survey report aypositive view of the American people — 87
percent of them say they have a generally or slydagorable view. Approximately 78 percent
of the SCP students feel this way as well.

2. Educational Reform

While thestudent survedid not focus on educational reform, it poseddigaestions that can be
used to assess the extent of student-initiatedgedsaand their sense of empowerment resulting
from these Programs. Student pronouncements ah@utsuccess in introducing new ideas, new
ways of doing things, as well as new curricula addcational standards may mean new or
changing approaches to classroom teaching in tmsdries.

%" The data were analyzed but are not presented in a Table in this report.
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TABLE 7.8
Student Perceptions of Self-Initiated Changes

Initiate formal or informal changes in your organiz ation el SRbEs

(%) (%)
Introduced new ideas and knowledge 56.3 98.0
Introduced initiatives, new ways of doing things 39.8 97.0
Introduced new curricula, pedagogical methods, or 17.2 43.0
educational standards ) )

Note: Sample counts varied by indicator (BRIDGE sample is 100, 99, and 86 in the order presented; SCP
sample is 611, 591 and 582 in the order presented).

Given the traditional educational systems and agures to education so ensconced in these
countries, these changes reflect the ability ofr@ativity Programs to create environments
more conducive to reform. Without exception, alnmadkbf the BRIDGE students noted that they
had introduced new ideas (98%) and new ways ofgdihimgs (97%). Not only that, 43 percent
of the BRIDGE students in this survey stated thaythad introduced new curricula and new
educational standards. Fifty-six percent of th&® S@idents claimed that they had introduced
new ideas and knowledge; and almost 40 percemiregti their ability to introduce new curricula
and pedagogies. These numbers provide clear ewaddracsense of student empowerment and
change in face of systems reportedly structuredtop-down fashion, and often resistant to
reform.

Is it possible to account for differences betwdenRrograms? On one hand, perhaps the SCP
countries are generally less conducive to changgeitaps students experience these limitations
more concretely. On the other hand, perhaps theagidnal system in the BRIDGE countries is
SO rigid, that students see these changes asdyaiteatic. Information gathered from the site
visits in Program countries also reveal potentiplytinent differences in the structure of the
SCP and BRIDGE Programs themselves The BRIDGE Bnogjare clearly focused on student-
centered projects and communication (data preseateieér shows that BRIDGE students tend
to select the topics of discussion, for exampl&jsay account for large percentages of
students who sense that their participation indleedivities has been the catalyst for change, for
concrete actions. The SCP Programs are more higcaly structured and oriented more
towards technical skills. These differences magafétudent perceptions, as well as the
possibility for more change in the classroom. WHilis issue is not a focus of this evaluation,
these subjects are worthy of more review, as CdivitydPrograms continue to work towards
institutional reforms.

3. Computer Skills

Students in the SCP and BRIDGE Programs say theegl@areloping marketable technical skills
and they report greater use of IT in their schdoigh key objectives of the Programs. As
indicated in Table 7.9, an overwhelming majoritytleé students (87.1% SCP; 78% BRIDGE)
report that as a result of these Programs, thempeer skills have improved. Likewise, a clear
majority of these students (78.9% SCP; 74.6% BRIP@G#cate that they access the Internet
more frequently now than they did prior to theirtpapation in the Programs.

The SCP and BRIDGE student responses are simitarnms of the skills learned during their
participation in the Programs. A vast majority ®IBGE students have acquired skill in
particular computer applications: Internet rese8€h9%), online discussion (91.9%), e-mail
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(85.9%) and word processing/spreadsheets (81.8%firly large percentage (roughly 40%)
say they learned PowerPoint as a result of thetrggaation in the Programs.

TABLE 7.9
Skills Students Have Acquired
SCP BRIDGE
(%) (%)
Computer Applications and Skills Learned
Internet Research 60.3 90.9
E-mail 79.1 85.9
Word Processing and Spreadsheets 62.9 81.8
Online Discussions 57.8 91.9
PowerPoint 45.5 40.4
Website Development 25.4 13.1
Sample Totals 661 101
Computer Skills
Students report computer skills improved 81.7 78.0
Sample Totals* 513 100
Frequency of Internet Use
Students report increase in Internet use/access 78.9 74.6
Sample Totals* 586 98
* The sample is smaller because some students couldn’t rate their ability or frequency of Internet
use, so it was impossible to compute a change.

The percentage of SCP students acquiring spegifkills is also quite sizeable: e-mail
(79.1%), word processing/spreadsheets (62.9%)neteesearch (60.3%) and on-line
discussions (57.8%). SCP also focused on buildumgesits’ skills in graphic design, Photoshop
and desktop publishing. BRIDGE, on the other hémclised on promoting a narrower set of
skills. This is a reflection of programmatic goals,well as the Program structure.

So how do the students assess their computer akiflsparticipating in these Programs?
Students of both Programs feel confident of themputer skills: 73 percent of the BRIDGE
students and 79 percent of the SCP students itesttills as very good to excellent. As a
percentage, the number of BRIDGE students whothaie computer skills as not very good or
poor (8%) is noticeably higher than the percent#fghe SCP students in this sample (1.7%),
though still quite small. There are some intergstifferences between the two groups of
students in terms of use: a much larger percer@b§EP students log on to the Internet every
day (61%), compared to the BRIDGE students (34.2%noted above, most SCP students
report that the Program activities occur outsidenad school hours, whereas the BRIDGE
students indicate that most of their Program aasioccur during normal school hours.
Teachers and school principals involved in the BREDProgram in Lebanon reported that
teachers there closely monitor student accesstitbrnet and the iEARN website, to ensure
proper use of the site. So, teachers may struttter®rogram activities such that fewer students
log on daily.

In the case of the SCP Program in Armenia, compmésters were staffed and run by Program
staff - not by teachers. Students freely enteredah to use the computers and there was little
monitoring. Students, teachers and Program staffinenia did indicate that the most frequent
activity for students in the lab was e-mail cor@sgence. Hence, this structural element may
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account for the higher level of daily access toltiternet reported by the SCP students in this
survey.

4. English Language Skills

Both SCP and BRIDGE students in this survey retatt their English language skills have
improved during the period of their participationthe Program A clear majority of the
BRIDGE students (83.9%) indicated an improvemenh@ir English language skills. Given that
improving English language skills is a key objeetof the BRIDGE Program, this is clear
evidence of its effectiveness in doing so. Siryjlastudents in the SCP Program indicated they
had made significant improvements (64.1%).

TABLE 7.10
English Language Skills and Improvements
SCP BRIDGE
(%) (%)
English Language Skills Improvement
Students report English language skills improved 64.1 83.9
Sample Totals* 610 87
Student Assessment of English Language Skills
Excellent 23.0 17.2
Very Good 30.7 57.5
Average 30.8 13.8
Not Very Good 9.1 10.3
Poor 3.9 1.1
Don't Know 2.6 n/a
Sample Totals* 623 87
* Sample totals vary because some students did not respond to both questions, which makes it
impossible to compute a change.

So, how do the students assess their own abidiftes participating in the Program? Three-
guarters of the BRIDGE students in this survey diesdheir command of English as “excellent
or “very good,” and just over half of the SCP studg53.7%) do so as well. Comments from
the field indicate that command of the English lzaxge is an important factor that determines
student participation in online activities with dants from other countries, because English is
the medium of communicationTo participate more fully in these more internasibactivities,
students need to be able to communicate in English.

Indeed, students who rate their English skills@®ft” or “not very good” are much less likely
to participate in online fora, online projects apecial presentations than are students who
believe that they have an “excellent” command aflish. For example, of the 59 SCP students
who didnot participate in the online fora, 41 of them (69%y sheir English is “poor” or “not
very good.”
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TABLE 7.11
Student Non-Participation in Online Activities
by Level of English Language Skills

SCP BRIDGE

- . Poor or Not Very Excellent Poor or Not Very Excellent
Le Mot .NOt Pa.rtllmpate n Good English English Good English English
Online Activity

(n) (n) (n) (n)

Online Fora 41 18 0 0
Online Projects 41 24 3 2
Special Presentations 44 27 6 1

Sample Totals 81 143 10 15

Note: Because sample sizes are small, it is more useful to present exact numbers instead of percentages which can be
misleading at small sample sizes.

Conversely, when we examine participation in thinenactivities, we see that the students with
stronger English language skills are more likelpéocome involved in Program activities (see
Figure C). Of the 55 SCP students from differenintdes who report participating in online

fora, 47 (85%) feel that their English is “excetiérand 36 students (88%) who rate their English
as ‘excellent’ participate in the online projecihe findings suggest that English enables and
encourages students to engage in online activitigsstudents from other countries and other
cultures.

FIGURE C
Number of SCP Students Participating in Online Acti  vities by
Level of English Language Skills
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Sample Totals: Poor or Not Very Good English — 81, Excellent English - 143

The same holds true for the BRIDGE students indhige survey. Many more of the students
who rate their English as “excellent” participatethe online fora, online projects and special
presentations than do those who believe their Engdi “poor” or “not very good” (see Figure
D).
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FIGURE D
Number of BRIDGE Students Participating in Online A ctivities
by Level of English Language Skills
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Finally, another measure of the BRIDGE Programfeaiveness has been its ability to generate
a significant multiplier effect. Since the BRIDGEogram specifically sought to provide
mechanisms for English language teaching, onesddely objectives was to enhance student
performance in other courses by enabling them ¢deugylish language resources available on
the Internet. Another key objective was to endlse students to engage other students in the
“public space” afforded by the Internet and foreablshed by the BRIDGE Program.

TABLE 7.12
Multiplier Effect of English Language Skills In BRI DGE Program

Extent to which English language skills improved pe rformance in coursework for
other subjects.

Number Percent of Total
Large Extent 29 32.2
Some Extent 43 47.8
Small Extent 14 15.6
Not at all 1 1.1
Don’'t Know 3 3.3
Sample Total 90 100.0
To what extent has BRIDGE allowed you to better exp  ress yourself in these fora?
Number Percent of Total
Large Extent 65 73.0
Some Extent 17 19.1
Small Extent 3 3.4
Not at All 1 1.1
Don’'t Know 3 3.4
Sample Total 89 100.0

The BRIDGE Program has been highly effective inrovwing students’ performance in their
regular classes: 80 percent of BRIDGE studentsrtéipat the specific English language skills
acquired in the BRIDGE Program have resulted inrowed performance (to a “large extent” or
to “some extent”) in their other classes. Ninetptmercent of the BRIDGE students in this
survey affirm (to a “large extent” or to “some extt§ that the BRIDGE Program has enabled
them to better express themselves in the onlire f&milarly, in focus groups conducted in
Lebanon, teachers and students alike confirmedotiréicipation in the BRIDGE Program had
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increased their self-esteem and improved studentamication. The English language skills
acquired through the BRIDGE Program have actectaysts for the application of skills
throughout the breadth of the school curriculund fm facilitating English language expression
of ideas in new fora.

5. Student Satisfaction with Program

SCP and BRIDGE students in this survey indicategt #re very satisfied with the Program,
specifically the content, and variety and relevaatexperiencesRoughly 75 to 80 percent of
the students report that they are very satisfieshtisfied with these three aspects of the
Program.

D. Summary Observations

The online survey gives some insight into the oVeféectiveness of these Programs in
achieving their stated goals. Student responsésaitedthat both the SCP and BRIDGE
Programs have been successful in terms of theAfmitpgoals.

1. Building Mutual Understanding and Fostering Cros s-cultural Learning

Both the SCP and BRIDGE students indicate thatqyaation in these Programs has changed
their views of other cultures. Specifically, no teathow much or how little they knew about the
United States, participation in the Programs chdrigeir understanding of U.S. culture and
daily life. By in large, most of the students hdaeorable views of the American people.

2. Catalyzing and Assisting Educational Reforms

While students are not the primary agents of edurealtreforms, they are the ultimate recipients
of any reforms in the classroom. A smaller fractidthe SCP students, in comparison to the
BRIDGE students, report they have initiated charagesshool. The differences between the SCP
and BRIDGE students’ responses may very well refldterences in the way that these two
Programs have been implemented in the various geantndeed, there may be lessons to learn
from the BRIDGE Program; Program structures or anmgntation can support and facilitate
students’ roles as change agents. The studeneasirvey indicates that the BRIDGE students,
in particular, feel empowered to try new things amtlate changes at school as a result of their
participation in these online activities. The BRIE@ctivities are centered in the regular
classroom, versus an ILC, and involve the dedioativa teacher to introduce the activities. The
very fact that the Program activities are commutiveastudent-oriented, and, in some cases,
student-initiated (e.g., student selection of tepiceflects innovations in teaching pedagogy and
classroom environments. This is not to say thagdlsame structures cannot be implemented in
an ILC by Program staff, but it will take focuseftbet on teacher training to ensure that teachers
are able to integrate Program activities into theimal classroom activities.

3. Development of Skills and Knowledge

Students from both the SCP and BRIDGE Programstépat they have learned a substantial
number of new computer skills and applications.ifhge of and access to the Internet has also
increased during their participation in these Paags. Analysis of the online survey responses
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revealed that Program structure and proximity efdbmputer centers determine the skill sets
learned and the degree to which students reporowvement in a host of these skills or increased
frequency of Internet use.

4. Support for English Language Instruction

Students in both Programs report noticeable impr@res in their English language skills.
Students corroborated what teachers said in Arméeiaanon, Tajikistan, and Bosnia and
Herzegovina — that English language skills deteenmiat only what students do in these
Programs, but also the extent to which they are tbtake full advantage of the opportunity to
communicate with others who do not speak the samgulage. Eighty percent of the BRIDGE
students believe that the English language skéleetbped in the Program have improved their
performance in other coursework.
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8 TEACHER INTERNET SURVEYS

SCP AND BRIDGE PROGRAMS
Chapter Eight

A. Introduction

An online survey of teachers participating in ttagionally diverse set of Programs was a key
component of the evaluation. It enables us to emanmportant Program activities and
determine Program outcomes, as understood or exped by those who are directly involved
in the implementation in the classroom.

This chapter begins with a brief discussion of keglings on Program outcomes. It then reviews
teacher activities, core teacher skills, teactsniing, and presents an in-depth assessment of
Program efficacy in reaching State Department andfam activities.

B. Key Findings

1) Building Mutual Understanding and Fostering Csesultural Learning

Ninety percent or more of the BRIDGE and SCP teechay they hold “generally
favorable” or “strongly favorable” views of the Amean people.

Eighty percent or more of the teachers say that jmiojects with partner schools have
helped them to gain a better understanding of fheginer’s culture.

Roughly half or more of the teachers indicate thair views of U.S. values, culture, and
daily life have changed moderately or substantia#lya result of their participation in the
Program.

Teachers who attend the Program conferences tantetact more with people from
other countries, as part of their online activitidg®san those who do not attend
conferences.

2) Catalyzing and Assisting Educational Reforms

More than 74 percent of all surveyed teacherstsagtipport they receive from their
school administration is “good” to “excellent.” Mdgachers report that as a result of the
Program, the administration has adopted policiasalow teachers to incorporate IT
into the classroom.
A substantial majority of the teachers feel thewrave a greater understanding of using
IT in the classroom, online collaborative learnprgiciples, and PBL principles.
— Eighty-four percent of the surveyed teachers it lBybgrams say they have a better
understanding of how to use IT in the classroom.
— Eighty-nine percent of SCP teachers and 94 peafd8RIDGE teachers in this
survey have a better understanding of online cotlatve learning principles.
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— Eighty-six percent of SCP teachers and 78 pemeBRIDGE teachers in this
survey believe they have a better understandii®Baf principles.

A majority of the teachers in this online survegod that they have introduced new

ideas and knowledge at work, as well as new way®ifg things.

— Nearly 79 percent of SCP and 100 percent of BRIDézEhers report that they have
introduced new ideas and knowledge.

— Some 72 percent of SCP and 93 percent of BRIDGE&ht#a say they have
introduced initiatives and new ways of doing things

— Sixty-nine percent of SCP and 94 percent of BRIOE&Ehers report that they have
organized or initiated new activities or projectshe same job.

— Roughly 75 percent of BRIDGE teachers indicate tieye introduced new curricula,
pedagogical methods, or educational standardshawvel established new exchanges,
while nearly 59 percent of SCP teachers reporeticbanges.

Many of the teachers in this online survey areabttuapplying the principles and skills

that they have learned through these Programsindfassrooms.

— Roughly half of the SCP and BRIDGE teachers surdegport introducing the use
of IT in the classroom to support instruction tiaye degree.

— Approximately 57 percent of the SCP and BRIDGE he#s say they have developed
new classroom materials to a large degree.

— A sizeable group, 42 percent of SCP and 58 perfddRIDGE teachers, have
integrated civics topics into classroom projecta targe degree.

— While 40 percent of the SCP teachers report intoduPBL into the classroom to a
large degree, the percentage is much higher (76a53%6)g BRIDGE teachers who
took the survey.

3) Development of Skills and Knowledge

Computer skills are strongly associated with a wyggticipation acrosall online
Program activities. The higher the level of confide in computer skills, the more
Program activities the teachers engage in.

— Teachers with “excellent” or “very good” computdills report participating in
approximately five activities, whereas teacherdaierage computer skills only
participate in approximately four; those with paomputer skills report, on average,
two and a half activities.

A majority of the teachers surveyed say that tbemputer skills have improved (83.7%

of the SCP teachers and 69.7% of the BRIDGE teather

Most of the teachers in this survey say their skille “very good” to “excellent” (91.1%

of the BRIDGE teachers and 70.3% of the SCP teagther

A majority (86.2%) of the SCP teachers report thair use of the Internet has increased

since their involvement in the Program.

4) English Language Skills

A majority of the teachers in the survey report thair English language skills have
improved since joining the Program.
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» Eighty-five percent of the surveyed BRIDGE teacHesgd that the English language
component of the Program has enabled them to exgliemselves better in online fora
and discussion groups.

» English skills determine the extent to which teashsteract with others from different
countries. Generally, teachers who are comfortabteconfident in English interact
more with others from different countries than thago express less confidence in their
English skills.

5) Multiplier Effect of English Language

* Roughly half of the surveyed BRIDGE teachers faat the Program has had a large
impact on improving English language teaching girtkchools.

» Almost all of the BRIDGE teachers (92%) have addgaglish language resources from
the Internet.

» Close to 70 percent of the BRIDGE teachers survépee integrated English language
materials into classes in other subject areas.

* Approximately 67 percent of the surveyed BRIDGEcteas have updated English
language curricula while 56 percent have devel@yetipiloted new English language
curricula.

* There is a significant multiplier effect here, asliwas almost 50 percent of the teachers
in the survey have shared new English languagécalarand materials with teachers in
other schools

» Teachers have noticed that just providing accefizeténternet has the added the benefit
of increasing students’ motivation to learn Engli@ver 90 percent of the teachers
surveyed irboth Programs indicated that access to the Interneh&a@s “large impact”
or “some impact” on their students’ motivation éatn English

6) Program Satisfaction
» Teachers in the survey are very satisfied withRtagram in terms of Program
administration, Program content, variety of experes, and relevance to professional
education and development. Between 87 and 91 pemcerither “very satisfied” or
“satisfied” with each of these Program elements.

1. Who Responded to the Survey: Teacher Characteris  tics

The sample sizes for SCP and BRIDGE teachers vdubesl to fill out the online survey are not
particularly large; however, there are sufficienmbers of respondents to provide a useful
analysis of important Program characteristics aridames. Teachers in these two samples are
relatively similar: they are in their early to niiirties, on average, and have approximately 8 to
10 years of teaching experience, and about ona &adf years of experience in the Program. As
expected, there are more female teachers than matds sample; men represent roughly 30
percent of the respondents in both the SCP and BEIBample. The largest numbers of teacher
respondents reside in Armenia, Tajikistan, Uzbekisand Pakistan (see Table 8.1), similar to
the student Internet surveys. However, there demiepresentation across countries; teachers in
Serbia and Montenegro, and Jordan participated€Tdme fewer teachers in the Internet survey
than students, so some care is needed in termenefgization. However, the responses of these
teachers do allow for a good analysis of their @gtions and activities.
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TABLE 8.1
Countries Where Teachers Live
Country _ Number Percent of
in Sample Total
SCP
Albania 7 3.2
Armenia 101 46.1
Bosnia and Herzegovina 8 3.7
Tajikistan 31 14.2
Uzbekistan 50 22.8
Croatia 8 3.7
Macedonia 12 55
Serbia-Montenegro 2 0.9
SCP Total 219 100.0
BRIDGE
Jordan 1 2.9
Lebanon 9 26.5
Morocco 5 14.7
Pakistan 19 55.9
BRIDGE Total 35 100.0

Social studies, history, English and literature aomputer science represent the largest groups
of teachers. Given the nature of the SCP and BRIP@igrams, it is not surprising to see that
computer science teachers outnumbered the othezsponding to the online survélhis does

not imply that they outnumber all other teacherghi@ individual country Programs. There are
more English teachers in the BRIDGE sample thahénSCP samplé\gain, this may reflect

the focus of the BRIDGE Program on English languagguction. It is important to keep the
four groups of teachers in mind, because the swspeyifically addresses IT applications, and
the development and use of computer and Englighulzge skills.

In both the SCP and BRIDGE surveys, teachers itelicénat they teach “other” subjects not
listed on the survey. The “other” subjects ranghmut of disciplines; this demonstrates the
reach of the Program and its attractiveness td&zadn many areas. Other subjects taught by
SCP teachers include: chemistry, law, Russian, @eyrench, economics, physics, history of
the Armenian Apostolic Church, human rights, gepbya and living skills. Some of the other
subjects taught by BRIDGE teachers include: Pakistadies, Islamic studies, economics,
psychology, journalism, and language and commuoicat

2. Where and When Program Activities Occur and Scho ol Administration Support

In general, the SCP and BRIDGE teachers respond®didy when assessing overall school
administration support for Program activities. Mtran 74 percent of all teachers rated school
administration support as “good” to “excellent.”dddition, a majority (75% in SCP and roughly
62% in BRIDGE) of the teachers indicate that, assalt of the Program, the school’s
administration has adopted policies that allowbeas to incorporate IT into their classroom
activities. This is a major objective of both theF5and BRIDGE Programs
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TABLE 8.2
Teacher Perceptions of School Administration Suppor t For Program Activities
SCP BRIDGE
(%) (%)
Level of overall support that the school’'s administ ration has provided for SCP/BRIDGE
activities .
Excellent 45.2 45.7
Very Good 34.7 28.6
OK 16.0 17.1
Not Very Good 2.3 2.9
Poor 0.9 5.7
Don’'t Know 0.9 0.0
Sample Totals* 219 35

* In a small sample size the difference of one person can produce seemingly higher percentage figures —
e.g., the BRIDGE sample of 1 person who rates administrative support as not very good versus two people
who indicate it is poor.

This support is critical, given that most of thevayed teachers (94% of the SCP teachers and
roughly 88% of the BRIDGE teachers) engage in Rnogactivities at the school where they

teach (see Figure E).

FIGURE E
Teacher Perceptions of School Administration Suppor t
For Program Activities

As a result of the Program, the school’'s administra  tion has adopted a policy or policies
that allow teachers to incorporate IT into their cl assroom activities.

0O Don’t Know
13.9%

B No
11.1%

SCP BRIDGE
0O Don’'t Know
11.8%
O Yes
61.7%
O Yes
75.0% B No

26.5%

Sample Totals: SCP — 216, BRIDGE — 35

The BRIDGE teachers do seem to have more optiorisrins of access to the Internet, than
their SCP colleagues. Nine percent of the BRIDGEHers in this sample indicate that they
frequently use facilities other than a school tdipgate in Program activities (e.g., either at
home or at an Internet café). Several of the BRIREEEhers in Lebanon told Aguirre evaluators
that they used their computers at home to perfoemynof the duties or tasks necessary for the

Progrant®

BA majority of the SCP teachers rated the quality of the Internet connection as excellent or very good (57%).
Significantly fewer of the BRIDGE teachers held their connections in the same esteem: 29.4 percent rated it as
excellent or very good. This may have more to do with perceptions and expectations than actual conditions. The
Aguirre evaluation team noticed, in general, that the Internet connections, both in the schools as well as in Internet
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Most surveyed SCP teachers engage in Programtegioutside of normal school hours (i.e.,
before or after school), whereas the BRIDGE teacimglicate that they participate in activities
during normal school hourés discussed earlier, this may be due to sevachbfs: 1) access to

a computer facility at the school; 2) better intggm of the BRIDGE Program activities into
regular course work; or 3) the fact that some ef$ICP centers are staffed by Program staff and
not teachers (this is the case in Armenia and EsiR).

3. Teacher Activities

Teachers were asked to indicate which activitiey tdministered, and/or participated in, as part
of the SCP and BRIDGE Programs. Responses to thestions are shown in Table 8.3.

TABLE 8.3
Percent of Teachers who Report Administering or Par ticipating in
Program Activities
Activities =l Elxbelz
(%) (%0)
Online fora 76.6 88.6
Website development 61.8 48.6
Online projects 71.9 94.3
Online classes/courses 59.6 77.1
Special presentations 70.9 62.9
Research projects w/ students 74.6 88.6
Research projects w/ other teachers 66.0 74.3
Own research project 69.1 85.7
Attend national, regional and/or international 40.6 529
conference as part of Program ) )
Sample Totals* 219 35
* SCP sample ranged from 203 to 210 teachers on the online activities and 219 on the
conference question; BRIDGE sample was 35 teachers for the online activities and 34
for the conference question.

A significant majority of the teachers surveyedidade that they participate in or administer
online fora, online projects, online classes/cosiraa@d special presentations. Most teachers in
both Programs participate in individual researabjquts, as well as research projects with
students and other teachers.

Teacher responses are largely consistent with studsponses from the online survey (see
Chapter 7). A relatively high percentage of suree$€P teachers report participation across all
of the activities (between 60 and 76%). The BRIDGIElteas surveyed reveal a more uneven
pattern of participation (approximately 47% in wigbslevelopment, compared to 94% in online
projects). This may not be the case across the BEIBrogram, but rather this small group of
teachers who took the online survéy.

cafes, are much more reliable and faster in Lebanon than in Armenia or Bosnia, for example. It may be that students
and teachers alike in Lebanon have higher expectations of what constitutes a “good connection.”

% One interesting point to note is that this pattern in the data is consistent with the larger student samples (SCP=661
and BRIDGE=101) as well, where higher percentages of SCP students indicate participation across the different
online activities than the BRIDGE students. This may indicate structural differences in the focus of the online
activities across the two programs.
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4. Locus of Activity

An overwhelming majority of SCP teachers’ reporitgéractions occur with others inside the
same country (see Table 8.4). However, the twa fneguent activities (online fora and online
projects) that involve contacts outside the tea&H®me countries, do allow for considerable
interaction with external contacts.

TABLE 8.4
Teacher Interaction with Others
_— P BRIDGE

Activities ?’/Co:)* (% )?

Inside Outside Inside Outside

Country Country Country Country

Online fora 61.6 384 35.5 64.5
Website development 84.4 15.6 38.5 61.5
Online projects 68.2 31.8 50.0 50.0
Online classes/courses 87.6 12.4 34.6 65.4
Special presentations 82.9 171 70.0 30.0
Research projects w/other students 86.9 13.1 73.3 26.7
Research projects w/ teachers 76.9 23.1 83.3 16.7
Own research projects 92.2 7.8 88.5 115
*Sample includes only those teachers who indicated that they engaged in these activities.

Across the two Programs, higher percentages oh&aceport interacting with others from
different countries when engaged in online fora anithe projects A significant percentage of
the BRIDGE teachers surveyed also interact wittpfgefsom different countries when they
participate in online courses and special presenta(see Figure F).

FIGURE F
Teacher Interaction with Others Outside His/Her Cou  ntry
by Type of Program Activity*
@ SCP m BRIDGE
100.0

80.01 64.5 65.4
(]
g 60.0 - 50.0
b 38.4
o

0.0 | 12.4 17.1

0.0 ‘
Online Fora Online Projects Online Special
Classes/Courses Presentations
Sample includes only those teachers who indicated that they engaged in these activities.

Similarly, if we examine the data for those teasheno reported interaction with people locally
in the same country, we see a similar pattern.da#lgj the majority of the SCP teachers who
interact locally report that they interact with etk from the same school across most of the
activities. A substantial percentage of the SGlehers surveyed do interact with people outside
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of their schools in the course of certain actigiti®nline fora, online projects, and online classe
courses. A higher percentage of the BRIDGE teaclggsn, report that they do interact with
others outside their school when they engage imefibra, online projects, research projects
with teachers, special presentations, and onliagsels and courses.

TABLE 8.5
Teacher Interaction Locally in Same Country
Activities =l EIIDIES
(%0)* (%)*

Inside Outside Inside Outside

School School School School
Online fora 64.4 35.6 54.5 45.5
Website development 85.2 14.8 100.0 0.0
Online projects 62.1 37.9 68.8 313
Online classes/courses 69.8 30.2 714 28.6
Special presentations 80.2 19.8 57.1 42.9
Research projects w/other students 88.0 12.0 90.4 9.1
Research projects w/ teachers 77.7 22.3 60.0 40.0
Own research projects 91.5 8.5 82.6 17.4
* Sample includes only those teachers who indicated that they engaged in these activities with others inside
their own country. Sample for BRIDGE breakdown is quite small in some cases so the percentage figures
seem unusually large (e.g. n=5 for website development in the country so the 100% reflects five teachers).
Percentage is listed only to allow an easy comparison to the SCP numbers in terms of the patterns of the
distributions.

It is worth exploring whether participation in aaf/the national, regional or international
Program conferences is associated with more irtteraon the part of the teachers, outside of
one’s immediate environment. Teachers who attenéecences tend to interact more often with
people from other countries in the online fora prajects than those who do not attend
conferencesThe same holds true within a country: teachers attend conferences are more
likely to interact with people from different schsahan those teachers who do not att€nd.

Responses from SCP teachers indicate that teachersate their English as “very good” to
“excellent” are indeed more likely to attend coeferes. Those who rate their command of
English as “poor” to “average” are less likely t sb.Like the students in the survey, teachers
who are not comfortable with English find that thedor command of the language limits the
extent to which they can interact with others frdifferent countries.

5. Teacher Skills: Computer and English Language

The online survey collected information on teadedf-assessment of their computer and
English language skills. Responses for four graaf(®CP teachers (social studies, English,
literature, and computer science) are shown inerals.

“9 Data are not shown but teacher responses were analyzed.
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TABLE 8.6
English and Computer Skills of Four Groups of SCP T eachers
English Language Skills Now
. (%) Sample Totals *
SlaeE: TR Excellent/ Average Not Very Good/ (n)
Very Good Poor
Social Studies 33.3 37.5 25.0 24
English 90.0 6.7 3.3 30
Literature 22.2 29.6 44.4 27
Computer Science 40.5 29.7 27.0 37
Computer Skills Now
. (%) Sample Totals *
LR Excellent/ Average Not Very Good/ (n)
Very Good Poor
Social Studies 57.1 40.0 2.9 35
English 83.9 16.1 0.0 31
Literature 67.7 32.3 0.0 31
Computer Science 97.4 0.0 2.6 39
*Sample totals vary from sample of all teachers due to missing data on these indicators.

The online survey reveals that groups of teachiffier avidely in terms of their skills and
confidence, both in English as well as computelisskhs a group, social studies and literature
teachers are less confident in their English lagguskills than are English teachers or computer
science teachers (only 33% of social studies teacra 22% of literature teachers believe their
English is “very good” to “excellent,” compared96% of English teachers and 40% of
computer science teachers). This may not be surgrilsthey are generally teaching the subjects
of social studies and literature in their own laages. Social studies teachers, as a group, are less
confident in their computer skills than any of tither groups; however, a majority (57%) of the
social studies teachers, as well as the literdaa€hers (67.7%), rate their computer skills as
“excellent” to “very good.” A very large majori@4% to 97%) of the English and computer
science teachers rate their computer skills aseléeat” to “very good.” The results are shown in
Figure G.

FIGURE G
Four Groups of SCP_ Teachers
Whose Skills Were Excellent or Very Good
O English Language Skills Now W Computer Skills Now
90.0 97.4
100 - O g39
80 - 67.7
Q 57.1
g 60
E 33.3 40.5
9 ] .
E 40 22.2
20 -
0
Social Studies English Literature Computer
Science
Sample Totals: Social Studies: SCP - 24 English: SCP - 30
Literature: SCP - 27 Computer Science: SCP - 37
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While the number of BRIDGE teachers who responddti¢ online survey was very small, it is
possible to get a sense of their assessment ofudemand English language skills. Results for
four groups of teachers (social studies, Engligérdture, and computer science) are shown in
Table 8.7.

TABLE 8.7
English and Computer Skills of Four Groups of BRIDG ___E Teachers
English Language Skills Now
. (%) Sample Totals *
LR Excellent/ Average Not Very Good/ (n)
Very Good Poor
Social Studies 66.7 33.3 0.0 8
English 92.3 7.7 0.0 18
Literature 50.0 50.0 0.0 2*
Computer Science 77.8 22.2 0.0 12
Computer Skills Now
. (%) Sample Totals *
SlaeE: TR Excellent/ Average Not Very Good/ (n)
Very Good Poor

Social Studies 100.0 0.0 0.0 8
English 88.9 5.6 5.6 18
Literature 100.0 0.0 0.0 3*
Computer Science 100.0 0.0 0.0 12

* The sample size for the BRIDGE teachers is very small and percentages should be interpreted with caution.
Results are illustrative only.

Similar to SCP, the BRIDGE English (92.3%) and catep science teachers (77.8%) are more
confident of their English language skills than kterature or social studies teach&rdNone of
the BRIDGE teachers surveyed rated their Englisguage skills as “not very good” or “poor.”
This is not surprising, since iIEARN explicitly sdugut teachers who had the required level of
English language skills to participate in the oalfora, where English was the language of
choice. Interestingly, with the exception of thegkish teachers (though still 88.9%), all the
BRIDGE teachers surveyed feel very confident altoeit computer skills.

So, is one skill set more important than the otireterms of teacher engagement across the
different Program activities? Figure H presentsa¥eragenumber of Program activities of
SCP teachers based on their self-reported protigieavel for English and computers.

L caution is necessary, since there are so few literature and social studies teachers in this online survey.
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FIGURE H
Average Number of SCP Program Activities
By Teacher’s Level of Skill*

O Excellent to Very Good mB Average 0O Not Very Good to Poor

5.75 5.78

5.0

4.21

25

Average Number of Activities

Computer Skills English Language Skills

* There are a total of 8 Program activities: online fora, website development, online
projects, online classes, special presentations, research projects with students, research
projects with other teachers, own research projects.

Regardless of their English language skill levehchers report administering to, or participating
in, about the same number of activities (five & éight). However, teachers who report higher
levels of computer skills engage in more activitlesn teachers with lower levels of computer
skills. The number of Program activities decreasiéis declining computer skill levels: teachers
with excellent/very good computer skills reporttmapating in approximately five activities,
whereas teachers with average computer skills patiicipate in approximately four; those with
poor computer skills report two and a half.

It appears that computer skills, not English lamguskills, are the limiting factor for teacher
engagement across the different activities, as enaapto students, for whom English
proficiency level was a determining factor. Teashsso mentioned this barrier in focus groups
in Armenia and Lebanon. They cited key factors #egtm to account for lower computer skill
levels: teacher age (the pre-computer generafiomjed exposure to computers prior to the
Program, limited access and Internet penetratiot |ack of hardware. Given the Program goal
of building technical knowledge and the adaptabiit each of the Programs, this is one area
that can be easily addressed, over time, with fedesfort.

6. Topics of Discussion

Teachers were asked to indicate the topics of d&on during their main Program activities.
Topics most listed by the teachers are “culturggios, and history,” “education,” and
“information and communication technologies.” BRIB@achers also indicate that
“environment/natural resources” is a widely dis@dstpic. In focus groups, the BRIDGE
teachers in Lebanon repeatedly talked about the@maent projects involved in the YouthCaN
activities and conferences implemented by iEARN addition, 38 percent of the SCP teachers
and about one-quarter of the BRIDGE teachers iteliteat “local community issues” are topics
of Program activities. “English” is also a commopit for the BRIDGE teachers. Although no
more than 10.7 percent of the SCP teachers indisatéconflict resolution” is a topic of main
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Program activities, 21.9 percent do mention “indgional and current events.” This may include

issues related to conflicts in these regions (s4#€18.8)

TABLE 8.8
Teacher Reported Program Topics of Discussions

Discussion Topics S0P SIpES

(%) (%)
Local community issues/government 38.1 26.5
Culture, religion, history 52.6 61.8
International or current events 21.9 17.6
Ethnic and race relations 7.4 11.8
Conflict resolution 10.7 14.7
Education 72.6 73.5
Environment/natural resources 22.3 47.1
Popular culture 15.8 2.9
American studies, holidays 12.1 0.0
English 16.7 32.4
Health 13.0 5.9
Issues affecting vulnerable groups 10.7 5.9
Gender issues 11.6 0.0
Ethics 14.0 5.9
Information and communication technologies 37.2 44.1

Sample Totals 219 35
- - SCP BRIDGE

Who Selects Majority of Topics (%) (%)
Students 25.6 38.2
Teacher 42.8 50.0
Program Administrator/Coordinator 30.2 5.9
* Percentages do not total exactly to 100% due to a small number of missing cases and “other.”

Similar to the student survey, a sizeable percentad@%) of the SCP teachers indicate that the
topics of discussion are chosen by the Programrasdirators — this is not the case in the
BRIDGE sample. The grassroots approach of the BEHP@&gram, as implemented by iIEARN,
ensures that teachers (and students) will take shipeof many of the online fora and even
propose new fora. This contributes to capacitydiug and sustainability of the Program in the

long run.

7. Teacher Training

A majority of SCP teachers (83.5%) and BRIDGE teasl{91.2%) rate the quality of the
training they received as “excellent” or “very ggbdNone of the teachers rated their training as
“not very good” or “poor.” Teachers received traigiin the following areas:

* Using IT in the classroom to support instruction;

* Introducing online collaborative learning activeit students;
* Introducing PBL into the classroom;

» Designing courses using the Internet;

» Developing new classroom materials;

* Using the Internet to introduce cross-cultural ié@g activities;
* Integrating civics topics into classroom projeeisd

* Applying interpersonal communication techniques.
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C. Program Outcomes

Survey data is examined to assess Program impabedollowing objectives and outcomes:
mutual understanding, educational reforms, commkdis, and English language skills.

1. Mutual Understanding

Teachers were initially asked to assess their kadgé of U.S. culture or society, and the extent
to which project activities helped them gain adretinderstanding of these subjects. Eighty
percent or more of the teachers affirmed jbaut projects with the partner schools had indeed
helped them to gain a better understanding of fhaitner’s culture to a “large extent” or to
“some extent.” Even more so, 90 percent or moiBRIDGE and SCP teachers say they hold
“generally favorable” or “strongly favorable” vievad the American people (see Table 8.9).

TABLE 8.9
Mutual Understanding and Teacher Reflections
on the United States

SCP BRIDGE

(%) (%)
To what extent have the joint projects w/partner sc ~ hools helped you gain a better
understanding of your partner’s culture or society?
To a Large Extent 40.5 42.3
To Some Extent 45.4 38.5
To a Small Extent 4.9 3.8
Not At All 1.1 3.8
Not Applicable 8.1 115

Sample Totals 185 26
How do you view the American people?
Strongly Favorable 38.8 44.4
Generally Favorable 51.9 48.1
Neither Favorable nor Unfavorable 8.7 3.7
Generally Unfavorable 0.0 0.0
Strongly Unfavorable 0.5 3.7
Sample Totals 183 27

Teachers were also asked to assessththrgesn their understanding of U.S. culture and values,
as well as daily life in the United States, assalteof their participation in the Program. Roughly
60 percent or more of the teachers indicate that tmderstanding or views have changed either
moderately or substantially as a result of thertipi@ation (see Table 8.10).
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TABLE 8.10
Changes in Teacher Understanding
of U.S. Culture, Values, and Daily Life

SCP BRIDGE
(%) (%)
How much did participation in the Program change yo ur understanding of U.S. values
and culture?

No Change 14.9 23.1
Minimal Change 23.2 19.2
Moderate Change 43.6 23.1
Substantial Change 18.2 34.6
Sample Totals 181 26

How much did participation in the Program change yo ur understanding of daily life in
the United States?

No Change 14.4 32.0
Minimal Change 25.0 16.0
Moderate Change 33.3 24.0
Substantial Change 27.2 28.0
Sample Totals 180 25

2. Educational Reform

A primary goal of the SCP and BRIDGE Programs isdtalyze and assist educational reforms
by integrating PBL, collaborative learning, anditifo the curriculum. When asked what they
have actually learned as a result of their paitgm in these Programs, a vast majority of the
teachers (78% to 94%) feel that they now have atgreinderstanding of: 1) using IT in the
classroom (84% in both Programs); 2) online colfabwee learning principles (89% of SCP
teachers and 94% of BRIDGE teachers); and 3) PBiciptes (86% of SCP teachers and 78%
of BRIDGE teachers) (see Table 8.11). In other wpadimost all of the teachers have increased
their knowledge and understanding of the subjddiseaheart of educational reform, and so have
achieved the primary objectives of these Programs.

TABLE 8.11
Teacher Reported Changes in Knowledge
SCP BRIDGE
(%0) (%0)
Using Information Technology in the Classroom
Increased knowledge or understanding 84.8 84.9
Sample Totals 211 33
Online Collaborative Learning Principles
Increased knowledge or understanding 89.0 94.1
Sample Totals 209 34
Project-based Learning Principles
Increased knowledge or understanding 86.6 78.7
Sample Totals 210 33

Teachers were asked whether or not they hadteutiehanges at work, using the knowledge or
experience gained during the Program. Across tledoand across both Programs, teachers state
that they have indeed initiated educational refanrbe classroom by applying the knowledge
and/or experience gained through the SCP and BRIPGBBrams.

Aguirre Division, JBS International, Inc. Page 137



Evaluation of the School Connectivity Program and BRIDGE

TABLE 8.12
Teacher Reported: Initiation of Change at Work
- SCP BRIDGE

Reported activity (%) (%)
Introduced new ideas and knowledge 78.7 100.0
Introduced initiatives, new ways of doing things 72.2 93.3
Introduced new curricula, pedagogical methods, or

) 58.9 72.4
educational standards
Established new exchanges 41.1 76.7
Introduced new policies or procedures 26.6 53.3
Organized or initiated new activities or projects in the same job 69.0 94.3
Note: BRIDGE sample is 29-35 cases, depending on indicators. SCP samples between 192-210,
depending upon the indicator.

Large percentages of teachers in both Programstrigad they have: 1) introduced new ideas
and knowledge (79% of SCP and 100% of BRIDGE tea¢h2) introduced initiatives, new
ways of doing things (72% of SCP and 93% of BRIDGHfd 3) organized or initiated new
activities or projects in the same job (69% of SDH 94% of BRIDGE) (see Table 8.12).
Roughly three-quarters of the BRIDGE teachers etgi¢chey have introduced new curricula,
pedagogical methods, or educational standardshawvel established new exchanges. Nearly 59
percent of the SCP teachers report that they Hawvargroduced new curricula, pedagogical
methods, or educational standards.

Almost all of the teachers are experimenting witlvrways of applying the principles and skills
that they have learned through their participatiorthe Program- integrating IT into the
classroom, introducing online collaborative leaghamd PBL activities, using the Internet to
design courses and cross-cultural learning aas/gind to support instruction in specific
subjects.

TABLE 8.13
Teacher Applications of Training in the Classroom
SCP* BRIDGE**
(%) (%)
Application of Trainin To a Large To Some To a Large To Some
pp 9 Degree Degree Degree Degree
Use information technplogy in the 493 408 50.0 324
classroom to support instruction
Intr_oq_uce online collaborative learning 37.4 37.4 70.6 26.5
activities to my students
Introduce project-based learning 403 39.8 76.5 17.6
into the classroom (online and offline)
Design courses using the Internet 47.2 40.1 324 235
Develop new classroom materials 57.0 32.6 57.6 30.3
Use the Internet to |_nt_r_oduce Ccross- 556 327 14.7 59
cultural learning activities
Inte_grate civics topics into classroom 424 29.7 576 273
projects
* The number of SCP respondents for these questions ranged from 102 to 185.
** Thirty-four BRIDGE teachers responded to these questions.
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A sizeable fraction (37% percent or more of the $&ehers and 32.4% or more of the
BRIDGE teachers) of the teachers feel that they waen able to apply the training they
received in the classroom to a large degree (skke Bal3). The one exception is use of the
Internet to introduce cross-cultural learning atigg; only 15 percent of BRIDGE teachers feel
that they have been able to accomplish this togeldegree. If we combine the responses for “to
a large degree” and “to some degree,” it becomparapt that most of the teachers feel
confident that they have been able to apply timaining across all the different applications

(with the exception of the BRIDGE teachers in ugimg Internet for cross-cultural learning
activities).

3. Computer Skills

The majority of teachers in both Programs repat their computer skills have improved since
their involvement in the Program (84% in SCP anarlye’0% in BRIDGE). The computer
applications that most of the SCP teachers reparhing are: Internet research, e-mail, word
processing, online discussions, and PowerPointTabk 8.14). The pattern is slightly different
with the BRIDGE sample. The applications that M®BRIDGE teachers report learning are:
online discussions, Internet research, PowerPait,e-mail.

TABLE 8.14
Teacher Computer Skills and Reported Improvement
SCP BRIDGE
(%) (%)
Computer Applications and Skills Learned
Internet Research 84.7 55.9
E-mail 87.0 47.1
Word Processing and Spreadsheets 77.3 32.4
Online Discussions 69.9 85.3
PowerPoint 59.7 48.5
Website Development 34.7 21.2
Sample Totals 219 35
Computer Skills Improvement
Teachers report computer skills improved 83.7 69.7
Sample Totals * 171 33
Teacher Assessment of Computer Skills
Excellent 30.1 38.2
Very Good 40.2 52.9
OK 27.3 5.9
Not Very Good 1.0 2.9
Poor 1.0 0.0
Don’'t Know 0.5 0.0
Sample Totals * 209 34
*Note: Sample size varies due to missing values on one or more of the Questions which made it
impossible to calculate a change (before/after).

A majority of the teachers rate their computerlsk be “very good” or “excellen{91% of the
BRIDGE teachers and 70% of the SCP teachers). Admmerguarter of SCP teachers feel that
their computer skills are “okay,” a good portionvdfich are Armenian. It may be that their
foundational skills were lower. In fact, all treathers who report “okay” computer skills now
also report that, prior to the SCP Program, themputer skills were “poor” to “not very good.”
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Therefore, the sizeable number of teachers witeraye” computer skills is a reflection of
considerable, positive Program impact in termskdfssdevelopment

Finally, 86 percent of the SCP teachers reportttigit use of the Internet has increased since
their involvement in the ProgranThe figure for the BRIDGE teachers is smaller®ggbut
nonetheless demonstrates that a majority of treesshers have increased their use of the Internet
since beginning their participation. Roughly thopearters of the teachers (73% to 77%) access
the Internet every day (see Table 8.15). Anothgp&d@ent of SCP teachers and 16 percent of
BRIDGE teachers access the Internet on a weekig.l@kearly, participation in the Program has
not only provided a mechanism for the teachersto gccess to the Internet, but has also been a
catalyst for their increased use.

TABLE 8.15
Teacher Internet Use
SCP BRIDGE
(%0) (%0)
Frequency of Internet Use Now
Daily 73.3 77.4
Weekly 20.9 16.1
Monthly 4.9 3.2
Hardly Ever/Never 1.0 3.2
Sample Totals 206 31
Change in Frequency
Teachers report increase in Internet use/access 86.2 58.1
Sample Totals 203 31

4. English Language Skills

A majority of SCP/BRIDGE teachers report that themglish language skills have improved
significantly since their involvement in the Progrénearly 58% of the SCP teachers and 64% of
BRIDGE teachers). The BRIDGE teachers in this eyare more confident of their English
skills than the teachers in the SCP countries:@E#0ent of the BRIDGE teachers rate their
English as “average” or above; 78.5 percent ras ftvery good” to “excellent” (see Table

8.16). A solid 70 percent of the SCP teachersthaie English skills as “average” or above.
Almost 40 percent rate their skills as “very gooal™excellent.” This is not surprising, given the
BRIDGE Program’s emphasis on English languageunsbon and its prevalence in Program
activities, materials, and fora. English languakj# level also played a factor in BRIDGE

teacher selection.

TABLE 8.16
English Language Skills and Improvements

SCP BRIDGE

(%) (%)
English Language Skills Improvement
Teachers report English language skills 579 64.3
improved

Sample Totals 157 28
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SCP BRIDGE

(%) (%)
Teacher Assessment of English Language Skills
Excellent 15.3 32.1
Very Good 21.9 46.4
Average 32.8 21.4
Not Very Good 19.7 0.0
Poor 6.6 0.0
Don’'t Know 3.8 0.0

Sample Totals 183 28

One of the goals of the BRIDGE Program is to prevadmechanism for English language
teachingMost teachers confirm the Program has had a vgnyfgiant impact on improving
English language training at their schools. Abalf bf the teachers indicate that there is a large
impact; another 30 percent indicate that theremsesimpact (see Table 8.17). Many of these
BRIDGE teachers are applying newly-learned pedagogind methods as they develop
innovative approaches to teaching English, buiddrtechools’ capacity for English language
instruction, and help students to strengthen tGeglish language skills.

The BRIDGE teachers reported innovations in foutical English language teaching activities.
Almost all of the teachers (92%) have adopted Bhghnguage resources from the Internet.
Some 69 percent have integrated English languaggeriala into the teaching of other subjects;
67 percent say they have updated English languagiewa, while 56 percent have developed
and piloted new English language curricula. Therasignificant multiplier effechere, as well,
as almost 50 percent of the teachers have shave&nglish language curricula and materials
with teachers in other schools. BRIDGE teacher lenthusiastically marshaled their new skill
sets, combining new pedagogies and approacheadsrabm teaching with a better
understanding of the Internet as a vital sourdengflish language resources, to the benefit of
their schools and students

TABLE 8.17
Multiplier Effect of English Language Skills in BRI DGE Program

How much impact has BRIDGE had on Improving English Language Training in your School?

Number Percent of Total
Large Impact 14 51.9
Some Impact 11 314
Small Impact 2 5.7
Sample Total 27 100.0
Reported changes in English language teaching since participating in BRIDGE.
Number Percent of Total*
Develop and pilot new English-language curricula 14 56.0
Update English language curricula 16 66.7
Integrate English-language materials/curricula into teaching
- 18 69.2
of other subjects
Adopt English-language resources found on the Internet 23 92.0
Have you shared any new English language curricula/
materials that you have developed with teachers in other 12 48.0
schools?

* Sample size varies slightly for each indicator based on the number of missing values.
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Indeed, over 90 percent of the teachetsath Programs (92% in SCP and 96% in BRIDGE)
indicated that access to the Internet has hadrge€lanpact” or “some impact” on their students’
motivation to learn Englishn other words, teachers have noticed that justighag access to

the Internet has the benefit of increasing studemsivation to learn EnglishFinally, all of the
BRIDGE teachers believe that the English languageponent of the Program has enabled them
to express themselves better on the BRIDGE Progrdime fora (86% to a large extent and
14% to some extent) (see Table 8.18). They hawebssn able to participate in other
discussions in the “public spaces” afforded bylttternet. This development goes hand-in-hand
with the large number of BRIDGE teachers whose ihdias improved as a result of the
Program (64.3%). The Program is highly effectivgiaviding teachers with the English
language skills and self-confidence necessary poess themselves in virtual spaces where
English is thdingua franca

TABLE 8.18
Multiplier Effect of English Language
on Online Communication in BRIDGE Program
To what extent has English language component of BR  IDGE allowed you to
better express yourself in the fora?

Number Percent
Large Extent 24 85.7
Some Extent 4 14.3
Sample Total 28 100.0

5. Teacher Satisfaction with Program

Teachers are very satisfied with all aspects o8G® and BRIDGE Programs: administration,
content, variety of experiences, and relevancedtepsional education and development.
Between 87 and 91 percent are either “very sadisfie “satisfied” with each of these Program
elements (see Table 8.19). In particular, largecgntages of BRIDGE teachers relate high
levels of satisfaction with Program administratieariety of experiences, and relevance.

TABLE 8.19
Teacher Satisfaction with the Program
SCP BRIDGE

Elements of the Program (%) (%)
Program Administration
Very Satisfied 42.9 60.0
Satisfied 46.5 28.6
Neutral 7.8 8.6
Dissatisfied 2.3 0.0
Very Dissatisfied 0.5 2.9

Sample Totals 217 35
Program Content
Very Satisfied 39.0 45.7
Satisfied 52.1 42.9
Neutral 8.5 8.6
Dissatisfied 0.5 2.9
Very Dissatisfied 0.0 0.0

Sample Totals 213 35
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SCP BRIDGE

Elements of the Program %) (%)
Variety of Experiences
Very Satisfied 42.7 68.6
Satisfied 47.4 28.6
Neutral 9.0 0.0
Dissatisfied 0.9 2.9
Very Dissatisfied 0.0 0.0

Sample Totals 211 35
Relevance to professional/educational development
Very Satisfied 44.8 71.4
Satisfied 46.7 20.0
Neutral 6.6 5.7
Dissatisfied 1.9 2.9
Very Dissatisfied 0.0 0.0

Sample Totals 212 35
Note: Sample size varies in SCP breakdown due to a small number of missing values.

D. Summary Observations

Although the online survey data is not represevgatif all country Programs, it does provide a
useful and clear reflection of the overall effeetiess of these Programs in achieving their stated
goals. Teacher responses reveal that both the B€BRIDGE Programs have been successful
in terms of building teacher capacity, as well @s@ing major Program goals.

1. Building Mutual Understanding and Fostering Cros s-cultural Learning

In terms of mutual understanding, a majority of ti@chers report that participation in the
Program has given them a better understandinghdfp@ore insight into, U.S. values, culture,
society, and daily life. This has been the casmatier how much or how little they knew
previously. Most teachers express very positivefaidrable views of the American people.

In addition, joint projects across national boumnekappear to be a very effective way of
enhancing mutual understanding. Eighty percentarerof the teachers say that joint projects
with partner schools have helped them to gain &behderstanding of the culture in these
countries. Since many of the online projects dosot¢ly address differences or similarities in
culture, it seems that a natural outcome of workoggther on something concrete, such as a
joint project, leads to the sharing of informatlm&yond the boundaries of this online activity.
This may enhance sentiments of mutual understaratimang the participants, as they exchange
more personal or cultural information. Indeed, mahthe forum topics cover a wide range of
issues beyond just culture (community issues, otieents, education, environment, etc.). The
breadth in topics and interest areas across theeotiiscussions in these Programs allows for a
greater dissemination of information in many fietasl potentially expanded reach. This is one
of the strengths of virtual exchanges, since thapbke participants to construct meaningful
interchange with others according to their ownriesés, initiatives, and time constraints.
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2. Catalyzing and Assisting Educational Reforms

Most of the teachers report that they have beentabdpply what they learned or experienced
during the Program in their classrooms. A majonidyve been able to introduce new ideas and
new ways of doing things at school. Some of thewative teaching methods include: use of IT
in the classroom to support instruction; introdoctof online collaborative learning and PBL
activities; using the Internet as a resource ingésg courses; and introducing cross-cultural
learning activities. Most teachers report thatdtieool administration has now adopted policies
that allow teachers to incorporate IT into theasdroom activities. This is a very positive
impact, in terms of capacity building and sustailitggbfor individual teachers as well as for
schools where these new methodologies are beirgdinted.

Teacher involvement in Program activities variegh®yspecialization or background of a
teacher. While a majority of the computer scienug Bnglish teachers are engaged in many, if
not all, of the online Program activities, a sigraht proportion of the social studies and
literature teachers are not. In order to engagehirs in the Program, they must see a clear
connection between Program activities and their ol@asroom activities.

Given the broad-based goals of the Program in tefmsutual understanding, conflict
resolution, and civic engagement, it is very imanttthat teachers are well integrated into the
Program. In some cases, specialized workshopsiairtg sessions may be necessary to
determine their needs and provide specific traimndnow to use IT to craft curriculum.

3. Development of Skills and Knowledge

A majority of the teachers report that their Englekills have improved since their involvement
in the Program. English language skills, per se nat found to restrict teacher engagement in
the Program. However, English skills do improveacher’s ability to participate and lead
discussion groups with people from countries wheagdifferent languages. Teachers found
that their improved English skills enabled thenexpress themselves better in the virtual forum
where English is often the language of choice.

Responses from teachers reveal that their levadsraputer skills correspond with greater
engagement across a wider range of Program aesivitihe more confident SCP teachers are in
their computer skills, the more activities theyadgengaging in. As a result of the Program,
most teachers report improvements in their compmkdis, regardless of original skill level.

4. Providing Mechanisms for English Language Teachi ng in BRIDGE Programs

Finally, BRIDGE teachers roundly affirm a clear tller effect with respect to new,

innovative English language training in their sdsoMany of them have integrated English
language materials into the teaching of other sibjend adopted English language resources
found on the Internet. The Program has also dgilvem the skills and knowledge necessary to
develop new, or revise existing, English languageicula. These changes have increased
school capacity and bode well for sustainabilitgachers also share new or revised curricula
with teachers in other schools. They report thapsy exposing students to the Internet has lead
to increased motivation to learn English on the pastudents.
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9 MASTER TRAINER INTERNET SURVEYS

SCP AND BRIDGE PROGRAMS
Chapter Nine

A. Introduction

The role of the Master Trainer is somewhat simalenoss the Programs, although the selection
process and duties of the Master Trainer vary lattyg Program. In general, the Master
Trainers are individuals who provide specializedning to either teachers or computer center
staff, in the case of the SCP. With the exceptiothe® SCP Program in Bosnia and
Herzegovind? all of the SCP and BRIDGE countries visited by ¢haluation team made use of
Master Trainers. In the SCP countries, Master Braima designated paid position and carries
certain duties (e.g., training teachers and conmmiiédf, and visiting the schools in the Program).
In the case of BRIDGE, a Master Trainer is a BRID@&&cher who has completed a series of
courses and is certified as a Master Trainer. BREDM@ster Trainers serve as mentors to other
teachers in the Program providing assistance aitthgce when needed. The position of Master
Trainer in the BRIDGE Program is voluntary and doetcarry a stipend or salary.

B. Key Findings

1) Building Mutual Understanding and Fostering Csesultural Learning
» Participation in the Program among Master Traih@s provided learning opportunities,
which have resulted in changes in understanding. 8f values and culture, as well as
daily life in the United States.
* Nearly all of the Master Trainers indicate thatithigews of the American people are
“strongly favorable” to “generally favorable.”

2) Catalyzing and Assisting Educational Reform
* On average, Master Trainers spend about 27 hauan¢h training the Program
teachers. On average, they provide training tae&6Hhers per month.
» About 80 percent or more of the Master Trainersrejptroducing new ideas and
knowledge, as well as new ways of doing things.
* Over half reported that they have introduced nemwicuia or pedagogical methods.
» Just over one-half of the Master Trainers havebdisteed new exchanges.

2 All training in Bosnia and Herzegovina was delivered by CRS country staff.
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3) Development of Skills and Knowledge
* Ninety percent of the Master Trainers report thatrtcomputer skills have improved
since their participation in the Program. Almostadithem rate their current computer
skills as “very good” to “excellent.”
* Due to the training they received as part of tregRarm, the Master Trainers report that
they now have more confidence in teaching otheas trefore.

4) English Language Skills
* Master Trainers are much more confident of themjgoter skills than their English
language skills. The Program has helped two-tlefdeem improve their English
language skills.

1. Master Trainer Characteristics

A very small group of BRIDGE Master Trainers resged to the online survey, as well as
Master Trainers from some of the SCP countries.|l@tations of residence for this group of 87
Master Trainers are shown in Table 9.1. The largesips of trainers in the sample came from
three countries: Armenia, Tajikistan and Uzbekistsma group, most of the Master Trainers
(67.6%) live in small cities/towns or rural locatg) primarily located in Armenia, Tajikistan,
and Uzbekistafi® The Programs in these countries have made a cwsseffort to draw Master
Trainers from the local communities; hence, thénlmgmbers who live in areas outside the
capital or major cities.

TABLE 9.1
Locations where Master Trainers Live

Locations . R Yol

in Sample Total
Country
Armenia 20 23.0
Jordan 1 1.1
Morocco 2 2.3
Pakistan 2 2.3
Serbia and Montenegro 1 1.1
Tajikistan 25 28.7
Uzbekistan 36 41.4
Total 87 100.0
Type of Residence
Small city, town or rural location 50 67.6
Other major city 14 18.9
Capital city 10 135
Total * 74 100.0
* Thirteen respondents did not answer the question regarding type of
residence.

Master Trainers are about the same age as theetsaelon average, they are 32 years old.
Approximately 69 percent were teachers prior tirttedes as Master Trainers, and they are
fairly evenly divided between men (47%) and worm&Bf6). With the exception of seven
teachers in Armenia, where the Program has beemngifor some time, most of the Master
Trainers have been participating in the Progranofa to two years.

3 There is also one Master Trainer from Serbia and Montenegro that falls into this category.
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Twenty-seven Master Trainers were not teachers fwimining the Program. The majority of
these reside in Uzbekistan (about 60%), with amatbeen in Tajikistan. There are also a few in
Armenia and one in Pakistan. This group of Mastainers tends to include more men than the
other group (i.e., they are 56% versus 47% ofakad)t** Other than that, there are no real
discernible differences between the groups, in sesfryears of experience as a Master Trainer
or level of education.

2. Preparation of Master Trainers

On average, the Master Trainers reported receivioge than 138 hours of training to prepare
them to be Master Trainers. Roughly 90 percenteifri rate the quality of the training they
received as “excellent” to “very good” and 88.6qat of them indicate that theypw have
more confidence in teaching others than before bie@ame Master Trainers.

Most of the Master Trainers indicate that they haeived training in a broad array of topics
related to the main objectives of the Program {sd®e 9.2 for list and percentage breakdowns).
Interestingly, the training provided to Master Tis follows a tier-like pattern, where certain
topics are delivered to almost all the trainers sowie to a majority, but not all.

The areas in which almost all Master Trainers hrageived training (85% or more) are: 1) use
of IT in the classroom to support instruction; 2gwf Internet to introduce cross-cultural
learning activities to students; and 3) introduadmdjne collaborative learning activities.
Between 70 to 84 percent of the Master Trainere mageived training in: 1) Internet-based
course design; 2) how to introduce PBL in the c¢lam®; 3) how to develop and implement new
curricula; 4) how to integrate civics topics infagsroom projects; and 5) how to develop and
implement new classroom materials.

TABLE 9.2

Training of Master Trainers
Topics of Training Received ‘ (%) ‘ (n)
85% or More
Use of information technology in the classroom to support instruction 92.8 83
Use of Internet to introduce cross-cultural learning activities 86.4 81
Introduce online collaborative learning activities to students 85.2 81
70% - 84%
Training on Internet-based course design 84.1 82
Introduce project-based learning in the classroom 84.0 81
Develop and implement new curricula 79.7 79
Integrate civics topics into classroom projects 72.4 76
Develop and implement new classroom materials 70.9 79
Less than 60%
Expand English-language teaching and materials | 571 | 77

Does the pattern of training offered to Master fieas reflect the primary objectives of the
individual country Programs? In other words, do saountries focus more on certain types of
training than others, due to the primary goalsefindividual country Program? While roughly

4 Of the 27 Master Trainers who were not teachers prior, 23 provided information on their gender. Of the 13 male
Master Trainers, 10 live in Uzbekistan and 3 live in Tajikistan. The 10 remaining female Master Trainers are
distributed across Armenia (3), Pakistan (1), Tajikistan (3), and Uzbekistan (3).

Aguirre Division, JBS International, Inc. Page 147



Evaluation of the School Connectivity Program and BRIDGE

72 percent of the Master Trainers received traimindnow to integrate civics topics into
classroom projects, all or most of the trainerAiimenia and Tajikistan received this type of
training (100% in Tajikistan and 75% in Armeniahig is not surprising, since these two
Programs specifically focus on civic education aachmunity building.

Likewise, one area where fewer Master Trainers lhageived training (roughly 57%) is in
expanding English language teaching and matefiais.is most likely due to the fact that most
of the Master Trainers in the online survey weoefISCP and not BRIDGE, where English
language instruction is a primary goal. Althougerthare very few Master Trainers from
BRIDGE countries in this online survey, one traifrem Jordan and two trainers from Pakistan
did receive training on how to expand English laaggiteaching materiafs.

3. Activities of Master Trainers

On average, Master Trainers spend about 27 haumanéh training teachers and they are able to
train, on average, approximately ten teachers patim(see Table 9.3).

TABLE 9.3
Training Delivered by Master Trainers to Teachers
Level of Training Activity Average (n)
Average hours a month spend training teachers 26.6 81
Average number of teachers train in one month 10.4 81
Areas of Training Delivered by Master Trainers (%) (n)
Training on Internet-based course design 87.8 82
Using information technology in the classroom to support instruction 86.4 81
Online collaborative learning activities for students 84.5 84
Project-based learning in the classroom 83.3 84
Using the Internet to introduce cross-cultural learning activities 80.0 80
Integrating civics topics into classroom projects 73.1 78
Developing/implementing new classroom materials 63.3 79
English-language teaching and materials 58.0 81

For the majority of these courses, in-person trgms the predominate method of training
delivery (52%) by Master Trainers (see FigureThe second most common delivery method is
online training (41%). There are no noticeabléeténces between trainers and the types of
methods they prefer. Those trainers who used onlietods, for example, were similar to those
who did not (i.e., in terms of gender, educatideeél, country, or place of residence, etc.).

*> The case for Morocco is slightly different. Of the two trainers who took the survey, one received training on how to
expand English language teaching and materials and the other one did not.
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FIGURE |
Methods Used by Master Trainers

to Deliver Majority of Trainings to Teachers
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Total sample for question; 86

C. Program Outcomes

The online survey data is examined to assess Rnognpact on the following objectives and
outcomes: 1) mutual understanding; 2) educaticefarms; 3) computer skills; and 4) English

language skills.

1. Mutual Understanding

Similar to the students and teachers, a substg@rabntage of the Master Trainers report that
their participation in the Program has led to “mmde change” or “substantial change” in their
understanding of U.S. values and culture (67%)@bsasg daily life in the United States (61%)
(see Table 9.4). The Program offers learning opjndties that resulted in changes in mutual

understanding, a primary goal of the Program.

TABLE 9.4
Changes in Master Trainer Understanding of U.S. Culture, V

alues and Daily Life

(%)

How much did participation in the Program change yo
values and culture?

ur understanding of U.S.

No Change 7.3
Minimal Change 25.6
Moderate Change 42.7
Substantial Change 24.4
Sample Totals 82

How much did participation in the Program change yo
life in the United States?

ur understanding of daily

No Change 8.6
Minimal Change 30.9
Moderate Change 34.6
Substantial Change 25.9
Sample Totals 81
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Approximately 93 percent of the Master Trainer® ahslicate that their views of the American
people are “strongly favorable” to “generally faabte.”

These opportunities are extremely important, asrtagrity of the Master Trainers also report
having limited knowledge of U.S. values, cultuneg aaily life. Approximately 64 percent of
Master Trainers rate their understanding of U.8uesand culture as “basic knowledge” or less,
and about 56 percent rate their understandingibf life in the United States as “basic
knowledge” or less.

2. Educational Reform

Most of the Master Trainers indicate that they hiat@duced new ideas, new initiatives or new
ways of doing things, as well as new activitiepuajects in their own jobs (between 75 - 84% in
each case). Almost two-thirds reported that thexehatroduced new curricula or pedagogical
methods. Slightly more than one-half of the MaSt&iners have established new exchanges.
Survey findings can be seen in Table 9.5.

TABLE 9.5
Master Trainer Reported: Initiation of Change at Wo  rk

Reported activity (%) (n)
Introduced new ideas and knowledge 84.1 | 82
Introduced initiatives, new ways of doing things 775 | 80
Introduced new curricula, pedagogical methods, or 643 | 84
educational standards '

Established new exchanges 53.8 | 80
Introduced new policies or procedures 28.9 | 76
Organized or initiated new activities or projects in the same job 753 | 77

3. Development of Skills and Knowledge

A large majority (90.4%) of the Master Trainersogpghat their computer skills have improved
since their participation in the Program, and alinadisof them would rate their current computer
skills as “very good” or “excellent” (96.5%).

Although the Program’s impact on the Master TrahEnglish skills is not as strong as its
impact on their computer skills, there is stillidstantial number of Master Trainers (64.5%)
who report an improvement in their English languskgéls since beginning the Program.
However, a sizeable proportion (30%) reported tiwair English language skills showed no
signs of change (see Figure J).
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FIGURE J
Percentage of Master Trainers Who Say Their Skills ~ Have Improved
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A substantial percentage of the Master Traineestrair current English language skills as
“excellent” to “very good” (43%) or “average” (32%roughly 23 percent rate their skills as
“not very good” to “poor.” All of the trainers whated their English language skills as “not very
good” to “poor” are in SCP countries where the ®olithe Program is not on English language
instruction, and the selection of trainers doesdeptend upon English language skills. Survey
findings are shown in Table 9.6.

TABLE 9.6
Skills and Skill Development of Master Trainers
Skill Level and Development (%) (n)
Computer Skills Now 86
Excellent to Very Good 96.5
Average 3.4
Not Very Good to Poor 0.0
Development of Computer Skills 83
Increase in computer skills 90.4
English Language Skills Now 85
Excellent to Very Good 43.5
Average 31.8
Not Very Good to Poor 23.5
Development of English Language Skills 80
Increase in English language skills 67.5

4. Master Trainer Satisfaction with the Program

Finally, across all of the different Program eletseMaster Trainers indicated that they are
highly satisfied with the Program. Roughly 85 patoa more of the Master Trainers indicated
that they are “satisfied” or “very satisfied” withe administration, content, and variety of
experiences provided by the Program (see Table 19.7¢rms of relevance to professional
development, nearly 92 percent of Master Trainadgcate they are either “satisfied” or “very
satisfied” with the Program.
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TABLE 9.7
Master Trainer Satisfaction with the Program
Elements of the Program (%) (n)
Program Administration 74
Very Satisfied 32.4
Satisfied 52.7
Neutral 10.8
Dissatisfied 4.1
Very Dissatisfied 0.0
Program Content 73
Very Satisfied 315
Satisfied 54.8
Neutral 12.3
Dissatisfied 1.4
Very Dissatisfied 0.0
Variety of Experiences 74
Very Satisfied 36.5
Satisfied 50.9
Neutral 9.5
Dissatisfied 4.1
Very Dissatisfied 0.0
Relevance to professional/educational development 73
Very Satisfied 43.8
Satisfied 47.9
Neutral 5.5
Dissatisfied 14
Very Dissatisfied 1.4

D. Summary Observations

1. Building Mutual Understanding and Fostering Cros s-cultural Learning

An overwhelming majority of the Master Trainersaged that participation in the Program has
led to moderate or substantial changes in theietstdnding and knowledge of U.S. culture,
values and daily lifeFFurthermore, approximately 93 percent of MasteiriEts indicate that
their views of the American people are “stronglydeable” to “generally favorable.”

2. Catalyzing and Assisting Educational Reform

The role of the Master Trainers in the SCP and BRIEOPrograms is very important because
they are the ones who interact with teachers, eagimg them and training them to integrate
new interactive, online, and teaching methodologigke classroom. Master Trainers provide
training on IT use and how to integrate this te¢bgy into lesson plans. Furthermore, they are
trained on how to design collaborative learninggxts and how to design classes using the
Internet, which is a new resource for many of grechers in these countries. In the case of the
SCP countries, Master Trainers provide a cruam hetween the country Program staff and the
participants of the Programs (teachers and studéntthe case of the BRIDGE countries,
Master Trainers serve as mentors and leaders apesrg (teachers), providing needed
momentum and enthusiasm for the Program.
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In both Programs, Master Trainers are memberssotdimmunities they serve and are critical
change agents. About 80 percent or more of thevidsainers in this survey report introducing
new ideas and knowledge as well as new ways ofgdbings. Almost two-thirds reported that
they have introduced new curricula or pedagogicthods (64.3%) and about one-half
recognize that they have established new exchabg§e3%).

3. Development of Skills and Knowledge

The Program has had a clear, positive impact oivister Trainers’ computer skills; there is a
high degree of confidence in this area. As seg¢hdrieacher’s chapter, computer skills, more
than English language skills, determine whetheratra teacher will engage in a wide array of
the Program’s online activities. Therefore, thesleof confidence in computer skills among the
Master Trainers is important, as they are the tmeswill interface with the teachers and engage
them in the online activities.

4. English Language Skills

One area where a sizeable group of Master Tradidmsot receive training was in the area of
English language teaching and materials. In genelaster Trainers are not as confident in their
English language skills as they are in their corapskills. This is not surprising, since most of
the Master Trainers in this online survey are fi88P countries, where English language skills
are not a criterion for selection as a trainer,aoequisite for the job, because English language
instruction is not an objective of the SCP Program.
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1 0 MULTIPLIER EFFECTS AND PROGRAM SUSTAINABILITY
Chapter Ten

A. Introduction

This chapter examines two very important aspecteeSCP and BRIDGE Programs: the
multiplier effects of Program activities and thetsunability of Program activity impacts over
time, particularly as U.S. funding ceases. To labkoth of these issues, this chapter draws from
both qualitative data from site visits in Armerisgsnia and Herzegovina, Lebanon, and
Tajikistan, as well as quantitative data generatednline surveys of Program students,
teachers, and Master Trainers in 12 countries.

What is meant by multiplier effect? The term muigpeffect originated in economics, but its
adaptation has been widespread. Simply put, it cs@pthe impacts that Program activities (or
investments) have as they circulate through thgrfar, its immediate environment (human,
organizational or geographic), and into the commnyu ripple effect). In terms of the
SCP/BRIDGE Program, investments in ILCs (in SCR) &acher training (in the BRIDGE
Program) increased participants’ knowledge. Timisgase in knowledge and skills, and
emphasis on specific activities, such as commuwmtynteerism, outreach, and service, is
circulated among Program participants, as wellnasray others outside of the Program (other
students, other teachers, teachers in other s¢hpsolsnts and siblings of Program participants,
colleagues, and members of the community) — thesticrg a multiplier effect.

This chapter will first review the multiplier effescof Program activities in three critical areas:

1. Shared Learning: the volume of shared learningemeficiaries of this process;
2. Shared Learning: Knowledge and skills shared; and
3. Volunteerism and impacts on local communities.

The second part of this chapter examines the isSBeogram sustainability, by assessing
strategies and key elements of sustainability.

1. Strategies for sustainability generated by grané@elsProgram participants are:
— Establishing and maintaining school networks;
— Establishing and maintaining professional collabors and relationships ;
— Maintaining contacts with people met during thedg?am;
— Collaboration with other donors in Program courstrie
- Information dissemination: maintaining awarenesBrafgram activities, services,
and impacts in local communities; and
— Fundraising and planning to meet resource needs.

2. Key elements of sustainability addressed are:
— Sustainability of Program activities;
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— Sustainability of Program ILCs and computer centers

— Sustainability of skills and knowledge gained; and

— Sustainability of educational reforms (e.g., newrapches, pedagogies, teaching,
integration of IT into the curriculum, new approasho English language training).

B. Multiplier Effects

1. Shared Learning: Volume of Sharing and Beneficia  ries

One of the key multiplier effects is the extenknbwledge sharing among participants as well
as the sharing that goes on between participadtshair colleagues, peers, family members and
community members. Some of this sharing can ocdimthe participant’'s own school, or

with other schools inside and outside of the Pnogr®ne aspect is the sheer volume of sharing
(i.e. how many people benefit) and the other ideuin(i.e. what new learning, knowledge and
skills are shared), discussed in the next sechiotine online surveys, teachers and students were
asked to estimate the average number of peoplewtittm they share their skills each month.

The online survey tabulations reveal some intergslifferences between the participants of the
two Programs: BRIDGE teachers report sharing sigils with approximately 31 people per
month, whereas SCP teachers estimate that theg 8tar skills with roughly 20 people per
month. BRIDGE students, on the other hand, inditaethey share what they have learned
with about 18 people per month, whereas SCP staideport sharing their skills with
approximately 29 people per month. In any casegiam participants are sharing their skills
with at least 18 or more people a month, on averdgehe reach of the Program goes well
beyond the immediate participants involved.

In general, the different country site visits rdeeahat students and teachers alike share what
they have learned with colleagues and friends. iBhiecurring in Armenia, Bosnia and
Herzegovina, Tajikistan, and Lebanon. This diffustd knowledge and skills acquired through
participation in the Program occurred both formalhd informally — at school and at home.

The Programs’ structural variations may be impagtire differences in volume reported in the
online surveys. On one hand, the BRIDGE Progranmpkemented by iEARN, is entirely
teacher-centered and relies upeachers to train other teacheasd to bring their students into
the Program activities via classroom projects. €fwee, it is not surprising that BRIDGE
teachers in the online survey report that theyestiagir skills with more people than do the SCP
teachers.

The SCP Program, on the other hand, while impleeteby several different organizations,
tends to be more centered on schools and relies heavily on Program staff and Master
Trainers for both training and determining the eomtof the Program. In many cases, it is the
ILC staff and Master Trainers who train teachers stadents. In some cases (e.g., Armenia),
students interact frequently with Program stafth@ computer centers. The SCP teachers also
rely on the ILC staff to acquire the necessary astepskills to participate in the Program
activities. Given these parameters, it is not ssirmy that SCP teachers in the online survey
report sharing their skills with fewer people tldmthe BRIDGE teachers.
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In terms of student sharing, the structure of tregRams may also provide some clues into the
differences between the two. The SCPs rely on ceenmenters established in schools where all
students have access to the centers and computer s&ff (although not all students
participate). Computer center staff in Armenia nared that students often provided assistance
to other students, in terms of learning comput@fiegations, establishing e-mail accounts, and
how to use the Internet. The BRIDGE Program a@tigjton the other hand, are structured and
implemented entirely by teachers who volunteer sEhteachers then implement the Program
activities in their classes or work with their statls. While teachers in Lebanon also said that
students share what they have learned with otbdeats and family members, there is no
dedicated location, like a Program computer cepiarse, where students can meet to
participate in the Program. Students use the sam@uter facilities they normally use — either

in classes (e.g., private schools in Lebanon) tside of school (e.g., Internet cafés in Lebanon).
Therefore, the meeting space where students céy dsract in an unstructured way in a
school is not necessarily present in the BRIDGERnm countries. This may account for the
differences — across the Program - in the numdgueaple with whom students report sharing
their skills. So, Program structure may accounttierfact that SCP students share their
knowledge and skills with more people than the BEREstudents do on a monthly basis.

2. Shared Learning: Content of What Is Being Shared

a. Knowledge, Learning, and Skills Shared

Content, of course, is vital. When teachers shave knowledge, pedagogies or skills with other
teachers, and when students share new learningkatedwith other students or family members,
multiplier effects produce significant returns thah be exponential.

TABLE 10.1
Skills Shared by Program Participants

Teachers — Online Survey | SCP (%) | BRIDGE(%)
Sharing with other teachers

Computer Skills 24.9 57.1

English Language Training 9.4 40.7

Collaborative learning 16.2 39.3

How to identify educational resources online 27.4 39.3

How to introduce civic education topics to the classroom 17.9 33.3
Sharing with other schools

New or revised curricula with other Program or non-Program schools 52.7 48.4
Students — Online Survey SCP (%) | BRIDGE(%)
Sharing with other students

Computer Skills 40.5 67.3

English Language Training 34.4 32.0
Sharing with friends and family members

Computer Skills 36.8 22.4

English Language Training 26.6 56.7
Master Trainers — Online Survey Both P(rozgs;rams
Sharing with other schools

New or revised curricula with other Program or non-Program schools | 61.9
Sample Sizes: Teachers: SCP — 219, BRIDGE — 35

Students: SCP - 661, BRIDGE — 101
Master Trainers: 87
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A large fraction of the BRIDGE teachers in thisvay share new skills with other teachers: 57
percent share computer skills and 39 percent diwhecollaborative learning skills and how to
identify educational resources onlitfelt is important to recognize that approximately 4
percent of the BRIDGE teachers in the online sun&tg that they share their English Language
Training with other teachers. Moreover, 48 peradrihe BRIDGE teachers in the online survey
indicate that they share the new English languageccila/materials they have developed with
teachers in other schools.

About one quarter of the SCP teachers indicatetiiegt share two critical skills with other
teachers: computer skills (25%) and how to idergtiyicational resources online (27%maller
numbers of SCP teachers share techniques for oadiibe learning and the introduction of civic
education into the classroom. These could be patereas for future teacher training.

A good number of other schools in these countregeht from Program activities and resources,
even though they may not participate dired®pughly half of the teachers in the online surveys
(52.7% of the SCP sample and 48.4% in the BRIDGEp$a) reported that they share new or
revised curricula with other schools in the Progeard/or schools outside of the Program.
Likewise, approximately 62 percent of the Mastaiiers surveyed indicate that they also share
new or revised curricula with schools that partitgin the Programs, as well as those that do
not.

According to the online survey, students acrosswioePrograms tend to share their new
computer skills with other students to a greatéemixhan their new English language skills.
Sixty-seven percent of the BRIDGE students surveyeti45 percent of the SCP students
surveyed share their computer skills with othedshis. About one-third of the students
surveyed across the two Programs share their Engliguage training with other students
(34.4% in SCP and 32% in BRIDGE).

3. Volunteerism and Impact on Local Communities

Community outreach by Program participants createxther tremendous multiplier effect.
Results from the online survey, across the threamg of participants (teachers, students, and
Master Trainers), in both Programs (SCP and BRID@&)eal very high levels of community
service and outreach, as shown in Table 10.2.

TABLE 10.2
Community Service and Outreach of Program Participa  nts
Teachers SCP | BRIDGE
(%) (%)
Organized or participated in community service projects with students 55.6 64.5
Increased volunteer activities/community service 66.0 76.7
Students have worked with children/community members w/special needs 36.8 25.9
Students SCP | BRIDGE
(%0) (%)
Increased volunteer activities/community service 44.4 88.0
Will continue to lead and/or participate in community service activities in the future 67.3 92.0

*6Some caution is in order due to the small sample size and the fact that the online survey is not representative of the
entire population of BRIDGE teachers. However, this finding is illustrative.
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Have worked with children/community members w/special needs 37.2 | 388
Both Programs
(%0)

Master Trainers

Increased volunteer activities/community service 86.6
Provided training to children or community members with special needs 72.4
Organized or initiated new activities or projects in the community 64.1
Computer Centers have contributed to greater community participation in local government 76.8
Computer Centers have hosted or facilitated community meetings to discuss local issues 87.2

Sample Sizes: Teachers: SCP — 219, BRIDGE - 35
Students: SCP — 661, BRIDGE - 101
Master Trainers: 87

Although the sample size is smaller for the BRID&&gram, teachers and students alike in
these countries indicate that they participateommunity service activities in large numbers.
Sixty-four percent of the BRIDGE teachers survegeghnized or participated in community
service projects with the students and 76 percemnéased their volunteer and community
service activities. In the SCP Program, 55 peroétgachers surveyed organized or participated
in community service projects with the students @@gbercent increased their volunteer and
community service activities. Eighty-eight percehthe BRIDGE students in the survey
reported that their community service activitiesreased with their participation in the Program
and 92 percent intend to continue with these aesrin the future, perhaps in a leadership role.
The figures of the SCP students surveyed are lewier percent of the students increased their
volunteer or community service activities, thougsignificantly larger proportion — 67 percent —
intend to either participate in or lead communéyvice activities in the future. Given the
community service mandate of ECA Programs, in gadnand these Programs specifically, this
significant multiplier effect is a clear sign oftheach and impact of the Program in the broader
community.

Likewise, community service figures for the MasIeainers are high. A majority of those
surveyed (86%) report that their volunteer acegthave increased; almost three-quarters have
provided training to children or community memberth special needs; and almost two-thirds
have organized new activities or projects in thecwnity.

We have had [a] program for community services where 11 teachers from our marz [sub-
regional administrative unit] have participated and [another] 11 teachers were included in
another project. So, this chain becomes longer...

- Master Trainer in Armenia

Moreover, 77 percent of the Master Trainers indhkne survey believe that the Program
computer centers have contributed to greater corntynparticipation in local government. Most
Master Trainers (87.2%) report that the computetars have hosted or facilitated community
meetings and events to discuss local issues. IZ|€@apgram activities have had positive
impacts on local communities and their members, dage profited from the benefits of
participant service and volunteerism, as well asalestrated an increased willingness to
participate in or follow local affairs/governmertilectively.
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C. Sustainability

There are several approaches to constructing Arsgsa that activities and momentum will be
sustained once the U.S. funding ceases. The coumpigmenters have all given this important
issue extensive thought, and each has devisedattfetrategies for addressing it.

The evaluation team ascertained the following stias for sustainability (generated by grantees
and participants in Program countries) during inftoy site visits or through the responses to
the online surveys administered to the differemtipi@ants. Each of these will be covered in the
sections below.

» Establishing and maintaining school networks;

» Establishing and maintaining professional collabores and relationships;

* Maintaining contacts with people met during theg?am;

» Collaboration with and support from other donor®mgram countries;

* Information dissemination: Maintaining awarenesBmgram activities, services, and
impacts in local communities; and

* Fundraising and planning to meet resource needs.

1. Establishing and Maintaining School Networks

Building school networks and creating local schdokters has already begun, at the initiative of
Program participants. ASCP has done considerahik iwastablishing and maintaining a
network of Program schools and computer centekeviise, TSCP has also built a substantial
network of schools and computer centers. The BRIP@&iram in Lebanon has established a
network of teachers that spans schools acrossotir@ry, both in the private and public sectors.

Country Programs are finding ways to expand aaiwiby reaching out to other schools in the
Program. This was particularly evident in the aaflsSBosnia and Herzegovina, where
conversations with teachers and a Principal redgalens to continue using the curriculum
beyond the period of the CRS funding. The Princgddhe school instructed the teachers to
choose another school in the SCP network as agddnfurther collaboration and work. The
teachers in Doboj chose a school in Bugojno. Thkdpschool sent a delegation to Bugojno
and is awaiting a return visit from a delegatiaonirBugojno. The Principal in Doboj would like
to expand this network to other schools in theritu

2. Establishing and Maintaining Professional Collab oration and Relationships

The sustainability of Program activities and imgaatll depend upon the continuation of
professional networks and collaborative projectal@shed during the Program. Because both
SCP and BRIDGE depend so heavily upon the involverakteachers, the professional
networks established by teachers are critical. ieagetworks not only provide a larger
professional community to draw upon, they also mleveachers with desired feedback towards
continued professional development. During the tgusite visits, the evaluation team
discovered that teachers are just as eager anssuddearn and experience new things — the
professional networks established by and for teaches a critical part of any long-term
sustainability strategy for both Programs.
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Survey responses from the online surveys indi¢eteteachers and Master Trainers have
developed and maintained professional relationshiffscolleagues they met in the course of
their Program activities (see Table 10.3).

TABLE 10.3
Sustainability of Professional Networks Developed D uring Programs

SCP | BRIDGE
(%) (%)
Continued professional collaborations that grew out of Program experience 62.1 80.0

Teachers’ Professional Networks

Very likely to continue professional relationships once participation in the Program ends | 40.2 71.4

Both Programs
(%0)
Continued professional collaborations that grew out of Program experience 55.4

Master Trainers’ Professional Networks

Very likely to continue professional relationships once participation in the Program ends 41.3

Sample Sizes: Teachers: SCP — 219, BRIDGE - 35
Master Trainers: 87

Eighty percent of the BRIDGE teachers have contiruefessional collaborations that grew out
of the Program; 62 percent of the SCP teachers thawve so, as well. More BRIDGE teachers
than SCP teachers are optimistic about the likelihaf continued professional relationships
once the Program ends (71% compared to only 40%$té Trainers surveyed have also
reported continued professional collaborations4%d. A smaller percentage, 41 percent,
believes that they are very likely to continue pssional relationships once their participation in
the Program ends.

The momentum generated by forming new relationsiBipéso key. The BRIDGE Program in
Lebanon, for example, is growing steadily and E#&RN coordinator believes it has reached a
point where it is sustainable, even without hegrvéntion. Over the past 3 years, the Program
has grown from 30 teachers to 80 teachers. In 2Gfite, they had 48 training sessions on
English language training methodologies and in 28@8y had 80. Two of the Lebanese
BRIDGE teachers were selected in 2006 to partieipathe US Fulbright Program for one year.
At the iIEARN 3% annual regional conference held in Beirut in 2095, 150 participants
representing 15 different countries attended, iiolg 10 teachers from the United Stafés.

3. Maintaining Contacts with People Met During the Program

Because these Programs are virtual exchangesptimections between people become
particularly important for sustainability, once Udgbvernment funding ceases. If the

connections between people are solid, the neeslikiained financial resources does not become
the sole determining factor in a Program’s sustalitya— assuming that activities are up and
running and the people involved in the network®tawnership. The country site visits and

focus groups revealed many examples of individuéhtive and collaboration between people
that did not necessarily depend upon outside fundirstructures.

4 Participants for the 3" Annual Regional iEARN conference in Beirut came from the U.S.A., Egypt, India, Jordan,
Lebanon, Pakistan, Nepal, Bangladesh, Oman, United Arab Emirates, Morocco, Tunisia, Malaysia, Indonesia and the
Netherlands.
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Teachers, students, and Master Trainers were @askedpond to questions regarding the
contacts they have made during their participaticthe Program. As a group, substantial
proportions of these have remained in contact pathple they have met during the Program
(see Table 10.4).

TABLE 10.4
Sustainability of Personal Contacts Developed Duri ng Program

, SCP | BRIDGE
Teachers’ Personal Contacts (%) (%)
Have remained in contact w/people met during the Program 71.3 76.0

, SCP | BRIDGE
Students’ Personal Contacts (%) (%)
Have remained in contact with people met during the Program | 56.3 82.4

Both Programs

(%0)
Have remained in contact with people met during the Program 78.6
Sample Sizes: Teachers: SCP — 219, BRIDGE - 35

Students: SCP - 661, BRIDGE - 101
Master Trainers; 87

Master Trainers’ Personal Contacts

Comments from a student and teacher in Lebanorak&wesv individual initiative leads to
increasing returns for BRIDGE activities.

| am going to be an ambassador to IEARN ... in my school so whenever somebody wants
to join iEARN, they will come to me and ask me.

- Student in Lebanon

We also held a lot of seminars at the end of every year and they [students] presented their
workshop, they presented their presentation in the YouthCaN conference.... after the first
year we started the ecology club and the number of students participating in the ecology
club is increasing every year now...

- BRIDGE Teacher in Lebanon

4. Collaboration with and Support from Other Donors in Program Countries

Synergy established through collaboration with othenors in Program countries has been, and
will continue to be, critical to the long-term saistability of these activities and the transition t
local stewardship. Evidence of local initiativesesiablish links with other organizations, as a
means of building upon current activities and lagang additional funding, was reported in
Armenia, Lebanon, and Tajikistan.

The ASCP has collaborated with UNDP to establighsupport four Regional TeCes. It is
expected that soon these centers will have vidateocencing capabilities that will allow for
cross-regional evenf& Currently these centers serve as training hubth&éASCP and UNDP
initiatives. The four centers are located in theNdataran (Regional Government) buildings in:
Yerevan, Gyumri, Kapan and Yeghegnadzor.

8 According to Project Harmony offices in Vermont, these regional centers are already connected.
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TSCP, in order to build upon activities already emehy in the area of community building and
support, has deliberately set out to contact afbeor organizations and organizations in the
development field. In particular, they approaclB&RE to discuss the project and decided to
locate SCP schools in communities where CARE wasady working, in order to leverage the
work in community involvement already accomplished.

In addition, UNICEF, UNDP, Merlif! and Population Services International have altesged
interest in conducting trainings in the TSCP ILTkis will provide some funds to the centers as
these organizations pay for the use of these ti@siliA local NGO has also held a three-day
seminar in Konibodom on ‘Human Rights’ at the Il@her organizations have also relied on
the TSCP centers: Junior Achievement started asefieconomics training courses for TSCP
economics teachers, and ORA International resdriweglin the centers in Dushanbe and Kulyab
for children and adults with disabilities.

TSCP has received some additional funding fronHéwlett Packard Foundation, the Global
Catalyst Foundation, and the British Embassy inkisan (they contributed $17,000 to include
an additional school in the Program).

Finally, a BRIDGE teacher in Lebanon explained helationships were established with
individuals from the UNDP. These ultimately leadccbnnections and financing from the World
Bank for the school’s project.

In effect, there are ample opportunities — bothard small - for leveraging resources. As the
Programs develop, other donors become aware ofabtvities, enabling, in some instances,
collaboration and leveraging of funds and actisiti&s the participants themselves become more
involved and experienced, they also are reachingnaaking contacts with counterparts in
different organizations and, in some cases, thdtseare new sources of funding for Program
activities.

5. Information Dissemination: Maintaining Awarenes s of Program Activities in
the Local Communities

The sustainability of the SCP and BRIDGE Prograriisdepend — to a significant degree — on
Program awareness among local communities ancbigr&mn countries. Awareness can generate
or reinforce local community willingness and aBilio raise funds for future activities. In light

of this, sustainability benefits from the dissentima of information about the Program by
participant teachers, students, and Master Traih@ieed, all three have been actively sharing
their experiences with the Program through mederiews, presentations in their

communities, and newspaper articles.

9 Merlin is a U.K.-based NGO that specializes in health care and medical relief for vulnerable people. They currently
work in fifteen countries.
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TABLE 10.5
Dissemination of Program Experience to the Communit y

Teachers SCP BRIDGE

(%) (%)
Participated in media interviews to share Program experience 34.2 44.0
Gave presentations in community to share Program experience 55.5 81.5
Wrote newspaper articles to share Program experience 17.1 28.0
Students SCP BRIDGE

(%) (%)
Participated in media interviews to share Program experience 34.5 68.8
Gave presentations in community to share Program experience 45.3 90.9
Wrote newspaper articles to share Program experience 19.9 27.7
Master Trainers et [PIE e

(%)
Participated in media interviews to share Program experience 62.3
Gave presentations in community to share Program experience 79.2
Wrote newspaper articles to share Program experience 39.7
Sample Sizes: Teachers: SCP — 219, BRIDGE - 35
Students: SCP — 661, BRIDGE - 101
Master Trainers: 87

Participants have been steadily engaged in givieggmtations on the Program to their
communities — between 55 and 81 percent of thénexasurveyed, between 45 and 91 percent
of students surveyed, and 79 percent of the Mdsteners. Almost all of the BRIDGE students
in this online survey have made presentationsd tommunities regarding their Program
experiences.

Many teachers and students have participated inaneterviews. Again, this type of participant
visibility is an important vehicle for promoting monunity awareness and increasing the
likelihood of Program sustainability. It also refle a great deal of self-confidence and
enthusiasm on the part of students who share dékperiences with a wider audience via the
media. Roughly 69 percent of the BRIDGE students3hpercent of SCP students in the
survey have interacted with the local media regaydirogram activities. Master Trainers have
been extremely visible in the media: 62 perceneHaaen interviewed and nearly 40 percent
have written newspaper articles sharing their agpees mentoring and guiding the Program.
While the figures for Program teachers and studeritsig newspapers article are lower, they
are still noticeable -- about 20 percent (or offitefihave done so.

As highlighted above, a large number of Masteriees (87%) say that the computer centers
have hosted or facilitated community meetings arehts to discuss local issues (see Table
10.5).The computer centers have served as focal pointsofamunity activities, no doubt
contributing to a wider sense of community invohesthand interest in these Programs.

In sum, participants are actively sharing theirexignces with other members of their
communities through formal media channels. Thisar@y increase the visibility of these
Programs, offer evidence of enhanced student paatitesteem, and potentially could lead to
more community involvement and Programs sustaiitibil
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6. Fundraising and Planning to Meet Resource Needs

Sustainability depends, to a great degree, onxteneof resources necessary, as well as parent
and community action and involvement in crafting@ctplans, to develop mechanisms for
raising funds. Communities must raise funds forgPam activities if budgets are not
forthcoming from governments (local or nationalisTis particularly true in the SCP countries,
where implementers established computer centesshiools that previously had no such
facilities, and where the Program covers the cbBiternet connection fees. This is less of a
concern in the BRIDGE countries, due to the Pro¢gatnucture. For example, iEARN required
private schools in Lebanon to have computers andssco the Internet in order to join the
Program. Public schools in Lebanon, however, wetgaquired to have a computer center in
order to participate in BRIDGE. Thus, the levefioancial demands with respect to the
maintenance of computer facilities for Program\aiigis is either less in the BRIDGE countries
(i.e., public schools) or already covered (i.eivate schools).

In terms of raising fundsypproximately three-quarters of the Master Trainedicated that
local funds have been raised to support Progranvaigts androughly 57 percent of them
anticipate that Program activities will continuetef the current funding ends. Over half (52%)
of the SCP teachers in the survey indicate thad$urave been raised in the school or
community to support Program activities. One-quadiethe BRIDGE teachers report such
fundraising activities (see Table 10.6).

TABLE 10.6
Local Fundraising for Program Activities

SCP | BRIDGE
(%) (%)

39.6 55.2

SCP | BRIDGE
(%) (%)

59.6 33.3

Students

Parent and community groups have formed to plan out and/or raise funds for
future existence of Program activities

Teachers

Parent and community groups have formed to plan out and/or raise funds for
future existence of Program activities
Funds have been raised in school or community to support Program activities 52.1 26.9
Both Programs
(%)

Local funds have been raised to support Program activities 73.7
Anticipate that Program activities will continue after funding ends 56.6
Sample Sizes: Teachers: SCP — 219, BRIDGE - 35

Students: SCP - 661, BRIDGE — 101

Master Trainers: 87

Master Trainers

While we do not have figures on the amounts of furadsed, community involvement and
support are clear. These findings also are a gudidation that there is some local capacity and
enough interest to ensure that select Programitesiwill continue once the current funding
ends. One example in Tajikistan illustrates theepwal for individual initiative and community
involvement in the centers: a center director imkodom sought support in the local
community, prior to the center’s inauguration. teécsted contributions from the local
government, a factory, and the center’s Parentisi@ittee. Due to these efforts, he was able to
raise $1,100 to equip the school’s future centén wew furniture, rugs, and curtains.
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Finally, a majority of the teachers in this onlsw@vey do believe that their school's
administration is capable of administering the Paagactivities on their own (67.5% in SCP
countries and 81.5% in the BRIDGE countries).

a. Resource Concerns and Fundraising

As mentioned above, the issue of funding is pdeityimportant in the SCP countries, where
computer centers were established and need to ingain&d, as well as in public schools in the
BRIDGE countries, where resources may be lackingdonputers and Internet connection fees.
In most of the countries visited, teachers andgipals alike expressed concern regarding the
costs of updating computer equipment, Internet eotion fees, and network maintenance fees
for the computer centers. Most of the school ppals or computer staff administrators agreed
that while they may be able to charge a nominatdeammunity users, these fees will not
cover all of the expenses involved (i.e., Integ@inection, equipment upgrade, and
maintenance). Comments from participants in ArmeBbsnia and Herzegovina, and Tajikistan
reveal the nature of the challenges that the cguRmingrams face.

Armenia

ASCP is structured so that one person is resp@nfibthe operation of the center. This implies
a salaried position, in addition to computer equeptrand the Internet connection. All of these
costs add up. School administrators, teachersi@@adaoordinators also expressed concern
regarding the funding of the computer center netwas they anticipate sufficient government
funding to support about half of the existing cesite

| think that the money is not enough for paying salaries to center administrators. It is not
enough even for covering the expenses for [the] Internet connection...

- Teacher in Armenia

Bosnia and Herzegovina

Teachers and school administrators speculatedithia¢, Canton became stronger as a result of
the educational reform underway in Bosnia and Hgyzima, the school could submit a request
for funds to support the Internet connection. Santy, in one town, the school Principal

indicated that the Ministry of Education considérs Program to be a vital service to all schools;
however, funding is lacking. He said that, in 200&, Ministry was several months behind in
paying out funds already budgeted. So, somethitgjadriof the normal budget may be
jettisoned — “even more so if it is seen as ‘omigrike Internet connection fees.”

Basically, the Program has built teachers’ capacity to work in new ways, but if we can't get
new materials or hardware ... we can’t cover all the expenses this kind of learning entails.
This Program has brought a real increased focus on IT learning, and that just doesn’t
happen on its own — it takes planning, materials, retraining, etc.

- Teacher in Bosnia and Herzegovina
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Tajikistan

TSCP acknowledges that sustainability is the biggleallenge in any Program, and that they
have put extra emphasis on this component, withitrg sessions designed for Community
Committees. These committees signed a documeimé afpening of the center, stating they
would meet once per month to discuss relevant $ssumnmunity involvement, and support.

We assume that initially they [the community] will expect our organization to provide further
support in terms of supplies and toner. Unfortunately, this is a legacy of Soviet subsidies
and the distribution of humanitarian aid in the past.

- RI-SOL Staff in Tajikistan

However, staff members from RI-SOL in Tajikistartetbsome of the challenges they foresee,
in light of cultural expectations and past experes) which will make the transition to full
community support and sustainability difficult. particular, the legacy of the Soviet state
system and humanitarian aid pose real challendesndvelty of securing funds for these
centers in the community itself will take some titnevercome. In addition, poverty in rural
areas is particularly pronounced. Many of the stBa@ctors felt that they simply could not ask
the communities in these areas to contribute taémerdinancially, when many people cannot
meet even basic needs.

b. Action Plans

Fortunately, many of the implementers have spemsiderable time and effort in developing
action plans, to put into place mechanisms thdtemible participants to learn methods to
sustain Program activities and facilities. Tharelearly a movement by communities in
Program countries to organize and craft actiongfansustainability — in terms of resources,
maintenance of facilities, and training, all of winiare extremely important to the impact and
legacy of the Program. As shown in Table 10.6 apauaghly 60 percent of the surveyed
teachers in SCP countries and one-third of theeyu BRIDGE teachers affirmed that parent
and communities groups had already formed to plaraod/or raise funds for future Program
activities.

Action plans can be as simple as a strategy forimgawwards a particular goal, or they can set
in motion more formalized work plans or establiglwrorganizations. Two cases illustrate each
of these approaches.

Armenia

In the case of Armenia, the government is only abl@aintain 180 of the 324 computer centers
in the network once U.S. funding ends. In reactothis, Project Harmony has organized
approximately 20 one-day regional seminars for stRoincipals and ICC staff. Seminar
participants receive instruction and then are retpaeto complete the following tasks:

* Organize and develop a short-term action planHentork of the ICC, and
* Develop an ICC promotional plan.
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In addition, there is an online forum, ‘Ask for Ade,’ on the ASCP website dedicated to
sharing information between schools, with model$ samples of effective ICC practices. Of
course, simply providing formalized training on htmsustain the ICC may not always
guarantee that school administrators or teachdrfevable to raise enough funds or maintain
the Program.

Recently, a seminar about sustainability and fundraising was organized. During the
seminar we were informed how to use the resources of the center, in order to be
successful. It was a great Program, and contained very useful ideas, but it is necessary to
use them in practice.

- Teacher in Armenia

Part of the ASCP structure lends itself to the icauattion of Program activities. There are
currently 19 Regional Program Coordinators workimgProject Harmony® It is expected that
once Project Harmony transitions out of Programl@mgntation, this group will serve as the
cornerstone in building the national capacity tstain ASCP. These Regional Program
Coordinators may be particularly critical in deyglmy and disseminating action plans for
fundraising and the sustainability of Program atés.

Tajikistan

One of the most difficult obstacles to a self-simste and self-financed ILC in Tajikistan is
government regulation. Each center must registivigiually with several different government
agencies in order to be able to raise money istheols. For example, if a school takes in more
than $5 a month, it must register as a businesssasubject to Tax Inspection. Likewise, by law,
any organization that raises money using commupit&chnology must register with the
Ministry of Communications. Not only must schoagister with national entities but, in the
event they raise money through the centers, thest aiso register with the local Education
officials as well as the regional agencies respmasor communication. Since the TSCP schools
are public schools, they have no other mechanisoh as tuition fees, which would enable them
to bypass the direct collection of money to usectaer.

In December 2004, RI-SOL formally registered arepehdent NGO named “Internet,” based in
Dushanbe. This NGO serves as an umbrella organizédr all the centers, thus creating a
network of ILCs. As such, the NGO can:

* Independently seek funding opportunities;

» Look for organizations that are willing to fund dears and trainings at the centers;

* Apply for grants and act as a clearinghouse fontgogportunities; and

» Set standards and conditions that the local schoott adhere to, such as ensuring
community access to the centers and participati@ducational programs.

Each school center will be given two options.

* The regional coordinator information can be found at:
(http://www.projectharmony.am/index.html?l=en&page=regional&type=1).
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» First, they may submit a plan to run the centehait the NGO’s support. If they pursue
this option, they will be required to register ttenter with all the appropriate
governmental agencies and submit a sustainablaty {o RI-SOL before they eventually
transfer ownership of the technical equipment.

» Second, the center can join the NGO and becomgshpart of the locally registered
Connectivity organization. They will not have tal@pendently register or present
monthly reports to governmental agencies. They dbel included in any proposals
written to support the Connectivity project as aolehand in proposals for specific
projects if an agency wants to run a Program ihque part of the country. The center
will also be guaranteed a lower Internet rate asqfahe collective. The center’'s
obligation in joining the network is that it woube required to participate in future
Connectivity projects for a minimum or defined nwenbf hours per week.

During the transition period, RI-SOL will be respdrie for pursuing funding opportunities to
continue the Internet payments and training progradm the school’s part, they must develop
transparent systems of accounting, such that meased at the center returns to the center, and
they must commit to the long-term community godlthe center. There is hope that not only

will the structure of a national NGO lead to susadility of the centers and the Connectivity
Programs, but that it will also lead to a largewak of schools over time.

7. Multiplier Effects and Sustainability: Transfer s of Knowledge Gained via
Personal Initiatives of Participants

The multiplier effects of the Program will have emormous impact on all aspects of
sustainability, as participants reach out, transév knowledge and skills, and relate the
knowledge and experiences gained to peers, cobsagimmd community leaders and members.
Ultimately, these will be critical in sustainingdgram activities and impacts. Teachers’
comments in Armenia reflect this need.

« When you serve a given subject to students they decide to participate in a program or
not. If the first lesson is not interesting then he will not participate... but if the group of
students becomes larger [then] students wish to participate.

-- Teacher in Armenia

e Our school also participated in a number of online and offline programs.... 22
teachers have left for USA for 18 days..... We have been introduced there [to the
American] education system. Now we share our knowledge with other teachers here.
We have prepared presentations ... we organized a meeting in our marz with the help
of Project Harmony and we shared our experience with Armenian teachers.

-- Teacher in Armenia

Students are a critical part of the process, dimeg provide needed outreach to other students.
Students at two schools in Travnik, Bosnia and eigozina report that they continue to help
non-SCP students develop IT skills. The effortstatients who enthusiastically share what they
have learned should not be minimized as an impbféator of sustainability. Ultimately, SCP
and BRIDGE activities will be maintained througle ihdividual efforts of school principals,
teachers and students.
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...Some guys from our school come here, and we’'ll show them how to use the Internet,
how to set up a[n] e-mail account so they can get e-mail, and how to make websites, if
they want to know that.

- Student in Bosnia and Herzegovina

D. Summary Observations on Sustainability

Financial investment is only one element in acmgJong-term sustainability goals. Center
longevity and vitality depend upon many of the ed@ts mentioned in this chapter, such as
collaboration among Program participants, and studed teacher enthusiasm in remaining
engaged in Program activities and sharing what tizeye learned with others. Sustainability
depends on innovations on the part of implemeraedscenter directors, as they explore new
ways to maintain the investments in the SCP/BRIDRB&grams to date.

There are challenges to Program sustainabilityl iof dhe countries. However, there are signs
that key elements of sustainability are being askid.

1. Program Activities

The volume of sharing that is occurring among pgoéints indicates not only enthusiasm for the
Program, but also the longevity of Program actgitihemselves. Furthermore, community
awareness of the Program will contribute to théasnability of many Program activities.
Program participants have organized community serprojects and actively disseminated
information to their communities on Program act@stvia media interviews and presentations.

2. Internet Learning Centers and Computer Centers

In some instances, the sustainability of the certtegmselves represents the most significant
challenge, due primarily to the costs associateél am Internet connection, as well as the
upkeep and upgrading of computer equipment. Estahly mechanisms in these communities to
maintain these centers will take some time. ExampléArmenia and Tajikistan reveal how
implementers are experimenting with different waf/approaching this issue. It is most likely
that the initial stages of the transition will réguassistance from the implementer. In the end,
however, the interests of the community itself Wil a strong determining factor in the
maintenance and sustainability of these centers.

3. Skills and Knowledge Gained

The skills and knowledge gained by Program paicip are sustainable if these skills are
practical and useful, not just limited to the Paogritself. In other words, if the participants use
their new skills outside of the Program or afterdgbmpletion, then investments in these areas
will be sustained. From the online surveys, itlesac that students and teachers are sharing (i.e.,
teaching) critical computer and English languaglssto others. When others outside the
Program want to learn these skills, this indic#ites the knowledge and skills acquired by the
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participants have a wider value and will be usafitlonly to participants after the Program ends,
but also to others.

4. Educational Reforms

In terms of education reforms, many of the crititabgram activities and initiatives appear to be
spreading among not only participants, but alsoragrezhools outside of the Program. Roughly
half of the teachers surveyed in the two Progreé®@P(BRIDGE) are sharing new or revised
curricula with other Program and non-Program schobikewise, 62 percent of the Master
Trainers are sharing new or revised curricula witier Program or non-Program schools. In
addition, teachers are sharing critical skills thaye learned with other teachers. Twenty-seven
percent of the surveyed SCP teachers are sharimgchimentify education resources online with
other teachers and 39 percent of BRIDGE teachevewed are doing so. In addition, nearly 41
percent of the BRIDGE teachers in the online suraweysharing their English language training
with other teachers.

The professional collaborations established ameaghters are critical for the sustainability of
educational reforms because it is through the wbtke teachers that these activities will
continue. A majority of the teachers surveyed (6#%e SCP teachers and 80% of the
BRIDGE teachers) indicate that they have contirtoeshgage in professional collaborations that
evolved out of their experiences with the Program.
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1 1 CONCLUSIONS

While the six School Connectivity Programs variedhieir implementation and country context,
all four of the country Programs selected as chgtes and site visits for this evaluation are
achieving or have achieved Program g&lEhere is substantial evidence of desired outcome
achievement across the Programs in the four casnisited, as well as among the participants
in the twelve countries who took part in the onlsugveys.

Chapter Eleven

There are four goals common to all of the Schooir@ativity Programs:
* Building mutual understanding;
» Building the skills and knowledge of Program papiants;
» Assisting educational reform; and
* Program sustainability.

In addition to these four overarching goals of $okool Connectivity Programs, there are three
regional goals particular to certain Programs:
e Civic Education, Community Building, and Commung&grvice (Central Asia and
Eurasia);
* Reconciliation and Regional Stability (Southeasteunope); and
* English Language Instruction (BRIDGE).

The Programs’ effectiveness in achieving each gosynthesized below.

A. Mutual Understanding

The quantitative, online survey data, and qualiéatiata collected in site visits and focus groups,
revealed that students, teachers, and Master Tsaatieexpanded and enhanced their awareness
of other cultures as a result of their participatio the Program. Seventy-seven percent of the
SCP and 89 percent of the BRIDGE survey respondgatisd that working on joint projects

with partner schools resulted in a better undedsiegnof that partner’s culture or society. In

focus groups and informal discussions, studentsrtégiscovering” that students from other
countries are very much like them. Many of the stud and teachers emphasized how
friendships have formed between participants ifedght countries through the online activities.
These online activities have served as importamheu@isms for learning about different cultures
and the daily life in these countries.

*1 The six School Connectivity programs comprise: Armenia School Connectivity Program (ASCP); Azerbaijan
Connectivity; Tajikistan School Connectivity Program (TSCP); Uzbekistan Connectivity; SCP in Southeast Europe
(SEE); and Building Respect through Internet Dialogue and Global Education (BRIDGE) in South Asia, the Near East,
and North Africa.
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Indeed, as Program projects and new informatiomnelogies have been integrated into
BRIDGE course activities, there has been a shifténstudents’ orientation. According to
BRIDGE teachers in Lebanon, BRIDGE students noweustdnd that they live, learn, and
function in a public space that is less confingtie students now recognize that others are more
like them, with similar cares and concerns, viemd apinions. They have discovered that there
are not as many differences between people ashdmyjirst imagined.

The SCP in Bosnia and Herzegovina effectively lthkee goal of mutual understanding to those
of conflict resolution, inter-ethnic dialogue, aretonciliation. SCP students from Bosnia and
Herzegovina emphasized that they have learned dbout Kosovo and Albania from other
SCP students in these countries. SCP participaritgjikistan almost unanimously talked about
the value of learning about U.S. students’ livaswall as the importance of creating ties with
youth both in the United States and in their owgiae of the world. The TSCP has mobilized
young people, providing them virtual access towbed and its diversity beyond the boundaries
of their communities, in spite of living in a ralatly isolated country just emerging from the
former Soviet Union. In Armenia, regional communioa is particularly evident in the ASCP
online interactions. ASCP teachers are in commtinicavith other schools in Azerbaijan,
Russia, Chechnya, and Turkey.

No matter how much or how little students knew ptoothe Program, the online survey data
demonstrate that students have changed their weWsS. culture and values, as well as daily
life, as a result of their participation in the ram. Approximately 80 percent or more of the
BRIDGE students in the online survey say their usi@dading of U.S. values and culture and
daily life have changed moderately or substanti&@lightly more than half of the SCP students
report a moderate or substantial change in thelerstanding of U.S. values and culture, and
about the same percentage report similar changéginunderstanding of daily life in the
United States.

Students and teachers alike hold positive viewth@fAmerican people as a result of their
participation in the Program. BRIDGE students & ¢éimline survey have a very positive view of
the American people — 87 percent hold a generalstrongly favorable view. Approximately 78
percent of the SCP students feel this way as Welety percent or more of the BRIDGE and
SCP teachers say they hold ‘generally favorablestoongly favorable’ views of the American
people.

Students have also developed formal and informihtjes with other students through the
online activities. They use these to discuss betegnal and project-related issues. Eighty-two
percent of BRIDGE students in the online surveyeh@mained in contact with people they met
during the Program, as have 56 percent of the S@fests. Teachers also remain in contact
with people they have met in the Program: 76 pérokthe BRIDGE teachers surveyed and 71
percent of the SCP teachers have done so. Sevigiitypercent of the Master Trainers are in
contact with people they met during the Program.
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B. Skills and Knowledge Development

Students in the SCP and BRIDGE Programs reportereae of IT in their schools. In tandem
with this, they are cultivating a wide range oftteical skills marketable in a digital world.
These are key objectives of the connectivity PnogréEnglish language skills development is
discussed below, in Section G).

Students and teachers in both Programs reportitegpthave learned a number of new computer
applications and related skills.

Table 11.1
Computer Applications Cited
by Students and Teachers
Students Teachers
Internet Research Internet Research
Online discussions Online Discussions
E-mail E-mail
Word Processing/spreadsheets Word Processing/spreadsheets
PowerPoint

The development of sophisticated IT skills is enidgcross the Programs, particularly in
Armenia, the oldest of the Programs, where 195asho the ASCP network have started
creating and developing school websites.

Participants give themselves high marks for impnoget in computer skills. In the 12 countries
included in this evaluation, students and teachegrsrt that their computer skills have improved
(83.7% of SCP teachers, 69.7% of BRIDGE teachdr§:98 of SCP students and 78% of
BRIDGE students)mprovements in computer skills have the side ¢f¢doosting self-
esteem; teachers who spoke to the evaluation teamydsite visits noted that students have
become more self-confident as they have acquiredceenputer skills. The teachers themselves
also reflected on their own increased self-confogethe result of participation in the Program,
acquisition of new computer skills, and greater fartrwith new technologies. This increase in
student and teacher self-confidence has had disggmti ‘spill-over effect,” such that participants
demonstrate a willingness to try new things anshiare their knowledge and computer skills
with others.

The Program’s focus on using the Internet for etlanal purposes has clearly influenced
attitudes and behaviors of students and teachi&es Bloth groups of participants report using
the Internet to look for information for a classawr online project. In some instances, students
and teachers report that this is a new approactinéon; previously, they simply browsed books
for information and looked no further if they didtrfind what they wanted. Both students and
teachers commented on the ease of access to énedhas a result of the Program, and the
realization that there is much more informationikade than they had previously imagined.
Increased use of the Internet on the part of stisdemd teachers is a testament to the positive
impacts of the Program.

Finally, students and teachers across the Progsamsto numerous areas in which they have
acquired skills. The Programs are designed torerthat students and teachers develop the
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facility to apply newly learned skills, in a widange of online activities and projects, and in
many different fields. For example, SCP teachedsstimdents in Tajikistan say that the online
collaborative learning programs and project gradgrmand the application and creative use of
new skills, such as online research. Additiond@RIDGE students report that their involvement
in the Program has also helped them to develojparlife skills, such as teamwork and team
building, and SCP in SEE provides students in éggon with skills in collective problem

solving. Students across the Programs have dewkekipeng communications skills, and all
Programs provide students with a context and enmient in which to develop and exercise new
skills in critical thinking.

C. Educational Reform

Teachers in the four countries selected for sgésvindicated that their school administrations
actively support one of the Program’s main educatioeform goals: integrating and introducing
new technologies into classroom activities. Teksult is corroborated in the online teacher
survey, where 75 percent of the SCP teachers aartlyr&2 percent of the BRIDGE teachers
report that the school administration has adoptdidips that allow teachers to incorporate IT
into classroom activities. In many cases, the g&stlected schools whose principals clearly
supported the goals of the Program. Site visisctwols revealed that the younger and/or
Western-educated principals were particularly esitmtic about the use of new technologies and
new methodologies. In some instances, school pakeimentioned that SCP gave them the
opportunity to implement reforms in the classrooorenquickly than might otherwise have been
possible, given the orientation of the MinistryEdfucation and other situational factors.

For example, the Tajikistan educational systemahaays emphasized memorization and rote
learning, even at higher levels of study. The TSEBL orientation and activities have offered
participating schools more student-centered, ioter@ approaches to learning, consistent with
classroom practices and teacher training in théddristates for the past two decades. TSCP has
assembled a small but qualified cadre of teaclardrs who are now well-versed in introducing
new methods and a new philosophy of teaching, asdPBL, cooperative learning, and the
integration of technology and pedagogy.

As a result of their training and participatiortire Program, 78 percent or more of the teachers
surveyed believe they now have a greater underisiguodl IT applications in the classroom,
principles of online collaborative learning, andlPBeventy percent or more of the teachers
surveyed report that they have introduced new idedsknowledge at work, as well as new

ways of doing things. The BRIDGE Program'’s relianoeteacher training and mentorship
imparts critical skills to teachers and gives theesmership of the project. Teachers have become
more proactive in the classroom and emphasizehbgtfeel empowered as a result of their
participation in BRIDGE activities.

Teachers report actively applying what they haaered. Across the twelve countries, 72
percent of SCP teachers and 94 percent of BRID@ehts surveyed have taken part in online
projects. Nearly 77 percent of SCP teachers anuk88nt of BRIDGE teachers have
participated in online fora. Many of the teachgomt out that they have incorporated the use of
the online fora into their regular classroom atité@. This was particularly evident in the
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comments from teachers in Lebanon, who are applyavgIT and methodologies across a
variety of disciplines (English, Science/BiologndaComputer Science). In Armenia, two
mathematics teachers have used computers in taeges to visually demonstrate complex
mathematical concepts. This new approach was eedlived by the students—so much so that
the two teachers plan on presenting seminars/ddssgher schools. In Tajikistan, teachers
reported using the Internet as a resource for tladsroom materials and suggestions on
improving instruction in specific curriculum ared$iroughout the Program countries, teachers
have been assisted by the Master Trainers, maghofm have introduced new ideas, new
initiatives or new ways of doing things, as wellnesv activities or projects (between 75 — 84
percent in each case). Almost two-thirds repored they have introduced new curricula or
pedagogical methods (64.3%).

Comments from students in Armenia, Bosnia and Hgrzi@a, Lebanon, and Tajikistan affirm
that the classroom culture has changed as a wdghk Program: teachers are implementing
practices and methodologies which are more stuoleetted and collaborative. Many teachers
commented that they have begun to behave moreiditatars of the learning process, rather
than the sole source of information and learnkga result, students have more of a voice,
speak out more in class, and are more confideexpnessing themselves. Almost all of the
BRIDGE students have been empowered to try nevgshamd initiate changes at school, such as
introducing new ideas and new curriculum. Abouf bathe SCP students indicated that they
have introduced new ideas at school as a resthiedProgram.

Both students and teachers across all Programshemagne more motivated as they have
worked on the Program’s project-based activitiggs Ts particularly true when computers or the
Internet are used actively in the classroom; techete an increase in levels of attendance and
enthusiasm. Simply put, students find it more i$&ing to work on computers or access the
Internet, rather than approach subjects in a nraditional way. In this way, the Programs
support student engagement and commitment to fegarni

Although some teachers in the focus groups indicttat they wernitially reluctant to use
new methodologies and were doubtful about usingpeaers, they became more confident as
they mastered new skills. Many teachers recoghigemportance of acquiring computer skills
and are enthusiastic about the training they hageived as a result of the Progr&lomputer
skills are strongly associated with wider teachatipipation acrosall Program activities. More
specifically, the results of the online survey shbat the greater a teacher’s confidence in
his/her computer skills, the more activities in @hha teacher will be engagélteachers with
‘excellent/very good’ computer skills report paipiating in approximately five activities,
whereas teachers with ‘poor’ computer skills regmgaging in approximately two activities.

Teachers indicate that they have established imprtirtual connections with fellow
professionals that support and reinforce educadti@fiarm. Many of the teachers anticipate they
will maintain these professional relationships, #rey are optimistic they will continue to
collaborate on online activities. Eighty percentred BRIDGE teachers have continued
professional collaborations that grew out of thegeam and 62 percent of the SCP teachers have
done so as well.
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D. Program Sustainability

The evaluation team ascertained strategies foaisiadtility generated by grantees and
participants in Program countries through analgsibe data. These strategies are deliberate,
well-conceived actions and initiatives designedrderpin and secure Program sustainability,
once U.S. funding ceases.

» Establish and maintain school networks;

» Establish and maintain professional collaboratemd relationships;

* Maintain contacts with people met during the Progra

» Collaborate with and support other donors in Pnogcauntries;

» Disseminate information: Maintain awareness ofgPam activities, services, and
impacts in local communities; and

* Fundraising and planning to meet resource needs.

The main points are synthesized below.

Building school networks and creating local schdaktershas already begun, at the initiative

of Program participants. ASCP has done considerabik in establishing and maintaining a
network of schools and computer centers. LikewiSCP has also built a substantial network of
schools and computer centers. The BRIDGE Programelianon has established a network of
teachers that spans schools across the counttyjrbtite private and public sectors.

Indeed, theorofessional networks establishieg and/or for teachers are a critical part of any
long-term sustainability strategy. As mentionedad) 80 percent of the BRIDGE teachers
surveyed report that they have continued professicollaborations that grew out of the
Program, as have 62 percent of the SCP teachefesysar.

The BRIDGE Program’s design and structure estaddigirocesses integral to sustainability, as
it uses teachers to mentor other teachers. Thigesa strong network of teachers and builds
momentum, as teachers reach out to friends aneagples, encouraging them to join the
Program. Not only does this strategy impart critgdalls to teachers, it also gives them
ownership of the project and builds a solid fouraafor Program sustainability, since all online
activities are implemented by teachers in theissl@aoms (not in an ILC). This approach, in
essence, not only makes teachers change agenssbuyiroactive in Program maintenance and
expansion.

The synergy established througtilaboration with other donors these countries has been, and
will continue to be, critical to the long-term saisiability of these activities, and to the trarusiti

to local stewardship. Evidence of local initiatitesestablish links with other organizations, as a
means of building upon current activities and lagéng additional funding, was reported in
Armenia, Lebanon, and Tajikistan. For example tthe SCP implementers in Eurasia (Project
Harmony in Armenia and RI-SOL in Tajikistan) haystematically partnered with national and
international NGOs in order to provide a breadtlervices as well as to leverage their
resources. This is particularly true in two maieaa: technical assistance and curriculum
development.
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The ASCP has partnered with UNDP to establish apgart four Regional TeCes, while TSCP
has partnered with a local ISP (Babylon-T) to edtdre ILC network to rural communities. In
terms of curriculum development, ASCP enlisted Gated Minds to design civics-based
curriculum, and iEARN to deliver teacher workshopshow to integrate IT into the classroom
and how to design collaborative learning proje€&CP has partnered with IFES for assistance
in developing a civics education textbook and tedashguide in local languages. Finally, for the
TSCP, RI-SOL leveraged their resources by contg€@ARE, and selecting communities in
Tajikistan where CARE was already working and whaeze was already some community
mobilization. This ensured momentum and a solietfasthe TSCP community building
activities, now and in the future.

Donors are certainly more aware of the Program,naady have actively collaborated with
grantees. This may present ample opportunitiegh-lig and small — for further collaboration,
leveraging resources and activities, creatingiaeiahips, generating products, and establishing
structures necessary for Program sustainabilityth&garticipants themselves become more
involved and experienced, they also reach out, ngag&ontacts with counterparts in different
organizations; in some cases, the results inclesesources of funding for Program activities.

Teachers, students, and Master Trainers maintaimeotions with those they have met through
the Program, another key element of sustainabiltyerall, substantial proportions of the
Program’s students and teachers have maintaingdatamith people they have met during the
Program. This includes 76 percent of BRIDGE teaxlaed 71 percent of SCP teachers
surveyed. Similarly, 79 percent of the Master Teasnare in contact with people they met. The
majority of BRIDGE students (82%) in this onlinengey have remained in contact with people
they have met during the Program, and more thdrohgte SCP students (56%) indicate they
have done so, as well.

Across the 12 countries included in this evaluatibis clear that communities are, indeed,
coming together and organizing themselves to faisés for the Program and the ILCs in their
communitiesNearly three-quarters of the Master Trainers, tnadf of the SCP teachers (52%),
and one-quarter of the BRIDGE teachers in the sur@port that funds have been raised in the
school or community to support Program activiti®ghile the exact amounts of the funds raised
are unknown, these fundraising efforts signal fithibols and communities are beginning to
formulate plans for the future of the ILCs and tlatinuation of Program activities once U.S.
funding ceases. Indeed, grantees have been traiamgiunities in developing action plans. In
some cases, these are strategies for moving towgpddicular goal; in others, they take the
shape of more formalized work plans or plans feal@shing new organizations.

The SCP in Bosnia and Herzegovina specifically iregucommunity involvement in Program
activities, and so raised awareness within the conity»— a key element of sustainability. The
online curriculum was crafted as a set of uniténauating with a unit on Building a
Collaborative Community.”During this final unit, students interviewed keynamunity
members as part of their research, and involveddh@amunity in project activities. As school
administrators and teachers try to raise fund$ufiore Program activities now that U.S.
government funding has ended, these connectiohsinviortant community members have
become essential.
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For their part, the country Programs have also nedfdets to include communities through
outreach activities and the dissemination of infation regarding Program activities. For
example, students and teachers commonly use pa¢iseistto inform others in their
communities about Program activities; approxima®€ypercent of SCP students and teachers
report doing so, as do 80 percent or more of thEDBFE students and teachers.

In addition to sharing information about the Pragsaparticipants are also sharing information
about what they have learned. Program particip@tisients and teachers) report sharing their
skills with at least 18 or more people a monthawerage. What they communicate to others is
also revealing; approximately 41 percent of BRID@&chers in the online survey note that they
share their English Language training with othackers and 48 percent say they share the new
English language curriculum/materials they havesttgyed. About one quarter of the SCP
teachers indicate that they share two criticalskiith other teachers: computer skills (25%) and
how to identify educational resources online (27Ft)ally, 67 percent of BRIDGE students
surveyed and 45 percent of SCP students surveyed #ieir computer skills with other

students. This substantial multiplier effect cdmites to long-term sustainability, as students and
teachers share their skills and learning, witheagles, peers, and others in their communities.

E. Civic Education, Community Building, and Commun ity Service

Improving civic education and providing opportuegifor effective community building and
increased community service are a particular fafl®CP, especially in Armenia and Tajikistan.
Both of these Programs have designed and impleh@ntersics education curriculum. Project
Harmony has partnered with another organizatiomn@oted Minds, to design a civics-based
curriculum for the ASCP, whilRI-SOL has partnered with IFES to develop a cieidacation
textbook and a teachers’ guide in Tajik, Russiad, Bnglish for TSCRAnN addition, online
resources for civic education have been developleel ASCP website has an online library in
Armenian that contains over 20 civics-based ressutc enhance the civics curriculum. In
addition, there is an Armenian language websitertiakes available lesson plans created to
supplement the state civics curriculum 8% 8" and 18' grades.

Students in the online survey indicated that thiegubs local and community-related issues in
the SCP online fora. In the case of ASCP, sevéithleoonline projects exposed students to the
political process in Armenia and gave them direceas to individuals they might not normally
meet (such as Armenian politicians). The TSCPneniora also reinforce the project’s focus on
civic education. Participation in the online adi®s has changed student attitudes toward civic
participation (e.g., democracy) and corruption Atmenia, the SCP students have become less
accepting and tolerant of “old behaviors,” whickytcharacterize as “favoritism” and/or
“corruption.” They expressed optimistic sentimeait®ut a “new way of thinking;” a tangible
sense of civic engagement is evident in the stedefboth Programs. Students in Bosnia and
Herzegovina also express positive sentiments atidaweulated ideas regarding civic
engagement due to online project activities prongptiollaborative community building. In
these online projects, SCP students in Bosnia ardddovina have discussed how to make
school grounds safer, and how to improve publiceparound their schools and towns.
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One of the most noticeable and significant impa€these Programs is the level of involvement
in community service by participants. Fifty-fiverpent of the SCP teachers surveyed reported
that they have organized community service projeis students and 66 percent of them say
they have participated in volunteer or communitywie activities. Forty-four percent of the
SCP students say their volunteer or community seractivities have increased, and 67 percent
intend to either participate in or lead commun#yvice activities in the future. For example, as
part of the 2005 and 2006 GYSD, TSCP students Wwavked on a project to raise funds for the
elderly, cleaned a park, visited veterans and phamage, and volunteered to teach community
members how to use computers. Reported commumiicedigures for the Master Trainers are
high, as well. A majority of those surveyed (86%art that their volunteer activities have
increased, including; providing training to chédror community members with special needs
(72.4%), and organizing new activities or projentthe community (64.1%). This community
outreach has also had an impact on communitiessisless, in terms of civic engagement and
service. Fifty-seven percent of the community memiserveyed in Tajikistan report that their
own volunteer activities and community service haneeased since witnessing the efforts of
SCP participants.

Although not an explicit goal of the BRIDGE Prograime online survey data indicates that
BRIDGE participants have increased their direcolagment in their communities as a result of
the Program. Citizen and youth empowerment, asagetlocial responsibility, are fundamental
principles of the BRIDGE Program. Program actiwténd projects provide opportunities to
engage in collective action, problem solving, activesm.

Sixty-four percent of the BRIDGE teachers survelgade either organized or participated in
community service projects with the students; oieré percent say their volunteer and
community service activities have increased. Eighight percent of the BRIDGE students in the
survey reported that their community service atiigiincreased with their participation in the
program and 92 percent intend to continue withatssivities in the future, perhaps in a
leadership role. Like the SCP students, the BRIB&i8ents in Lebanon have been involved
with community service projects, such as cleanipgublic park spaces. The YouthCaN
environmental projects and fora, in particular,éallowed the Lebanese teachers and students
to combine PBL with outreach activities for the commity. BRIDGE students in Lebanon have
involved their parents, their communities, andrttedia in their initiatives to change behavior,
to generate interest in their community projects] & educate others. The BRIDGE teachers in
Lebanon have been instrumental in this process.

Many of the ILCs in the ASCP are used for actigitilbat directly benefit the community, such as
computer training for community members, the un@ygdl, school staff, and teachers in
schools outside the ASCP network. The ILCs in tBEP have also served the community:
community members’ use of ILCs has enhanced the engagement of these communities.
Half of the community members surveyed report thatcenters have been used to host or
facilitate meetings about local issues. This figdm supported by the data in the online survey
for Master Trainers. Approximately 77 percentred Master Trainers surveyed report that the
computer centers have contributed to greater corntynparticipation in local government, and
87 percent indicate that the ILCs have hostedalitited community meetings and events to
discuss local issues.
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F. Reconciliation and Regional Stability

There are substantial challenges to reconciliaimeh conflict resolution in the SEE region. In
light of these challenges, one of the unique festaf the SCP in SEE was its emphasis on
building interpersonal communication skills amorgtigipating teachers, as a means of
facilitating intra-regional dialogue. While the gtae proceeded cautiously in terms of setting up
direct, inter-ethnic dialogue concerning confliesolution, the approach of exposing students to
“others” from different ethnic groups showed coesable promise. Through the SCP online
activities, students in Bosnia and Herzegovina weegeosed to students from different ethnic
and/or religious backgrounds, both within their ovauntry as well as in the region. In these
online fora, they learned about daily life elsevehend commonalities among all students.
Students in Bosnia and Herzegovina reported tevia&iation team that life in Kosovo and
Albania was very much like their own — that thelpeons faced by the countries are the same.
Students from throughout Bosnia and Herzegovineodisred similarities, which may seem
evident due to close geographic proximity; howetlesgse groups of students often had very
little contact with others, due to ethnic segrematind lingering hostilities in the area.
Therefore, this discovery is a critical achievement

The online forum on ‘My Town’ enabled students bai® information about themselves and
their town (daily life, etc.) with other SCP stutienrhe online forum on community building
gave SCP in SEE students an opportunity to wor&atlaborative projects with students from
different countries or ethnic groups. In thesermmhctivities, students designed community
projects and provided feedback to other studeniggeegarding their projects. This activity was
designed to foster cross-cultural awareness, dsageboperation and online interaction among
students in different ethnic groups.

G. English Language Instruction and English Langua  ge Skills

Enhancing and refining English language instructeord by extension, developing participants’
English language skills, are key goals of the BREDFogram. Two-thirds of BRIDGE teachers
surveyed reported that they have updated theiriEininguage curricula, and over half (56%)
have developed new English language curricularasut of the Program. Close to 70 percent of
BRIDGE teachers have integrated English languagemaés into classes in other subject areas.
Almost all (92%) of the BRIDGE teachers say thaythave adopted English language
resources from the Internet.

The acquisition of English language skills has é&dibeachers to act as catalysts for the
application of these skills throughout the schaoticulum. In addition, almost 50 percent of
BRIDGE teachers indicate they have shared new &m¢dnguage curricula and materials with
teachers in other schools.

Indeed, some 85 percent of BRIDGE teachers surviegddhat the English language
component of the Program has enabled them to exgitemselves better in online fora and
discussion groups. The survey data revealed thahéxs’ English skills actually determine the
extent to which they interact with others from di#nt countries. Generally, teachers who are
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more comfortable and confident in English interacire with others from different countries
than those who express less confidence in theilisnignguage abilities.

IEARN staff estimate that about 70 percent of &IBGE online projects are conducted in
English, which means that most of the BRIDGE stislane at some point communicating
online in English. The students confirmed thisanus groups in Lebanon. In addition, much of
the content on the Internet is in English. ExpogarEnglish via online activities has increased
BRIDGE students’ interest in learning and studyimglish (as reported by both students and
teachers in focus groups in Lebanon). Over 90gméraf the teachers in the online survey in
both Programs (92% in SCP and 96.4% in BRIDGE) inditdite@t access to the Internet has had
a ‘large impact’ or ‘some impact’ on their studemtivation to learn English.

The online activities in English can also be disehked to improvements in students’ English
language skills. BRIDGE teachers in Lebanon idexttibronounced advantages associated with
communicating in English in the online fora. Engllanguage skills determine not oniat
students do in these Programs but #tgoextento which they are able to take full advantage of
the opportunities to communicate with students dbmot speak their native language. Teachers
noticed improvements in student sentence construetnd grammar. In the words of one
teacher, “(t)hey began to compose in English, nstt franslate Arabic into English.” Students in
the online survey also affirm that they have mauerovements in their English language
abilities. Eighty-three percent of the BRIDGE sttdereport that their English language abilities
have improved since they began participating inRfregram. Approximately three quarters of
them rate their command of English as “excellemt*very good.” Moreover, 80 percent of the
BRIDGE students believe that the English langu&gis shey have developed in the Program
have improved their performance in other coursework

Although English language instruction is not aesdadbjective of SCP, almost two-thirds of
those students who took the online survey in the 8@untries reported that their English
language skills have improved as a result of pagtag in the Program. For example, many
TSCP students who may speak Tajik or Uzbek at heperted that their work on specific
projects and at the ILC has improved their knoweedfEnglish. While SCP teachers do not
focus on introducing English language curriculaglish is by default the language of choice (or
necessity) in online activities, as participanteofdo not have another language in common. In
the case of Tajikistan, the Program has develoggaurces to further English language
acquisition through the creation of a TSCP-widelBhgClub website. Across the SCP
countries, the significant impact of the onlinendaties on English language skills is quite
evident. More than half (53.7%) of the SCP studentseyed rated their English as ‘excellent’
or ‘very good.’ Again, this is a positive and uriaipated outcome, especially given the fact that
English language learning is not an explicit foofithe Program in these countries.
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1 2 RECOMMENDATIONS

Chapter Twelve

One of the hallmarks of the School ConnectivitygPamns is that they are not one cohesive
Program operating in different countries, but ragig different Programs with different goals
and objectives. Since the Youth Programs DivigoBCA has consolidated its management of
all Connectivity Programs under the rubric of tHel§al Connections and Exchange Program, it
is useful to consider overall recommendations ¢thatbe applied across these varied Programs.

Recommendations emerging from this evaluation Hezeml more as key components of
effective Connectivity Programs. While a “one Siapproach does not fit all countries and
regions, certain suggestions are intrinsic to @aessful Program. Evaluators developed these
recommendations after reviewing survey responses 8CP and BRIDGE participants
(students, teachers, and Master Trainers) in 18tdes, and information gleaned through site
visits in four countries (Armenia, Bosnia and Hg@éna, Lebanon, and Tajikistan), in-depth
interviews with ILC staff, school administratorsagtee staff, PAS staff in U.S. Embassies, and
participant focus groups.

1. Select Specific Types of Online Activities to Promo  te Mutual Understanding

The online survey data collected from studentstaadhers reveal that certain types of online
activities occur more between Program participantess countries than others (ianline fora
and online projects Good examples of this are the IEARN/BRIDGE YdZ@N online fora and
projects, or activities similar to SCP in BiH Udii{Building a Collaborative Community: “What
we can do together”). Online fora and projectspainmary Program components across SCP and
should be emphasized, whenever possible, since #atiwities enhance mutual understanding
among Program participants.

2. Use Online Activities to Encourage Communication in English

Online activities which involve participants froranous countries, by default, require
participants to communicate in English, unlesseghglma common language, such as Arabic,
spoken in a number of countries. Additionally, methhe content on the Internet is in English.
Online activities that engage participants fromadety of countries should be emphasized, since
these activities facilitate the use of English satl to improvements in participants’ English
skills. English language abilities help studentthiir school work and provide them additional
skills as they enter the job market.

3. Encourage Student Engagement as a Means of Assis  ting Educational Reform

Allowing students to select discussion topics fa online fora and to propose online projects
guarantees that topics of interest to them will y@eDirect student input should be encouraged
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for it gives students a strong sense of empowerar@hbwnership of the Program activities.
Although students are not the primary agents ohghan the classroom, small changes, such as
giving students a voice, can produce large chaimgemtivation and student participation in
class. A democratic approach to Program implemiemtabntributes to sustainability by
engaging students and therefore reinforces thematment to the Program.

4. Integrate Community Involvement into Program Conten t

Online projects that require student interactiothwommunity members should be encouraged.
The SCP in BiH Program developed an online foruat thcused on the students’ hometowns,
while the TSCP required all project groups to depeMy Community” websites. Student
research included interviewing key members of tbemmunities as the basis for a ‘virtual’
presentation of their home towns. This type ofigstis beneficial in several ways. First, itis a
very useful way of illustrating and introducing cplex ideas to the students (such as civics
education, community building, and local governnmeltexposed students to community
members (and organizations) with whom they halé Igt no previous interaction. This
interchange between students and members of thi@imeinities also facilitated community
awareness that can lead to Program sustainaliik{yosing community members to the Program
activities is, again, vital for future communityislvement in sustaining the Program and the
ILCs through fundraising and other activities.

5. Engage Teachers by Linking their Areas of Specia lization to Program
Objectives

Teacher involvement in Program activities variegig/teachers’ specialization or background.
While a majority of the Computer Science and Emglesachers are engaged in many, if not all,
of the online Program activities, a significantpodion of the Social Studies and Literature
teachers are not. In order to engage teacheng iRrtogram, they must see a clear connection
between Program activities and their own classraotivities. Training materials for teachers
should be relevant to their classroom activitied sppecific subject, and clear connections should
be drawn between the objectives of teaching andlfectives of the Program activities.

6. Focus on Social Studies Teachers to Achieve Key Pro  gram Goals

Given the broad-based Program goals in terms ofiahuinderstanding, conflict resolution, and
civic engagement, it seems very important that &&tudies teachers and teachers of similar
subjects are well integrated into the Programolmes cases, specialized workshops or training
sessions may be necessary to determine their a@edsrovide specific training on how to use
IT in crafting lessons for the Social Studies auriim.

7. Encourage Use of Teachers as Mentors for Other Teachers
The Program should be structured so that teackers as mentors and Master Trainers (once

they have completed a series of online courses)tfar teachers entering the Program. This
ensures that innovative practices and online digté/are integrated directly into the classroom
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and it ensures that the Program naturally expandssasustainable as teachers reach out to their
colleagues, sharing what they have learned in tefrpedagogy and computer skills.

The BRIDGE Program in Lebanon, like all IEARN Pragys, is structured around teachers who
volunteer to participate. Teachers are preparéiio other teachers. They learn how to mentor
other teachers in the Program, deliver online asjrand also to facilitate and monitor the
content of the BRIDGE online fora. Such an apprazaihbe adapted, and its benefits shared,
across the different Connectivity Programs.

8. Focus on the Professional Development of Teacher s

Teachers are a vital resource for the SCP and BEIBfdgrams. They, like the students, are
active participants who are interested in learrind developing new skills. All educational
reforms, including IT integration in the classroaepend upon the willingness and skill of the
teachers involved. Every opportunity should be usddrther the professional development of
teachers. It is recommended that teacher traingngrovided or continue in the following four
areas:

» Computer Training for Teachers;

» Teacher Workshops on How to Organize and Facil@atkne Fora;

* Materials and Workshops on How to Integrate IT i8&ect Classroom Topics; and

* Use of Conferences and Teacher Exchanges for Fediesecher Training.

8.1 Computer Training

The online survey data showed that computer skiltsre than English language skills,

determine théreadthof teacher participation across the different a@iotis (i.e., the more
comfortable the teacher is with computers, the rhefshe will engage in a number of different
activities). The use of IT in the classroom is riewnost of these countries. Many teachers have
not received extensive computer training; in soases, they have received no computer training
at all prior to joining the Program. Structuredrinag sessions for teachers on the use of
computers are essential and should remain a kéyréeaf all the SCP Programs.

8.2 Workshops on How to Organize and Facilitate Online Fora

In some instances, more teacher training in fatidih of online fora and/or online projects may
be required to ensure that these types of act\itieirish. Clear objectives for an online forum
may assist teachers in their role as facilitatoosfenators and distinguish the SCP online fora
from informal ‘chats.” The model of online teachiining sessions developed by iEARN for
this purpose could to be adapted across the Pregram

8.3 Materials and Workshops on How to Integrate | T into Select Classroom Topics

Integration of IT into the classroom is not alwayslitive. Some teachers have an easier time
than others and some disciplines seem to lend #lgasmore to use of the Internet and/or
computers in the classroom. For example, resultiseobnline teachers survey show that Social
Studies teachers participate in fewer online aatisithan other teachers (e.g., English teachers
and computer science teachers). Materials and/desliops tailored specifically to social studies
classroom activities, for example, should be dgsetioso that these teachers have didactic
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examples of how to integrate IT in their classro@nd how to use or develop online fora in
topics related to social studies.

8.4 Use of Conferences and Teacher Exchanges for Focused Teacher Training

The online teachers survey revealed that teacheosparticipate in conferences/exchanges also
participate in many more of the online activitibart teachers who do not participate in
conferences/exchanges. CRS staff members seechabreelation between participation in
teacher exchanges and the teachers’ ability totadapadapt new teaching methodologies in the
classroom. As part of the reciprocal exchange hisacfrom the SEE region were able to witness
different methodologies in action and obtain haodsxperience using them. Training on IT use
in the classroom, use of video conferencing, aritiatial computer training sessions could

form the basis of focused teacher trainings. Cemiegs and teacher exchanges provide excellent
venues for targeted teacher training and shoulasbd as opportunities to engage in professional
development for teachers.

9. Facilitate Recruitment into Program, Examine the Constraints Faced by
Teachers

Because teachers are the linchpin of the Progtamimportant to identify and understand the
constraints faced by teachers, in order to maxirfuage recruitment of capable teachers. One
of the biggest challenges to teacher recruitmettierBRIDGE and the SEE regions is the
requirement of English proficiency. English langegoficiency is essential in these Programs
(in some cases, there is no common language atmssuntries). While this is less of a
problem in countries where a significant portiorilad population speaks English (e.g. Lebanon),
it is more of a challenge in others. In Bosnia Bledzegovina, for example, schools that did not
have an English teacher could not participate hode schools that lost their English speaking
teachers found it difficult to remain in the PragrdJnless English language instruction
becomes a focus of teacher training, this issueb&ibest resolved through strategic recruitment
of English teachers in these countries.

In terms of teacher recruitment in the United Stabme of the most successful strategies has
been the use of professional networks (conferemssaciations, newsletters etc.) to publicize
the Program and recruit teachers. This activityukhoontinue. One of the most consistent
challenges to recruitment of teachers in the Uritades is local regulations (at the school
district level) that restrict teachers from engagim after-school activities (which is the domain
of an after-school coordinator). Grantees shoustiesyatically identify which districts pose
more problems than others, and target those scivnase teachers have more flexibility in
terms of their Program participation.

It is also recommended that all participating s¢haothe United States be provided summary
information on partner school countries (e.g., niapation, general background information,
history, etc.). Due to certain misperceptions amacerns, one school elected not to participate in
the Program, after being ‘partnered’ with a schndlentral Asia. Providing an informational
packet will reduce the chance of this type of neact

Aguirre Division, JBS International, Inc. Page 185



Evaluation of the School Connectivity Program and BRIDGE

Finally, teachers overseas and in the United Stdlessated that the amount of preparation time
required for full participation in the Program wastimes, onerous (teachers are volunteers and
Program activities are above and beyond their nowoegloads). In some cases, this led to
problems in teacher retention. This constraint khba considered carefully, and every effort
made to assist teachers in this regard. For exammpiestments in focused teacher training
(recommendation of 8 sessions) may lead to redpiguhration time and enable more teachers
to remain in the Program.

10. Structure Successive Online Activities to Guide Students through the
Program

The SCP Program in Bosnia and Herzegovina was magaround a clearly structured set of
online activities called ‘Units.’ This offered steitks and teachers a clear progression of activities
which, by design, increased in terms of complexitis advisable to organize the Program
activities in some clear order of progression teims of skill building, content, and concepts —
and tie the sequence of activities to Program obex

11. Provide Virtual Resources in Local Languages fo  r Teachers

Online teacher resources in the local languagexremely important and should be made
available. A noticeable feature of the SCP PrograBurasia is the provision of online

resources for teachers in the local languages (Alan&ussian, Tajik, and Uzbek). These
resources are extensive and cover a number ofeliff@areas. Some of the resources are
didactic, while others are content-oriented, suchiaic education texts. Teachers across the four
countries visited requested more such training riad$e Providing easy-to-use and easy-to-
access (online) resources for teachers in the langlage is an effective and efficient way to
distribute materials.

12. lllustrate Complex ldeas through Concrete Proje  cts

Complex topics, such as civic education and canféisolution, should be illustrated through
concrete projects which, if possible, rely uponamigations or political, conflict resolution or
equivalent processes in these countries. For exangphddress the objective of civic education,
the ASCP organized an onlig¢udent Assembtg form a nationwide Student Parliament in
Armenia in 2003 and 2004. The real life aspec¢hisf online governance project was crucial.
The main goal was to expose students to the nuaricee Armenian Legislative body through
actual, political participation. It was also intlenl to broaden their views on the workings of
democracy through their own political engagemehge $tudent parliamentarians discussed
various school-related issues, as well as docunoemtently under consideration in the
Armenian National AssemblyFurthermore, this project gave ASCP studentsipusly
unattainable exposure to politicians in Armenia.

13. Partner with International and National NGOs

Whenever possible, it is recommended that SCPiaesi\be integrated with activities sponsored
by other NGOs, especially in the areas of commusetyice, community building, and mutual
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understanding. TSCP has worked closely with IFEfémote civic education and student
involvement in the community through the creatidistudent Action Committees in TSCP
schools. One concrete result has been the braotidipation of TSCP participants in the ‘Global
Youth Service Day’ activities. Teams from the vasal SCP schools have worked in their
communities on a variety of civic improvement aitéds: raising funds for the elderly; cleaning
parks; visiting veterans and orphans; bringing Iscakd toys to the orphanage; and teaching
community members how to use computers. Theseqgisdpave the benefit of bringing the
TSCP students in direct contact with members af tenmunities (both those in need, as well
as those who work in these various organizatiortsgy provide the students with experiences
and skills they can call upon in future communitjgreach activities.

14. Empower Girls by Explicitly Targeting their Partici pation

TSCP has been especially successful in fostermgtrolvement of girls in the Program. This
has produced a number of positive outcomes: engmgairls to complete high school so that
they can continue to take part in the Program; idiog them with the means of acquiring
important, cutting-edge skills that can increagrtbthances of employment; giving them (and
boys as well) the opportunity to improve their Esigl and building their self-confidence. ECA
provided guidance to TSCP to ensure that girls weskerepresented in the Program. This can
be extended to other Connectivity Programs, astfieas

15. Use Virtual Conferencing to Enhance the Connect  ivity of Program

The use of regional video conferencing as parhef3CP Program activities is very promising
and we recommend that country Programs be encaditaggarticipate in this type of activity, if
the technology is available. Both the ASCP and beba BRIDGE) Programs have recognized
the potential of this technology and have alreagiydut or are moving in that direction.

There are many benefits to this type of activityst: unlike traditional conferences, a video
conference underscores the ‘connectivity’ of thé3@d BRIDGE Programs and fits nicely

with the goal of integrating new technologies itite educational systems of Program countries.
Second, from discussions with teachers and studehtsbanon, it is apparent that video
conferences can accomplish many of the same gesataditional conferences by providing a
structured event where students share project sdkdiscuss ideas and topics virtually. Both
teachers and students alike found the regionabvitiithCaN conference held in Beirut to be
educational and stimulating; the level of excitetmarthe room was tangible as they discussed
this event. They explained how they learned thing® the presentations of the other project
groups, and all of them enjoyed the real timepalinteraction (seeing faces and hearing voices,
not just reading text).

In addition, the regional video conferencing cemstablished in Armenia, through the
partnership with the UNDP, can be used to conn&TR schools within the country. These
video conference centers can also be used toaliytuntroduce visiting American teachers to
larger numbers of Armenian students and teacharsighcurrently possible during their short,
15-day stay. This would expand the reach of thiharge.
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16. Maintain the Infrastructure of the ILCs through an Organizational Structure

In some Program countries, SCP represents thdifireta local school has had a functioning
computer center connected to the Internet. Whaetichnical issues have largely been resolved
at this stage in the Program, the issue of funthiege centers locally remains a challenge.
Without an Internet connection and adequately-ma@etd computer equipment, much of the
gains of the Program will be lost. While some @& tountry Programs are organizing training
seminars for fundraising activities and develogiginess plans for the ILCs (i.e., Armenia),
others are planning for some level of commerci@iraof the ILCs (e.g., charging the
community for use) in order to provide ongoing fungd(Tajikistan).

TSCP has been very proactive in considering suatdity issues to ensure that there remains an
ongoing effort once funding ends. TSCP has createational-level, non-profit umbrella
organization to provide an organizational link ampéime ILCs. This structure creates an ILC
network that has a number of practical advantagésrms of future funding. Schools in the
network can independently seek funding opportusifeeg., offer organizations access to the
ILC for seminars and trainings in exchange fore,fas well as apply for grants individually or
as part of the network. In addition, the network miovide a lower rate for Internet access to the
member schools.

It is recommended that the country Programs estaBbme type of structural arrangement with
practical implications for funding. This seems todmuch more promising approach than
simply providing training to individual schools aadcouraging them to go it alone.
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